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EQREWORD

The idea for some form of study of the influence of all-Irish medium

schools in urban areas was first suggested by Padraig 0 Riaglin during a

. discussion with myself as Director of I.T.E. in February, 1976, arising
out of our work as members of the Joint Committee which has responsibility
for the Committee on Language Attitudes Research documentation in the

. custoiy of InstitiGid Teangeolafochta Eireann. The idea was adopted by
the Executive Committee of I.T.E. and Mr. O Riaglin was asked to
formulate spec1flc proposals for a research project to be undertaken by
the InstitiGid under his direction. Discussions on the matter continued
during the summer of 1976, during the course of which Bord na Gaeilge
made known its willingness to be involved with I.T.E. in the study.

In September, 1976 the Executive Committee of I.T.E. finally decided
to undertake thne 3r03ect taking responsibility for the salaries of all
InstitiGid staff, engaged in the work and for other internal expenses

. incurred, while Bord na Gaeilge undertook sponsorship by making a
subvention to cover the costs of direction and incidental external costs.
A Liaison Committee, representing the Bord and I.T.E., was set up to monitor
the project. The membership of the Committee was as Fol‘owc.

P4draig 0 Coimin
Hilary Tovey

Sedn de Fréine
Liam 0 Dochartaigh”
Tomds O Domhnalldin.

At a later stage in the work Professor Damian Hannan of the E.S.R.I.
Riobard Mac Gérdin of Gael-Linn and Michedl 0 Fathaigh of Bord na Gaellge
took part in consultative discussions in regard to the proiect.

During the course of the earlier meetings thc terms of reference for
the study were modified to take account of issues that had emerged. As
finally formulated the terms of reference were as follows:

Replaced at a later date by Aodh O Canainn, Mfchedl Grae and Caoimhfn 0
hUiginn.
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"To examine the extent to which all-Irish primary schools in the
Dublin area:

(1) provide opportunities for parents who do not use Irish in
their homes to send children to an all-Irish schnol;

(2) provide an impetus for an increase in the use of Irish
within the homes of children attending the schools;

(3) increase interaction amongst Irish-speaking families
through common interests, common participation in parent- .
teacher associations, extra-curricular activities etc.;

(4) are, in their locational distribution, related to the
distribution of Irish-speakers =1 the Dublin area; *

(5) build up the levels of Irish speakers in the communitiec
they serve through the presence in the area of school
‘leavers;

(6) encourage parents who value all-Irish education for their
children to move residence to an area provided with an
all-Irish school and thereby decrease their isolation from
other Irish-speaking families, and

(7) are systematically related to all-Irish pre-school and post-
primary education through Irish".

A preliminary report was presented to the Liaison Committee in January,
A

1977. draft report was submitted in October 1877 and the final report in
October 1978.

I take this opportunity on behalf of I.T.E. to extend to Bord na
Gaeilge our appreciation of their assistance to and support of the proiect.
Our thanks are also due to the members of the Liaison Committee and of the
consultative group mentioned above, as well as to the Principals and staff
of the schools, the parents who allowed themselves to be interviewed and to
many others who helped in various ways. Finally, our special thanks are

due to PAdraig 0 Riaglin and Miche4l 0 GliasZin who expended so much energy
on the work.

it O Kombonalliin: '

1 Mérta, 1979
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CHAPTER ONE — INTRODUCTION

Background to the study

The Report of the Committee on Irish Language Attitudes Research (CLAR,
1976) presented a comprehensive description of the Iri:-h public's attitudes
towards Irish, its ability in the language and the use made of it in
everyday conversation. The general features of the Committee's findings are
clear and well substantiated by the supporting research. A considerable
majority of the Irish people hold very favourable views about Irish, but
only about one quarter of them claim to have enough Irish to take part even
in simple conversations. Not surprisingly, therefore, the use of Irish in

normal social interaction outside the Gaeltacht was shown to be very low.

Within this overall picture, which was largely based on a sociolinguistic
survey of the national population, several important problems emerged with
regard to which the Committee's data @llowed only tentative conclusions to be
drawn. In the present study some of these issues are examined through a
survey of the extent to which families with children attending all-Irish
primary schools use Irish in family and social contexts. There are a number

of reasons for choosing all-Irish schools as the primary focus of the study:

(a) The distribution of Irish-speakers in the population: Whereas ebout one

quarter of the population claimed to have sufficient ability in Irish to
manage simple conversations (CLAR p. 129, Table 3.11), about 10% appeared

able to handle most conversational situations in Irish. Although this is a
small proportion of the population, in a large urban centre like Durlin (approx.
one million persons) it represents about 100,000 people which is a sizeable
number of competent bisinguals. CLAR, however, in explaining the very low
amount of Irish actually used (only 3-4% use it frequently in the home or at
work) point to the low probability of such bilinguals meeting with each other.
If they were randomly distributed in the population, the theorstical
probability of two speakers meeting would be one percent (p. 311). While CLAR
acknowledges that the distribution of this 10% is unlikely to be completely
random (ibid.), it was not able to establish just how concentrated or
dispersed the distribution might be in Dublin or in other urban areas. This
aspect of bilingualism is obviously of some importance in explaining the

relationship between ability and usz, but it would also have implications for
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language po%icy. The evolution of the network of all-Irish schools, in
particular the locaticn of their catchment areas, could be reasonably
expected to provide a clue to the spatial pattern of bilingualism in the
Dublin region. (Because of limited resources it was decided to confine the
study to Dublin). If the schools, which were 17 in number in 1976, and the
approximate 1100 families supporting them were equally pres:nt in all areas,
then it could be assumed that Irish-speakers were more or less randomly
distributed. On the other hand, if the pattern was more variable then it
could be held that competent bilinguals were likely to be more concentrated
in some types of areas. It therefore appeared a useful issue to explore,
but it should be noted that, following CLAR (p. 340) the hypothesis rests
on the asswmption that all-Irish schools are supported mostly or entirely

by Irish-speaking families.

(b) Levels of interaction among I..sh-speakers: Irrespective of the precise

degree of concentration of Irish-speakers, it was clear from a study of
patterns of use that many Irish-speakers with both the necessary level of
ability and committment find only limited opportunities for meeting other
Irish-speakers. CLAR actually recommended that the most effective solution
to this problem was to increase the overall number of competent bilinguals,
but it recommended (Section 5.12.3.2) that possibilities for improving
interaction among Irish-speakers be explored as a secondary line of policy
development. In the absence of any evidence of physical concentration of
Irish-speakers (i.e. the emergence of Irish-speaking communities) and the
noticeable lack of support for Irish language organisations the CLAR Committee
were understandably impressed by the recent growth of the all-Irish schools—
six of the twelve were established since 1969, It considered that '"such
schools Zz.e. all-Irish school§7 not alone serve as instruments for
increasing akility levels, they aiso serve a social function in providing
impertant foci for the families thsy serve. Given a reasonably wide
distribution of straiegically placed all-Irish or bilingual schools one might
reasonably expect a number of consequences to follow. First, they would
build up the levels of Irish speakers iﬁ the communities they serve through
the presence in the area Jf school leavers. Secondly, such schools — through
common interests, common participation in P.T.A.s and extra-curricular

activities, etc. ~ would considerably increase interaction amongst Irish-

*Three of these schools share the same site in Marlborouph St. (a boys'
school, a girls' school and a mixed infants school), so they were taken
as a single unit for the purpose of‘fhis study.
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speaking families. Thirdly, they might tempt parents who value all-Irish
education for their children to move residence to an area provided with

such a school, and, therefore, decrease their isolation". (pp. 339-3u0).

These ''reasonable expectations" of the Committee were not supported by any
evidence and must, therefore, be regarded as hypotheses pending reliable

validation.

(c) The formation of Irish-speaking families; The CLAR report paid

particular attention to the process whereby Irish-speaking families were

formed. The low proportion of competent Irish-speakers in the population is
- again scen to be a major constraint and the Committee noted '"that the

formation of Irish-speaking families must be based to a considerable extent

on sets of parents who are secondary bilinguals and within which there is a

large degree of variation in fluency and competence" (p. 214) (Emphasis added).

It further noted an association between the attendence of children at an all-
Irish school and the emergence of bilingualism in the home (p. 212). The
evidence available to the Committee on this point was not strong and there was
no suggestion that all Irish-speaking families necessarily send their children
tc an all-Irish school. But there appeared to be some evidence tlLat these
schools drew support from families where one or both parentsdid not speak

Irish. The element of uncertainty in this area, which is of critical importance

for the maintenance of the Irish language, justified further research.

(d) Finally, after the commencement of the project, but before it had taken
final shape, Bord na Gaeilge asked that the project examine the families!
perception of the role (and where appropriate, their use) of all-Irish

education at the pre-school and post-primary level. As this topic does not fit

into any of the theoretical perspectives discussed above, it was treated as a

Separate issue.

The study's terms of reference were based on a consideration of the
foregoing discussion. It will be clear that while the focus on all-Irish
. schools gives a unity to the study, & number of different research areas are
involved, each one of which could be seen to merit separate treatment. Thus,
while the project follows through on several issues raised by CLAR, it would be
expecting too much of a small study to resolve all the problems arising in these

areas. It is, in most respects, an exploratory study covering a large research

area.

Q
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Factors that determined the Structure of the Project

The terms of reference, which have been discussed in the previous
section, provided fairly clear guidelines to the areas to be covered by the
project. During the first three or four months of the study, these were
examined in the light of previous research. We also interviewed the
principals of the schcols to obtain some information about each school's
operational characteristics i.e¢. date of origin, size, recent trends in
enrolment, nature and extent of catchment area, facilities, and family use
of Irish as evidenced by the ability levels of school entrants etc. The
research programme emerged from discussions of the import of these bodies
of material. As the nature and scope of our conclusions are conditioned by
these early considerations, we will set out in the remainder of this section

the main features of the project's framework.

Data Requirements

Several parts of the terms of reference require a quantitative socio-

linguistic description of all-Irish school families before and after they

began sending children to the school. This description would provide a
profile, at both stages, of the pattern of bilingualism within and outside
the home. Turthermore, considerable variation in these patterns, as suggested
by the existing evidence, would have to be accommodated in the survey

instruments.

Both the CLAR Report and the interviews with principals indicated that
changes in patterns of bilingualism would manifest themsel es selectively
among the families. The most likely intervening variabie was deemed to be
ability-levels in Irish but others could also be hypothesised, including
variables related to the scnool's operational pattern. In specifying these
variables the project was guided by (a) the theoretical framework of CLAR,
particularly where empirically validated and (b) the interviews with the

principals of the schools.

While this requirement formed the core of the project's concern, other

elements in the brief required information that lay outside this framework:




(1) The extent to which families utilised or wished to use all-

Irish educational facilities at the pre-school or post-primary
level.

(ii) The extent to which the families' residential choices were, or
would be dictated by the availability of ali-Irish schooling

and/or Irish-speaking neighbours.

Following the decisica to use a social survey methodology (see 1.2.2 below)
the inclusion of these items did not pose any difficulty, beyond the

formulation of suitable questions to be asked of interviewees.

Two other items contained in the brief, however, created¢ more serious
problems. The first concerned the impact of the schools on their general
locality. To explore this would have required a survey of a different
population i.e. the zone covered by each school's catchment area. As this
was clearly impossible, particularly given the very large catchment areas of
some schools, examination of this issue had to be severely restricted. The
second element concerned the relationship between the locational framework
of the schools and the spatial distribution of "Irish-speakers™ within the
Dublin region. The problem here is twofold: first, the evidence suggests
that the schools do not draw their support only, or mainly, from Irish-
speaking families; and secondly, an adequate measure of the regional
distribution of Irish-speakers is not, in any case, available. Here again
the project had to restrict itself, this time to an examination of the
relationship between the locational distribution of families sending their
children to all-Trish schools and the information on Irish-speakers

contained in the 1971 Census of population.

1.2.2 Methodology

As the project was, in large part, a development of the research under-
taken by the Committee on Irish Language Attitudes Research, it seemed
) desirable to retain the general theoretical and methodological orientation of
that report. However, there was some early hesit.+ion before deciding to use,
like the Committee, social survey methods to collect the information. Given
the absence of clear-cut diaglossic bilingualism outside of the Gaeltacht,
the collection and analysis of information about usage patterns had already

been shown to be problematical. A case could, therefore, be made for the

ERIC 1¢

Aruitoxt provided by Eic:




1.2,

Q

3

ERIC

Aruitoxt provided by Eic:

-10-

utilisation of other methods of data-collection (and probably other

theoretical frameworks) as a substitute for, or supplement to, social

survey methods. In the event this course of action was not adopted for

several, mainly practical reasons: time did not allow for the preparation of
new techniques for sociolinguistic surveys and the training and experience

of the project's researchers lay in the social survey field. Furthermore,

the CLAR report had shown that, notwithstanding the methodoiogical difficulties,

very useful material could be collected in this fashion.

The main drawback of this methodology, noted also in the CLAR report, is
the reliance on self-report. This problem is compounded in the present study
in that it relies on the information obtained from one respondent (i.e. the
mother) to establish patterns of family bilingualism. To have extended the
survey to include the spouse and children would, however, have doubled or
trebled the cost of the survey. We return to this problem in the final

chapter when making recommerdations for further research.

Selecting the families for interview

Because of time and manpower limitations, the extent of inter-school
variation in key factors posed particular problems. (The nature and extent of
this variation is discussed in Chapter Two). A random sample of all schools
would, if inter-school variation were to be examined, require very large
numbers to be interviewed. On the other hand, to restrict the survey to one
or two schools would make any generalised conclusions impossible. In
addition, a sample constructed on either of these bases would create
problems (i) in analysing the time factor, (for it would include families
ranging from those just beginning to send children toan all-Irish school to
those doing so for many years, with, perhaps, other children already
attending all-Irish secondary schools) as well as (ii) controlling for

different ages, standards, experiences etc. among the children.

For these, and other related reasons, it was decided to narrow the focus

of the project to those families whose experience of all-Irish schools was

about three or four years, and to seek to interview all such families in every

school. (Three years is, of course, an arbitrary figure, but it was felt

that any impacts on bilinguul patterns would have begun teo manifest themselves
within this peried, if at all). This stratery meant the omission of the

long-term attenders and also, by and large, the very recent entrants to the
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schools. Nevertheless a careful examination of the pruject's terms of
reference will reveal that almost all elements can be explored on this

basis, albeit within a restricted time horizon.

In practice, the families to be interviewed were selected in the
following manner. First, the class most likely to contain children who
commenced attendance approxirately three years ago and thatwhich was common to

. all schools was identifieu. This proved to be the secord standard of the
primary school system in 9 of the 10 schools. Secondly, all children within
this class with older siblings in the same school were eliminated. This
resulted in a total of 126 families whose first child at an all-Irish primary
school was currently in second class. It might be noted in passing that the
selection of second class as the basic unit for selection moved the median
duration of attendance to four years. However, given the inter-school

variation in age (two founded in 1975) and the number of classes offered

(one commenced with second class, one went no higher than first class) this

was unavoidable and it was not felt to invalidate the rationale or the

approach.

Four schools posed particular problens and the resolution of these
difficulties merits detailed explanation. In the two most recently founded
(1975) schools, the maximum possible attendance wac two years with one of
the schools not providing a second class as yet. To have rigorously
insisted on the minimum of three years experience would have eliminated
these schools entirely from our survey. Yet because of their recent origin,
these schools were deemed to be of particular interest and the longest
attending pupils were therefore included. A third school created a different
problem. In this case, children do not commence attendance until the
beginning of second class, thus the maximum experieiice possible for second
class children within that school was just one year. As this was a well-
established school, it would have been possible to interview families with
three or four years experience, but their children would have been considerably
older than those in the main body of the survey. Here again, it was
decided to 1 .lax the time factor and retain the common denominator i.e.
attendance at second class. Having made these decisions, a similar
adjustment was reasonable when a different problem arose with regard to the

fourth school. This was a well-established, large suburban school. On
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examining the lists, only five families emerged as being "eligible" for
interview. As this was a large and important school we decided to increase

the numbers by including those with similar characteristics in first class.

Hence, with two exceptions out of ten, the families included in the

survey were all selected on the same basis i.e. current attendance at

Standard Two level by the first child in the family to attend an AIS. But,

as has been shown, in the instance of two other schools this approach
inevitably produced some variation in the extent of all-Irish school
experience among the families. Overall, 60% of the families had been

sending children to the schools for three or four years, while 35% were doing
so for one or two years. As might be expected three quarters of the latter

group were attending the schools noted in the previous paragraph.

This survey was conducted in May and June, 1977. The valid population
consisted of 126 mothers, of whom 110 were interviewed. Five mothers
refused to be interviewed and eleven were impossible tc contact because of
chaﬁges in address, wrong address, repeated broken appointments or non-
contact after repeated calls. This results in a response rate of 87%,
which is exceptionally high given their extensive geographical distribution
throughout the greatér Dublin area and the fact that a quarter of the

respondents were working wives at the time of interview.

OQutline of the Report

In Chapter Two some general characteristics of the network of all-Irish
primary schools in the Dublin region are examined. This chapter also
contains a discussion of some basic characteristics of the families included
in the survey. The purpose of this chapter is to provide the reader with a

broad outline of the social, demographic and spatial pattern of the schools.

Chapter Three, based entirely on survey findings, describes and analyses
the reasons why families send children to all-Irish schools. This analysis
is placed against an examination of the parents' general attitude to the

Irish language and some related matters.

In Chapter Four, patterns of home bilingualism, before and after
children began attending the school, dre described and analysed. Changes in
these patterns are identified and an attempt is made to establish the extent

to which they result from sending children to an all-Irish school.

19
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Chapter Five, in rather similar fsshion, examines the impact on usc

of Irish in situations outside the home.

Chapter Six, in conclusion, examines the extent to which the terms
of reference have been met by the study and notes some outstanding
research issues. The chapter finally discusses some policy implications of

the project's findings.

ERIC 29
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CHAPTER TWO
SOME_GENERAL CHARACTERISTICS OF ALL-IRISH PRIMARY SCHOOLS IN THE DUBLIN REGION

Introduction

In the first part of this chapter some aspects of the network of all-
Irish schools in the Dublin region are examined. Items discussed include the
location, size, enrolment trends and facilities of the schools. These
sections summarise a more detailed report prepared by Michedl 0 Gliasiin
after he had interviewed the school principals in November/December 1976%
however, the major portion cof this part of the chapter is devoted to a study

of the catchment areas of the schools.

In the second part of the chapter the main socio-demographic and
linguistic characteristics of the families included in the study are

described.

Taken together, and allowing for differences in the data sources used,
both parts of this chapter combine to Suggest very great variation among
the all-Irish schools on social, spatial and linguistic criteria. This

variation is equally noticeable in the operational characteristics of the

schools and in the social and linguistic patterns of the families with

children at the v..rious schools.

Differences of the magnitudes described below posed particular
prcblems. The difficulties they created when selecting families for
interview have already been noted (Chapter One 1.2). Also, iIn commenting on
the impacts a child's attendance at an all-Irish school have on family and social
use of Irish it is continuously Necessary to underline the differences
between schools. While there are some general consequences resulting from

the cnild's attendance the fluctuations are of equal importance.

But probably the most intractable problem arose within the analysis
itself. Families from ten schools were interviewed. To have carried out

the analysis for each of the ten schools would have been cumbersome and

" This report, prepared as a working paper, will not be published separately
as much of the material it contains has been superseded by subsequent
work.
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misleading because the numbers of families interviewed in different
schools ranged from 4 to 18 . It was considered necessary, differences
notwithstanding, to arrange the schools in three or four groups. At the

end of this chapter the manner in which this was accomplished is discussed.

PART A

All-Irish primary schools in the Dublin region

Location, Size and Date of Foundation: These are three inter-related

factors which may be examined with the help of Map A and Table 2.1. Taking
location first, it may be noted that six of the schools are on the north side
of the city compared with three on the south. Although two of the north city

schools could be termed "central city" schools, in practice their catchment

areas are mostly (80%) to the north. The remaining school, (Rathcoole —
not inc¢luded on the map) is about 10 miles south west of the city and does

not draw much support from the city area. Likewise, whereas the two most

recently - founded schools® are both on the south side, only one of these

is within the city area. The overall balance, therefore, is currently towards

the northside.

Another feature of the pattern emerges when location is considered
together with the date of foundation (Table 2.1). The three oldest schools
are the central city schools and the inner suburban school in Ranelagh.
These were founded in the 1920/30s and the next to be fou~lied (1956) was also
in the relatively long-established suburban area of Blackrock/Monkstown/Dun
Laoghaire. Ail of the remaining six schools, founded since 1969, are obviously

related to the suburban expansion of the last twenty years.

The locational dimension of the different phases of growth suggests a
shift from central city schools towards suburban schools. Recent enrolment

trends confirm this. In general terms, all of the older (i.e. pre 1950)

“ Both of these schools, at Inchicore and Bray, were established in 1977
after the survey had been completed.
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Table 2.1
Date of foundation and number of pupils and families at each school

(1976/77)

School Established No. Pupils No. Families

1. Scoil Bhride

(Br. Oakley, Ranallach) 1917 200 138

2. Sceil Cholmcille/Mhuire/na Naionén

(Sr. Mhaoilbhride) 1927-8 250 140

3. Scoil Ullmhlchain

(Cearndég Pharnell) 1938 105 85

4. Scoil Lorcéin

(Cearnbg Eaton, Baile na Manach) 1952 390 207

5. Scoil Neaséin

(Br. Mhic Amhlaoibh, Harmonstown) 1969 260 139

6. Scoil Mhoibhi

(Br. Moibhi, Glasnaion) 1872 177 13y

7. Sceil Naithi

{Meadowbrook, Dindroma) 1973 i30 75

8. Scoil Seachtar Laoch

(Br. Ballymun) 1973 145 8¢

S. Scoil Chrénéin

(Rath Ccgil) 1975 130 76
. 10. Scoil 0Oilibhéar
(Baile Bhlainséar) 1975 40 36
. Total 1827 1113
/..,
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schools have been declining in numbers for some years whereas all of the
newer schools have been increasing their numbers each year since their
foundation. However, we did not uncover any significant evidence that this
process is the result of families switching from a central city school to a
suburban school. Some shifts of this type do occur, but the major reason
is undoubtedly the overall growth of Dublin and the resultant consequences

for travel and accessibility.

Table 2.1 also indicates the number of pupils attending each school.
As can be seen, the totals range from 40 to 390. In interpreting these

figures a couple of factors should be borne in mind. Apart from the matters -

just mentioned, the schools also differ according to the number of classes
provided. A "normal" primary school would probably offer eight classes i.e.
two infant classes plus standard one through to six. Several of the more
recent schools have yet to build up to this scale of operation, while in one
of the centrai city schools pupils are not taken into the school until

second class. On average, the suburban schools have larger numbers.

2.2.2 Scheool facilities

Six of the twelve schools have permanent structures while three of the
remainder are completely in prefabricated buildings. All but four of the
schools were specifically developed (in either permanent or praefabricated
form) as all-Irish schools. However, with regard to the cther schools it
should be noted that once a school is established it becomes administratively
independent, even from parent institutions on the same site. Although none
of the schools share teachers or teaching facilities with other schools, two

are physically located within the environment of a non-al' Irish school.

The principals were asked to rate their school vis-a-vis other schools
in the area with regard to twelve aspects of the school operation. Quite
clearly all principals considered their pupil/teacher and pupil/classroom
ratics to be very favourable. On the other hand, many all-Irish schools -
appeared to be at a disadvantage in the provision of school buildings, play-

ground facilities and, not surprisingly, in having access to a reasonable

It should be noted that three of the twelve schools share the same site
at Marlborough St.

Q
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supply of library reading material. On most other matters, e.g. teaching
facilities etc. they were reckoned to be, by and large, on a level footing
with other schools. Of particular interest, since it could be deemed to

affect parent-school relationships, none of the newer schools had a hall.

The catchment areas of all-Irish schools

In the course of the interviews with schcol principals lists of the
addresses of families sending children to the schools in 1876/77 were
obtained. This data, when plotted on street maps, provided a measure of the
spatial characteristics of each school's catchment area. As can be seen in
the discussion that fcllows, there is considerable variation between schools
in this regard and this prompted some hypotheses about the effect of spatial
variables on family-school interaction. In addition, information on these
maps could be related to other data, e.g. distribution of Irish-speakers as
defined in the 1971 census, and thus provide us with a general cverriew of
some characteristics of the school's hinterland. Finally, the maps suggest
some interesting questions about the nature and extent of the school networks,

although it was not possible to pursue these at any great length.

Because the catchment areas of the schools overlap to a substantial
degree, a map showing all the twelve schools together would be corfusing.
The schools have, therefore, been grouped into three maps and these will be

examined in turn.

(a) The outer suburban schools: Map B shows the catchment areas of five of

the six schools in this group. The sixth, which is located 10 miles from
Dublin at Rathcoole, is not shown, but the main features of its catchment area

will be described.

The largest and oldest school on this map is Scoil Lercdin (Monkstown),
drawing support fromabout 200 families. In addition to the number of
families shown this school takes children from another 13 familie: i the

South County Dublin/Bray area just off the southern edge of the map.

The second largest (140 families) is Scoil Neasdin which is positioned
in a similar position in ihe cit 's northern suburbs. Again, there are an
additional 17 families in Portmainock/Maishide, off ihe northern edge of the

map, sending children here.

26
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A noticeable feature of the catchment areas of both these schools is

the tendency for them to be biased towe ds the outer city limits beyond the
school. That is to say, both schools draw rather more support from suburbs
on the city fringe than from suburbs between them and the city centre.

This may provide a clue to the manner in which Scoil Neasiin in particular
nas Leen able to build up an extensive catchment area in a relatively short
period. Given that most suburbs are naturally orientated towards the city
centre, it is easier to command a large catchment area if a school intersects
the consequent traffic movements at a point which leaves a substantial area
between it and the city fringe. Schools on the extreme city limits may, on
the other hand, find their expansion restricted by the volume and pace of

development beyond them.

This possibility could be borne in mind when considering the catchment
areas of the other three schools shown on the map (Dundrum, Blanchardstown
and Ballymun). Apart from their relatively small size, the families
sending children to these schcols are all located in the immediate locality.
while the size of the schocls is for the most part related to their recent
foundation (post 1970) it is also noticeable that they are located towards
the 1limit of current suburban development. If their pattern of development
follows the S, Lorcain/Neasdin model then it seems reasonable to expect that
they will not draw substantial support from suburbs on the city centre side.
But as development on the city fringe side is currently limited, expansion to

the size of the two earlier schools may be slow.

The final school in this group is at Rathcoole, a rapidly growing
dormitory town about halfway between Dublin and Naas. While 32 of the 76
families sending children here reside in or near Rathcoole itself, 16 come
from the city suburbs of Clondalkin/Tallaght and 6 come from Naas. The
remaining 22 come from intevmediate locations. mostly in the Newcastle/

Saggart area. This school would appear to be well placed for further

expansion.

(h) The imtr suburban schools: The two schools (Ranelagh and Moibhi Road)

shown on Map C share many similar characteristics. They are located in
roughly identical 1 —ations to the south and the north of the city centre.

They are almost the same size — 138 and 134 families respectively. Like
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Scoil Lorcd@in and Scoil Neasdin, their catchment areas radiate towards the
city limits. However, while the Moibhi Road school's catchment area is
restricted by, and overlaps with, other all-Irish schools to the north, south
and east, Ranelagh faces competition only on the southern side (from Dundrum).
This school has, therefore, a more extensive catchment area, particularly in

the south-western sector of the city.

(c) The city-centre schools: Finally, the two city-centre schools are

shown in Map D. These are among the oldest schools (founded in the 1920s
and 1930s) and they have been declinirg in size for several years. Currently,
however, they still compare favourably with other schools — 1u0 families at
Marlborough St. and 85 at Parnell Square. In former years their catchment
area was undoubtedly more compact and clustered closer to the schools. Now
they have very dispersed catchment areas, mostly (80%) on the northern side
of the city. A comparison with maps B and C shows that their catchment
areas overlap with thcse of other schools, particularly in northern Dublin.
This overlapping raises some queries, which we were not able to investigate,
about the reasons why some families should choose the longer distances to
the city centre rather than the shorter distances to other all-Irish schools.
Given the current tendency for these schools to be supported by middle-class
areas, it is clear that accessibility difficulties plus the establishment of

the suburban schools explains a large part of the decline of these schools.

(d) Some general features of the distribution of all-Irish school families:

On Map E we show the distribution of all the families, without distinguishing
the school to which they are related. From this map two general features
emerge. First, the relative concentration of all-Irish school families on the
city's north side is noticeable. Given the location of the schools, this
northern concentration incorporates a substantial degree of overlapping in the
school catchment areas. Secondly, the south-western sector of the city is,

by contrast, relatively under-represented.

Dual-Membership

There is a small amount of dual-membership i.e. families sending
children to two schools. This usually involves a city-centre school and a
suburban school, but it is not widespread. Where it does occur, however, it
may provide a clue to the process by which all-irish schools are founded.

In one instance, there are six families sending children to a city-~centre

28
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school and a recently founded suburban school. This suggests the

possibility that the initial founding group may contain parents who have
already, at some inconvenience, decided to send children to a distant all—

Irish school.

Clustering

The maps already give some indication of the degree of clustering ineach
catchment area. We were able to examine this in more detail by noting the
number of streets/roads containing three or more families who send children
to an all-Irish school. (See Table 2.2). This is still a crude measure of
clustering because (a) some streets are adjacent to other streets with all-
Irish families and this is not measured and (b) some streets/roads are much
longer than the average. Nonetheless, it does confirm the overall impression

provided by the map.

Table 2.2

Number cf streets/roads with three or more ali~Irish school families

School Streets/roads with ) TOTAL
three or more families streets/
Number % roads
Marlborough St. - - 127
Parnell Square 3 4 70
Ranelagh 9 9 101
Monkstown 12 9 136
Raheny 9 9 100
Moibhi. Rd. 13 15 84
Ballymun 11 37 30
Dundrum 9 23 39
Blanchardstown 4 23 17
Rathcoole 7 18 40

As the schools are ranked by date of foundation it can be seen that the

newer the school the higher the degree of clustering.

Relationship with distribution of Irish-speakers

The maps, which were constructed from the lists of family addresses, can

be related to other spatial patterns ccnstructed from the linguistic and
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social data contained in the 1971 census. This exercise would provide an
independent measure of the characteristics of each school's catchment area.
The computational work involved is, however, very time consuming and we
were obliged to restrict ourselves to an examination of the relationship

between the distribution of families and Irish-gpeakers within the Dublin

County Borough area only.

Even here, some further qualifications are necessary. We do not have a
reliable study of socic-linguistic patterns in Dublin. The best available
linguistic indicator is the census data on the proportions of Irish-speakers

- in each of the 141 wards. Table 2.3 shows the number and percentage of
wards on both the north and south sides of the city by the percentage of

Irish-speakers reported in the census.

Table 2.3

Wards of Dublin County Borough by Percentage of Irish-speakers

l 1
North City South City
. Percentage Irish-speakers in ward No. % No. %
0 - 9.99 3 4.1 8 11.8
10.0 - 19.99 16 22.0 26 38.3
20.0 - 29.99 24 32.9 18 26.5
30.0 - 39.99 23 31.5 16 23.5
40.0 - 49.99 7 9.6 - -
L 73 100% 68 100%

The overall average for Dublin County Borough is 23.6% and most of the
below average areas are in the inner city zones and the south-western sector

. of the city. Nearly twice the number of the clearly above average wards

are on the north city as on the south side. Both these general features
suggest @ relationship between the location of all-Irish schools and the

distribution of Irish-speakers. This relationship is further demonstrated

in Table 2.4.
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Table 2.4

Percentage distribution of all-Irish school families by wards

classified by percentage of Irish-speakers

Percentage Irish speaker- in ward North City South City
0- 9.99 2% 3%
10.0 - 19.98 10% 7%
20.0 - 29.99 1% 19%
30.0 - 39.99 43% 70%
40.0 - 49.99 14% -
. 100% 100%

Here it can be seen that all-Irish school families are far more likely to come from

areas with higher than ¢verage ratios of people reporting themselves as

Irish-speakers. This tendency is particularly strong on the south side,
but only slightly less so on the northern side. This might suggest that

the availability of schools is not the only factor determining attendance.

When the pattern in the case of the five schools whose catchment areas
are mostly within the County Borough is examined, the same relationship is
found. (See Table 2.5). Only one school shows any significant tendency to

draw support from areas reporting less than average percentages of Irish-

speakers.

Table 2.5

Percentage distribution of families in five all-Irish schools by

wards classified by percentage of Irish-speakers

North City
% Irish speakers Moibhi Neasan Parnell Sq. {Sr.Maoilbhride| Bride
in ward
0 - 9.99 - - - 10 - .
10.0 ~ 19.96 - 1 7 24 -
20.0 - 29.99 40 26 27 31 -
30.0 -~ 39.9¢ uy7 52 u3 30 -
40.0 ~ 49.S¢ 12 20 24 5 - :
L _~~___JB¥{____h 100 ! 100 100
South City
0- g.0¢ | - - - (20) -
10.0 - 18.94¢ - - (9) (33) 2
20.0 - 2¢9.¢q¢ - - | (27) (13) 19
30.0 - 39.4@¢ - - (6u) (33) 79
40.0 - 49,.9¢ - - - - -
] (100) (100) 100

Note: As alreacy stated, the nw:ers frorm the south side attending Farnell

: Sq./Marlborough St. are quite small. The percentages are, therefore,
IERJ!: ' in brackets.

L a1
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This discussion lends support to the hypothesis that there is a
relationship between the location of all-Irish schools and the spatial
distribution of Irish-speakers. it was not possible, for technical reasons,
to extend the analysis to include the other schools, but the general

information available would suggest a similar relationship.

It is recommended that these overall patterns be investigated further.
Not merely does the evidence indicate considerable spatial variation in
socio-linguistic patterns, but figures contained in the 1926 census suggest
a significant degree of continuity in these'patterns. For example, in 1926
the areas of Clontarf, Drumcondra, Glasnevin and Blackrock reported
percentages of Irish-speakers nearly twice (13 to 20%) the overall Dublin
average (8%). These areas continue to give support to all-Irish schools,

and three of the larger schools today are located ir or near them.

This general description of the all-Irish schools will be continued in
the next part of the chapter, but the discussion will be confined to data
resulting from the project's own survey. The findings help to elaborate the

pattern described up to this point.

PART B

Main characteristics of the families who were included in the survey

This section will present a profile of the respondents and their
families according to a number of variables, mostly socio-demographic, but
also dealing with certain language ability and use patternc amcng the
parents. In thc first instance, the general features of the entire group of
survey families will he discussed. On occasion, these general
distributions will be compared with other surveys, especially CLAR, to
establish the extent to which they are typical con these measures. At 2
later stage, the variation between schools will be discussed. (The detailed
tables underlying the following summaries will be found in Appendix A. The

tables arc numbered A.1 to A.16).

VAR
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2.3.1 Socio-demographic factors

(a) Age: Generally speaking, the respondents are quite young: only 17%
- have reached the age of 45 while almost a third are under 35 (Takle A.1).
E%?i It seems reasonable to ascume that husbands are in the same general age-
| range. By compariscn with the CLAR survey, which interviewed a random
sample of all age-groups over 17, the present survey includes only one or
two under 30 years of age and an equally small number over fifty. This

point should be borne in mind when comparisons are being made betwcen the

two surveys.

(b) Number of years married: Forty percent of the respondents were
y yp p

married for only 8 or 9 years while only about a quarter were married as
long as 15 years (Table A.2). All of the respondents' husbands were alive

at the timc of +he survey so that all families are two-parent households.

(c) Family size: Just sixty percent of the families had three or four

children (23% one or two). (Table A.3).

(d) Family rank of first child to attend an all-Irish school: 1In two

thirds of the families the eldest child was the first to attend an all-Irish
scheol. But for as many as 21% of the families, the first child in the

family to atiend an all-Irish school was at best the third eldest (Table A.4).

(e) Occupaticnal status of the parents: By comparison with the general

Dublin populatitn*, the occupational status of the husbands is very high.

On the seven point Hall-Jones Scale of Occupational Prestige, 34 % fit into

the two highest classes compared to 17% generally. At the other extreme,

only 8% were either semi-skilled or unskilled compared with the greater

Dublin average of 23%. Hence, a well above-average proportion of the

husbands (65%) are working in Professional/High Administrative, Managerial/

Executive and Inspectional/Supervisory type occupations. Moreover, almost

one third of the wives' pre-marriage occupations fell into the same .

higher status categories and the vast majority of these married husbands in

the same class range (Table A.5).

ot
LN

Comparative figures are taken from MacGréil, M.: Prejudice and
Tolerance in Ireland. Dublin, 1877. p. 58.

ERIC 33

r L
Full Tt Provided by ERIC. :




PAFulToxt Provided by ERIC

2.

3.

2

-27-

(f) Public and private sector occupations: At least 51% of the husbands

are government or semi-state employees. Most of the departments and major
public bodies are represented. Although the occupations range from
Assistant Secretary to labourer, the majority (60%) are in the four

highest Hall-Jones status categorics. (Table A.6)

{g). Educational level of parents: The overall standard of education of

the parents is very high compared with the average for the Dublin
population. For example, 33% of the husbands and 17% of the wives have
shird level education compared with an overall Dublin adult average of 7%
(cf. MacGréil op. cit. p. 58). However, the inter-school variation is

very significant (Table A.7).

(h) Residential mobility: Sixty eight percent of the respondents have

1ived at two or more addresses since they were married (Table A.8). As a
result, and taking into account the age of respondents, it is not surpricing
that a similar proportion have lived ten years or less in their present

home (Table A.9).

(1) Distance of respondents' residence from the school: This is a factor

which varies considerably with the school in question (See section 2.2.3).
Overall, a quarter of the respondents l1ive more than three miles fror the

school, while 37% live within one mile (Table A.10).

(j) Number of years since any ~hild(ren) first attended an all-Irish school:

At the time of survey, similar proportions of families had been sending a
child to all-Irish school for less than three years (39%) and for longer
than three years (46%). Like the distance factor, this variable is highly

related to the school in question (Table A.11).

Linguistic Factors

Many of the variables discussed up to this point have been shown by
CLAR to effect linguistic ability and use patterns. In order to complete
this general survey some linguistic factors will be discussed here, but
many of these matters receive more detailed attention elsewhere in the

report.

34




(a) Amount of Irish studied by parents while at school: Approximately one

fifth of the parents attended all-Irish primary schools while two thirds
studied Irish, at most, as a subject only. Of those who received post~
primary education, the percentage who attended all-Irish schools was only

slightly higher at 25% - 30%% (Table A.12).

(b) Ability in Irish of parents: Respondents were asked to rank their own

and their husbands' ability in Irish on a six-point scale which ranged from
“No Irish" to "Native speaker ability". As many as forty percent of the
respondents and a similar proportion of husbands were estimated by the
respondents to be currently at the two highest pointé of the scale, these
figures having increased in each case from a pre-all-Irish school base of
about 35%. By contrast, the CLAR report indicated that only 10-11% of the
population had this level of ability, while MacGréil's figures for the
greater Dublin area report as few as 6% of adults at this level--i.e. if

MacGréil's Fluent/Very fluent ore *aken as mirroring the Most conversations/

Native Ability measures used here and in the CLAR survey (MacGréil, p. 403).

Once again, inter-school variation is substantial (Table A.13).

(c) Use of Irish in the home prior to all-Irish school involvement:

On the basis of the analysis which is described in full in Chapter Four, it
would appear that despite high ability levels, only cbout 15% of the
families used substazntial amounts of Irish in the home before children
began attending the all-Irish school, while three quarters of the families

(76%) used very little or no Irish (Table A.lu).

(d) Parents' use of Irish at work: One third of the husbands use Irish at

work — 10% {regueitly and 23% occasionally. This compares with a national
average of only 13% (CLAR p. 423). Almsst half of the 51% of husbands
employed in the public sector use Irish at work (18% frequently, 30%
occasionally) compared with only 15% of those working in the private sector
(Table A.15). One quarter of the wives were working at the time of

interview, and more than half of these (mainly teachers) use it at work.

* Two thirds of the all-Irish pr «mary and secondary schools attended by
the husbands were in Dublin compared with only a third of the all-
Irish primary schools and a fifth of the all-Irish secondary schools
attended by the wives.
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(e) Use of Irish in iecreation prior to all-Irish school involvement: In

the case of half of the couples, neither parent attended activities where
Irish was normally used (Table A.16). For another 30% of the couples,
both paren*s had attended such activicies previously and in the case of the

remaining 20% one of the parents had attended.

Inter-school variation

The profile of the survey families emerging from the previoﬁs two
sections suggests a fairly homogenous group. The parents tend to be in
the younger age-groups; to have settled in their present home relatively
recently; to have sent their eldest child first to an all-Irish school; to
have higher than average educational levels; to occupy the higher status
cccupations; to have well above average ability levels in Irish (but not to
use it extensively in the home before all-Irish school involvement) and to
use Irish, even occasionally, at work. Rather more variation is evident in
the distance they live from the school and the duration of their all-Irish
school experience. Significantly, the variation in these last two factors
can be explained by reference to the specific school attended by the child.
Wwhen the other variables are also examined by school, the homogeneity of
the overall picture begins to disintegrate. Families from ten schools were
surveyed. Because the numbers interviewed in the ten schools varied
considerably (from 4 to 18) and since ten is a somewhat excessive numher of
categories for presentation purposes, it was necessary to re-arrange the
schools into four groups. The main criteria used in the grouping were
location and period of foundation but other criteria were used to assign

one or two awkward cases. The groups, with general titles, are as follows:

Group 1
Centre City Schools This group contains two schools, one
in the city centre proper, the other
just outside the canal on the south
side. Both date from the pre-1930
period and attendance has been falling

in recent years.

36




Group 2

North city schools Two schools, founded in the 1970s,
close to each other in the
northern sector. Their -:zatchment

areas overlap considerably.

Group 3

City fringe schools and one ' In terms of numbers interviewed,

central city school the dominant schools here are two
schools on the north-western and
south-western fringes of the city.
Both were founded in the mid-1970s.
It was decided to assign one of
the central city schools to this
group because the children had, in
common with the other two schools,
only one or two years' experience
of that all-Irish school.
(Children were not accepted here

until second class).

Group 4
Other suburban schools The three schools in this group
are all in extensive suburban
areas in the south, south east and

north-eastern parts of the city.

Because of the r.ouping itself, and the slight but unavoidable
inconsistencies, there is an inevitable blurring of the extent of inter-
school variation. Yet, when the summary table below is eramined, it can be
seen that many important distinguishing characteristics remain between the
groups. (More detailed data, including the source of these figures, can be

found in Appendix A).
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Table 2.6

Summary of socio- demographic and linguistic factors BY

school group

| School group
1 2 3 y !
1. Age of respondent
. (% over u5) 20% u1% 3% 14%
2. Family rank of first AIS"child
. (% eldest child 1lst to attend) 6u% u1% 53% 86%
3. Husbands' occupations
(% higher status (HallkJones 1-3) 57% 32% u3% 67%
4. Educational level of parents
(% Leaving Cert. or Higher) u3% 14% 3u% 62%
5. Porizd in present home
(% 10 years or more) 40% 5u% 27% 21%
6. Distance from school
(% more than 3 miles) 33% - u3% 23%
7. Duration of AIS &xperience
(% two years or less) 27% 23% 97% 12%
8. Irish ability of parents pre-AIS
(% with highest levels) 3u% 27% 37% 56%
9. Home use of Irish pre-AIS
(% using Irish extensively) 7% 5% 7% 23%
10. Past attendance at activities
- where Irish was used uC% 36% u1% 68%
(% respondent and/or spouse attending) L,

e
"

Here and in following chapters, "all-Irish school" will be frequently
referred to by the initials "AISY.
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From the table it can be seen that in School Group 4° families
the husbands hold higher status jobs, the parents are better educated,
they have higher ability levels in Irish and use Irish more frequently
both in the home and at Irish-using activities outside the home. Further-

more, nearly ninety percent sent their eldest child to an all-Irish school.

Groups 1°and Fdisplay a <imilar pattern on most of these measures,
somewhat bclow the levels of Group 4% families. Nonetheless, there are
some differences between the two groups. Group 3° families tend to be
younger and more recently settled in their present house. But the
striking difference ic the proportion of Group 3° families (97%) who have

only one or two years experience of all-Irish schooling.

Group ©families contrast with all other groups on nearly all measures.
They are older, less mobile, less educated, the husbands occupy less
prestigious jobs, they live closer to the school and they have lowe™ ability
levels in Irish. Aiso of significance, they tended not to send their

older children to an all-Irish school.

Conclusions

The main feature of this socio-demographic survey is the extent of
variation among the families and between the schocls. Notwithstanding the
pronounced leaning towards middle-class areas and families, the schools
appear to draw support from a very wide range of social and occupational
groups. Unfortunately, it was not possible to develop the analysis of the

schools' catchment areas to the point where an independently obtained

profile of each school's socio-demographic character could be offered. The
precise degree to which the survey families are representative of all
families in each school cannot, therefore, be established. However, where

independent analysis was partially possible (Table 2.5) the results are

consistent.

The main coriclusic ., nonetheless, is the most obvious one. CLAR has
already shown that many of the variables discussed in this chapter can be
expected to affect attitudes, abilities and use patterns of Irish. As the
inter-school variation is pronounced, it would be unreasonable to expect a

child's attendance at an all-Irish school to produce similar results in all

cAases.
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CHAPTER THREE — REASONS FOR SENDING CHILDREN TO AN ALL-IRISH SCHOOL

Introduction

A number of separate, but closely related matters, will be discussed in
this chapter. First, we examine some general attitudinal patterns towards
the Irish language, all-Irish education and home use of Irish. Secondly,
some aspects of the circumstances attending the decision to send a child to
an all-Irish school are discussed. These include questions about the child's
previous attendance at a non-all-Irish school, the decision to send him to. an
all-Irish one, and the parents' attitude to future decisions about primary
and post-primary education for their children. Thirdly, the degree of
satisfaction with the all-irish school is discussed, together with an
examination of the extent to which the experience of all-Irish schooling
might inflience future residential choices. Finally, and for our purposes
most importantly, we examine at some length the reasons given by parents for

sending children to an all-Irish school.

The first part of the chapter contains an overview of the items outlined
above. In the second half of the chapter we examine the relationships
between a number of social, demographic, spatial and linguistic factors and

the reasons offered by parents for supporting all-Irish schools.

Some general attitudinal patterns among parents

Attitudes towards the Irish language generally

Respondents were asked to indicate (on a five-point scale) their
attitudes to the Irish language a* four stages in their life — when at school,
kLefore mezeting husband, before child attended all-Irish school and at present.
For the Jast two stages the resjondent was also asked to estimate the

husband's attitude.
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Table 3.1

Respondents' attitudes towards Irish

At Before meeting Before child Now
school husband at AIS
Strongly in favour 26% 43% u5% 72%
Somewhat in favour 24% 21% 31% 18%
No particular feelings 36% 33% 22% 9%
Somewhat opposed 8% 3% 1% -
Strongly opposed 6% - 1% -
Total 100% 100% 100% 100%

For clarity, the respondents' estimates of their husbands' attitudes at the
last two stages have been omitted as the patterns for both groups are

almost identical.

Two features of this table deserve comment. First, when compared with
the national pattern as reported by CLAR (p. 32), it is clear that the all-
Irish school families are extremely favourably disposed towards Irish. In
the Committee's National Survey only 19% were reported as strongly in favour
of Irish, compared to 72% in the present survey — more than a threefold
difference. For the "at school" stage, the figures are 13% and 26% — a
twofold difference. The second feature is the degree of change in attitude
since all-Irish school involvement — from 45% to 72%. While the families
were already more highly favourable than average, their experience of an

all-Irish school has increased that support by a further 50%.

Attitudes towards all-Irish education

Respondents were similarly asked for their attitudes towards children
having «!l1-Irish education. As the husbands' reported attitudes are again

almost identical they are omitted from the table.




Table 3.2

| Respondents' attitudes towards children having all-Irish education

Before meeting Before child Now
husband at AIS

Strongly in favour 21% 35% 67%
| Somewhat in favour 9% 31% 22%
No particular feelings 62% 25% 6%
Somewhat opposed u% 6% 5%

Strongly opposed u% 4% -
Total 100% 100% 100%

Irish education as for the Irish language generally.

reveals some points of interest in other respects.

single people in matters relating to children.

are not strongly related to the Irish language.

As can be seen, there is currently the same high level of support for all-
However, the table
It would appear that the
respondents, although highly favourable towards Irish before marriage, were
at that stage relatively unconcerned about the issue of all-Irish education.

This may of course, be no more than a reflection c¢f the lack of interest of

The other point is more

are married to husbands with higher attitudinal dispositions.

3.2.3 Attitudes to rearing children at home through Irish

Aruitoxt provided by Eic:

towards rearing children at home through Irish,

further 11% have no particular feelings or are opposed to the idea.

A mcre

pertinent. Given that these respondents are all parents who have decided to
send their children to an all-Irish school, it is surprising that 22% should

report themselves as only somewhat in favour of all-Irish education and a

This

feature is only partly explained by the hypothesis that these respondents

convincing hypothesis, which will be explored at length later, is that about

one third of the families send children to all-Irish schools for reasons that

The final question of this set asked respondents for their attitudes
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Table 3.3

Respondents' attitudes to rearing their own children through

Irish in the home

Before meeting Before child at AIS Now

husband
Strongly in favour 14% 21% 38%
Somewhat in favour 14% 36% 37%
No particular feelings 66% 37% 20%
Somewhat opposed 4% 5% b%
Strongly opposed 2% 1% 1%
Total 100% 100% 100%

Although the general pattern of this table is similar to the two previous
tables, it is noticeable that the degree of support for home bilingualism

is considerably lower. Whereas about 70% of the respondents are strongly

in favour of both the Irish language and all-Irish education only 38% are as
well disposed to the idea of an all-Irish home. Those strongly supporting
this item tend to be parents where both parents have high ability in Irish
and where all the school-age children attend an all-Irish school. Conversely,
those who are reluctant to commit themselves strongly on the issue of home
bilingualism tend to be families where at least one of the parents has low
ability in Irish and/or some older children do not and have not, attended an

all-Irish school.

Whatever the explanatory factors, however, it is clear that for a large
number of families, possibly the majority, the decision to send a child or
children to an all-Irish school does not necessarily imply a strong commitment
to simultaneously establish an Irish-speaking home. In fact, about 40% took
the school decision without any clear intention with regard to home bilingualism
and about half of these still claim to have no feelings on the matter, one way

or the other.

Relationships between general attitudinal patterns

As might be expected, there is a strong relationship between these three

attitudinal items. Nearly all of those strongly in favour of home bilingualism
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are also strongly in favour of the Irish language and all-Irish education —
and this percentage doubles (from 16% to 35%) with experience of all-Irish
schooling. On the ‘other hand, there are some (11% before and 24% after all-
Irish school experience) who report themselves as strongly in favour of the
first two items, but only moderately in favour of home use of Irish. So,
while attitudes to home use of Irish is a good predictor of attitudes on the

other measures, the opposite does not hold to anything like the same degree.

Another relationship of interest is the wife/husband attitudinal
combination. While we have stressed the similarity of the attitudinal patterns
of wife and husband, these patterns are, of course, derived from the total
population and do not necessarily imply uniformity within an individual
couple. However, when this relationship is examined, a substantial degree of
agreement is revealed. Taking current attitudes towards home use of Irish as
an example, 75% of the couples have the same attitude, in 14% the wife is more

favourable, and in the remaining 11% the husband is more favourable.

It would be possible to extend an analysis of these attitudinal patterns
much further, but the main focus of this chapter is on the reasons for
sending children to an all-Irish school. It is to these matters that we

must now turn.

Reasons for sending children to an all-Irish school

The respondents were asked, in an open-ended question, for the main
arguments taken into consideration when the decision about sending a child to
an all-Irish school was at the discussion stage. Although we were seeking to
elicit the general considerations deemed important by the respondent and her
spouse, it is clear that, for many couples, the decision on all-Irish

education in principle was taken with a particular all-Irish school in mind.

45
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Table 3.4

. S, s 3
Main arguments used in the course of deciding on an all-

Irish education for respondents' children

1 Bilingualism a good thing/children would at least have

the language even if never used subsequently 37%
2 Pupil/teacher ratios (incl. no room in the local national

school) 28%

- 3 Irish properly taught and its future ensured/taught in a

natural manner (unlike long ago) 23%

L Atmosphere prevalent in AIS/No snobs/Not rough/parents
‘ involved etc. 14%

5 Doubts about effects on child 12%
6 Accessibility of the school to the home 9%
7 School's educational record (good results, committed

teachers) 8%
8 Good grounding in Irish for secondary school later (incl.,

passport to particular all-Irish secondary school) 6%

ood for jobs later (incl. Irish = 2 honours in Leaving

Cert.) . 59
9 Respondent or spouse had been to (same) AIS and liked it 5%

No argument — always accepled Liiat children would po to AIS 5%
iz School's status or reputation/recommended by person with

AIS experience u%
13 Irish a good foundation for learning a third language 3%

The children's wishes 2%
1y . . . .

All-Irish education "a challenge for a particularly bright

child" 2%

Other miscellaneous 4%

While love of the language is clearly evident in two of the top three
arguments, it is also apparent that other considerations played a large part

tor a significant number of parents when deciding on an all-Irish education for

These are exclusive and, therefore, do not total 100%: only 55% gave one,
while 29% gave two, 13% gave three and 3% gave four 'main arguments'.

VAR
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their children (especially pupil-teacher ratios, which half of the AIS
principal teachers in the pilot survey gave as the most important reason

why parents send children to their schools). Other '"non-language" motives
such as accessibility and good educational record, while small enough by
themselves, together make up @ sizeable proportion of what parents considered

important at this stage of planning their child's future.

As we note in the table, some respondents gave only one argument while
others gave as many as four. To improve the analytical usefulness of this
basic table, we sorted the families into three groups. The groups were those
who, irrespective of the number of arguments used, gave (a) only "language"
reasons; (b) only'non-languagé' reasons; and (c) those who gave both types

of reasons. The proportions in each group were:

Language reasons only 37%

Both language and non-

language reasons 27%

Non-language reasons only 36%
100%

Referring back to Table 3.4, we choose to regard as language reasons items
numbered one, three and the last two of the three items numbered nine. All
the remainder were deemed to be non-language, or more positively, essentially
educational reasons. Collapsed in this fashion, this variable will be shown
to be very useful in the analysis generally and with some exceptions

involving the mixed category, its relationship with other attitudinal and
language use items follows a consistent and predictable pattern. The main
conclusion to be drawn at this stage, however, is that in the respondents' own
estimation slightly more than one third of the families included in the survey
chose all-Irish schools primarily for educational reasons without specific
regard to the language dimension. At the other extreme, & roughly similar
proportion would appear to be responding mainly to language considerations.
The remaining group would appear, although the evidence is not presented until
later in the chapter, to be far closer in their attitudinal and use patterns

to the '"language reasons only" group than the ''non-language reasons only"

group.

Finally, the relationship between this variable and the most differentiating

of the previous attitudinal items might be noted: those giving language

reasons only are (at 88%) much more favourable towards rearing their children

/--u.

47




-41-

through Irish than those giving non-language reasons only (44%) or those
giving both types of reasons (70%). All of the remainder are indifferent

except for 15% of the non-language only group who are opposed.

3.3.1 Selecting the particular all-Irish school
We may elaborate this interpretation further by analysing the responses
to some othér questions. In one instance the respondent was asked first to
. indicate all the arguments used in selecting the particular all-Irish school
and then to state the key or "crunch factor'.
) Table 3.5
Arguments considered in selecting the particular all-Irish school
BY reasons for choosing all-Irish education
Arguments Total Reasons
Language Both Non-lang.
1. Accessibility 73% 78% 73% 67%
2. The language properly taught and its
future thus ensured 639% 66% 90% S6%
3. Pupil-teacher retios better in AIS 65% 46% 73% 77%
b4, The general atmosphere in the AIS 58% 539% 82% 39%
5. Good grounding in Irish for
secondary school 52% uu% 73% uy%
6. Special commitment of the AIS
teachers u7% L% 52% 49%
7. Farental ability to assist AIS
children with homework in Irish 45% 37% 55% u6%
8. The status or reputation of AIS in
the community 26% 17% 27% 36%
: 9. The educational record of the AIS 25% 24% 21% 28%
10. Children's level of Irish at time 18% 17% 28% 13%
. 1. Physical facilities ' 16% 10% 17% 23%
12. The children's wishes 12% 5% 21% 13%
i13° The Nationalist/Republican tradition
| ensured 12% 12% 21% 5%
Plus 12 additional items among 30
respondents 33% 21% 28%

ERIC
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As we have already noted, many respondents clearly answered the previous
questions on general reasons with a particular school in mind. There is,
therefore, a considerable overlap. Also this was in large measure a closed
question with the first thirteen items read out to the respondent. This may
have encouraged a degree of overresponse to items not, in fact, given any
great weight by the respondent. The following question, discussed below,

controls for this in asking for the "crunch" factor.

Nevertheless, the table does have some features of note. While the
relationships of both the 'language reasons only' and the 'non-language
reasons only' tend to go in the expected direction, the pattern of the
remaining group is different from both. Individual families in this group
would appear to have undertaken a more comprehensive approach than either of
the other two — they consistently mention both language and non-language
factors more frequently, scoring highest in nine of the first twelve items.
This may be due to the fact that a substantial number of this group are
attached to the newest schools (see Table 3.8). In those situations, more
careful consideration on the part of parents may be required. Another
significant aspect of the table is the manner in which the importance of

accessibility is underlined for all groups. Finally, it is clear that

practical considerations have some importance even for the 'language only'

group.
Table 3.6
Key argument in selecting school BY reasons for choosing
all-Irish education
'Crunch' argument Reasons
Total
Lang, | Both {Non-lang.

1. Pupil teacher ratios 23% 15% | 21% 33%

The language properly taught and its future
5 thus ensured 19% 22% | 35% 5%

Accessibility 19% 29% | 1u% 13%
4, The atmospher- /culture prevailing in the school| 9% 10% | 1u% 5%
5. Strongly recommended by friends/relations/

canvasser 6% 7% - 10%
6. Educational record of the AIS 5% - 10% 5%

Commitment of teachers 3% 2% - 5%
7.

Parent had been to the same AIS when young 3% 5% 2% -

Child(ren)'s wishes 2% - - 5%

Good grounding in Irish for secondary school % 2% - 3%
8. General status or reputation of the AIS 2% 2% - 3%

The husband insisted that the child attend AIS 2% - 3% 3

No "crunch factor'"/Don't recall 1% l - - -

Plus an additional 6 arguments from 6 respondeﬁfi 5% | 5% - 12%
o TN = 110 100% | 100% | 100%

ERIC
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In this table it can be seen that basic educational factors were important

for all groups. However, while accessibility is deemed most critical by the

'language' group, pupil/teacher ratios are considered of greater significance
by the other two groups, especially the 'non-language' group. Also, it would
appear that a substantial minority of both the 'language' and 'both' group
would discount all practical considerations for the sake of language issues.

In this they contrast very strongly with the 'non-language' group.

Reasons for previously sending a child to a non-all-Irish school

Before moving on to analyse variations in the reasons given for selecting
all-Irish séhools, we will first examine the consistency of the pat<ern
described so far with some other matters. Some parents in all the 'reasons'
groups had removed their child from a non-all-Irish school to send him to an
all-Irish one. The overall propertion was 47%, but only 32% of those giving
'language only' reasons did so, compared to 50-60% for the other two groups.
This suggests that parents in the first group were much more likely to have
had all-Irish education in mind from the outset, while families in the other
two groups were more likely to consider all-Irish schooling after they had
experience of other schools. However, when asked why the child attended a
non-all-Irish school previously, a difference emerges between these last
two groups. Those giving both language and non-language reasons were more
likely (79% to u42%) to give as an explanation that the all-Irish school was
not accessible or in existence at the time. Those giving 'non-language
reasons' only, on the other hand, were more likely (23% to 0%) to simply say
that they had not thought of an all-Irish school at the time. Given the
consistent emphasis of this group on basic educational factors such as pupil/
teacher ratios, it is difficult to avoid the conclusion that about 35% of the
families are primarily availing of all-Trish schools because of their more
favourable rating on many educational criteria. It is interesting in this
regard to note that 32% of all respondents felt that '"most parents do not

have the Irish language as their primary concern in sending their children

to my child's all-Irish school".

Degree of satisfaction with all-Irish education

Only 10% of the respondents expressed any regret at the decision to send
their child to an all-Irish school. Two-thirds of this small proportion were
parents who had given non-language reasons only for initially choosing an all-
Irish school. However, apart from this substantial relationship, there would

/
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appear to be no other single underlying factor in this dissatisfaction.

Detailed questioning indicated that most objections were specific to one

child or to one teacher.

Two other questions were asked which gave the respondent an opportunity
to reveal dissatisfaction if it was present. While little general
dissatisfaction emerges, the relationship between these replies and reasons
for selecting all-Irish schools is interesting. To the first question, only

half of the non-language respondents strongly disagreed that my child

cannot keep up with the level of Irish expected in the all-Irish school!
compared with three quarters of the other two groups while the second 'my
child's English is suffering through over-exposure to Irish in the all-Irish
school' crosstabulates with 'reasons' in an almost identical fashion: In this
case, howéver, 15% of the 'non-language reasons only' group agree with the
statement. It would appear that those who are sending their children to all-
Irish schools for primarily educational reasons are likely to be somewhat
uneasy about the implications for their child of the language dimension.
Nevertheless, this unease did not, by and large, express itself as outright
dissatisfaction and the overall impression is that most parents are very

satisfied with their particular all-Irish school.

Future decisions about all-Irish schooling

We can carry this analysis of satisfaction further by looking at the
responses to two future-orientated questions. Respondents were asked if they
could foresee the possibility that any of their children in the future would
not attend an all-Irish school. This question was asked with regard to both

primary and post-primary education.

While the overall proportion who forsee the possibility of a child not
attending an all-Irish primary school is small (16%), as many as 33% of the

noi-language only group foresee this possibility compared with only 10% and 5

o

of the mixed and language only groups respectively. The main reasons given
for this anticipated possibility echo those referred to in the previous section

i.e. current (or anticipated) negative effects on children or the adoption of a

wait-and-see stance.

The position with regard to all-Irish post-primary education is more
complicated. Nearly 50% of all respondents considered it a pocssibility that
their children would not be attendins an all-Irish post-primary school.

Although the relationship between the thrvee groups is as expected, the

o1




. y B L

Y %

proportion 1is nevertheless more than one third in each case ('Language'! =
37%; 'mixed' = 43%; 'non-language' = 68%). The respondents were asked to
give their reasons for this anticipation and these are listed in the following

table.

Table 3.7

Reasons for foreseeable non-attendance by children at secondary AIS

- No. %
Accessibility at the time 12 23%
Older children getting along fine in the non-AIS 10 19%
- Depends on how the children fare at primary AIS 6 11%
Children will have sufficient Irish after primary AIS 6 11%
Particular child is slow/dcing badly/would be asking too much ) 3%
Husband will decide (probably in favour and against wife's wisheg 3 6%
Would depend on standard of teaching at the time 3 6%
It will be left to the children to decide 2 u%
If boys wish to study non-arts at university, then no AIS 2 1%
Lack of textbooks in Irish for secondary AIS 2 u%
AIS secondary would give too-confined a view of life 2 1%
53 100%

As all-Irish post-primary schools in the Dublin area are much fewer in number
than all-Irish primary schcols it is not surprising that accessibility should
emerge as the main difficulty. There also emerges in this table a point
which, in retrospect, we might have probed more explicitly, i.e., the parents'
perception of the value of all-Irish post-primary vis-a-vis all-Irish primary
education. Although the evidence is by no means conclusive, it would appear
that many parents are satisfied if their children receive all-Irish education
at the primary level alone. Respondents were asked for their reaction to the
statement 'primary all-Irish schools are a waste of time if there are not
sufficient second-level all-Irish schools'. Overall, 65% of the respondents
disagree with this statement, thereby implying an important perceived role for
all-Irish primary education in isolation. This does not, of course, carry

the additional implication that all-Irish post-primary education is unnecessary.
However, the internal variation is significant. Only 19% of those giving
'language reasons only' agree with the statement compared with 439% of those
giving 'non-language reasons only'. As the first group have always been high
home users of Irish (See Table 3.9 and section 4.3.4.2) it is possible that
they are suggesting that a substantial measure of home bilingualism plus all-

Irish primary schooling makes them independent of the linguistic content of
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secondary schooling. The attitude of the latter group is more difficult to
explain unless it can be seen as a protest against the illogicality, as they
perceive it. of providing all-Irish primary schooling but not following
through with sufficient post-primary all-Irish schools. They may be viewing
their children's achievement in Irish as an investment which cannot be fully
realised outside this context (a point which is reinforced by the fact that
a third of them are determined to follow this course regardless of

difficulties — see next section).

However, as in the case of all-Irish primary schools, these remarks
should not hide the fact that 50% of the total respondents intend to send
their children to all-Irish secondary schools, and that a substantial number

of the remainder would do so if- some practical difficulties were overcome.

Future residential moves and all-Irish schooling

Seventy percent of respondents said that they and their husbands would
take the location of an AIS "into account" if contemplating any future change

of address, while as many as 46% were quite adament that they would not move

to an area if there was no AIS there. The fact that 31% of the 'non-language'

respondents would not move (compared with 55% to 65% of those who mentioned
language reasons) seems to indicate a measure of satisfaction or involvement
with, and perhaps, dependency on the AI$ which is consistent with the replies
to previous guestions. Incidentaily, a&s many as 10% of respondents knew of
other couples who had changed their address so as to be nearer to an AIS,

although none of the respondents themselves had done so.

Variation between schools

This proved to be a very illuminating relationship. What is involved here
is not, of course, the particular school per se, but rather the general socio-

linguistic ~haracter of each school's catchment area.
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Table 3.8

School attended by respondents' child BY reasons given for

chcosing all-Irish education

A. SCHOOL GROUP B. FOUNDED
1 2 3 Ly Pre-1970 Post-1970
(F=15) (N=22) | (N=30) | (N=u3) (N=52) (N—58)
Language only u7% 27% 27% 47% 48% 28%
- Language/Non-language | % 18% 43% 28% 19% 3u%
Non-language only u7% 55% 30% 25% 33% 38%

it is apparent from the “able that there are significant differences between
the school groups. This is to be expected given the differences between the
schools in sociovlinguistic characteristics (see Chanter Two) and the nature
of the relationship with these basic social and linguistic variables discussed
below. As will be shown later iu the report, these variations are related in

a consistent fashion to home and social use of Irish.

A feature underlying the first part of this table and which we attempted
to highlight in thc second part, is the differedcg between the older and the
newer schools. There is, first, the definite polarisation in attitude among

respondents whose children attend the older schoels. These respondents appear

to know precisely what they want of the schools. Those with childien attending
the newer schools are far more likely to offer mixed reasons. The second
feature is the similarity in the proportion of those giving only 'non-language'
reasons in both groups, although the earlier table shows considerable

variation in this. We will return to this rather complicated problem in the

concluding section, for its explanation requires reference to matters not

hitherto mentioned.

3.4 Factors ascociated with variations in the reasons given by respondents for

sending children to an all-Irish school

In the previous sections we have attempted to show that the parents of
all-Irish school children fall into three groups when their reasons for
sending children te the schcol are examined. The groups, not greaily

dissimilar in size, are those who (a) are primarily seeking linguistic
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objectives (37%); (b) those primarily seeking some educational advantage
(36%) and (c¢) those acting out of a mixture of both types of objectives
(27%). 4hile this measure of attitudinal disposition is bhased on the
response to one multi-optiun question, we have attempted to show its
central importance through an examination of its consistency with other
attitudinal items relating to the Irish language, home bilingualism, the
selection of the school, pravicus school decisions, satisfaction with all-
Irish schools and attitude to future educational and residential decisions.
It is now intended to carry this examination further with an analysis of
the relationship between this attitudinal pattern and a number of social,
demographic, spatiai and linguistic variables. The purpose of this section
is to establish the social characteristics of the groups holding thesc

various attitudinal positions.

Age of respondent and rank of first child to attend an all-Irish school

These two variables are strongly related to the 'reasons' variable
described above, and the relatirnship brings out a significant feature of

differences between families.

If the respondent has one or more older children at a non-all-Irish
schonl she is more likely to give non-language reasons only for her choice
of an all-Irish school (53% to 31%). This relationship is, of course, also
underlying the age relationship which runs in the s=me direction for it is
generally the older respondents who have other children at a non-AIS. (In
addition, all of those opposed to rearing children at home *through Irish
are over 35 years of age). This suggests that many families in the 'non-
language reasons' group are reacting to the particular educational
difficulties of an individual child and/or availing of the advantageous
educational benefits of an all-Irish schoecl, rather than committing the

family generally to all-Irish education.

1t is also noteworthy that the group giving mixed ressons shows no
particuiar variation along either of these variables. They seem, rather, to

be a residual 25% in all age-groups and family patterns.

Husbands' Occupational Status

This relationship is somewhat perplexing — only one of the nine

respondents in the semi-skilled/unskilled category gave 'language' reasons
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only compared with 42% - 45% of all the other (highér) Hall-Jones status
groups except the managerial/erecutive class (22%). This, and other
apparently anomalous status group relationships become clearer wheon
controlled for public versus private sector employment, etc. (see section
2.3.2d) . It is clear for the moment, however, that only moderately
accurate predictions can be made from occupational status data about

attitudes towards all-Irish education.

3.4.3 Parents' ability in Irish

Related to age and education, but constituting a separate va.iable in

its own right are the parcnts' ability levels in Irish. In homes where
neither the husband nor the wife has high ability, only 48% discussed
language considerations at all compared with 76% of couples where at least
one of the partners has high ability. Within this latter category, the
percentage discussing only language consideraticns increases as the ability
combination increases, as follows: High + Low ability (25%); High +

Middling (44%); Both parents have high ability (50%).

3.4.4 Home use of Irish before all-Irish school involvement

As we explain in the following chapter, the data obtained from the
respondent on home use of Irish at this stage was scaled to give four
categories of use: (0) — very low or no use of Irish; (1-3) — low use of
Irish; (4-7) — moderate use of Irish and (8-11) — high use of Irish. As
can be seen in Table 3.9, there is a strong relationship, but its
predictive power is greatly diminished by the fact that 76% of the families

fall into the lowest use category.

Table 3.9

Home use of Irish before all-Irich school involvement BY reasons

given for choosing all-Irish education

Home Usc Very low Low/Moderate High
Reasons (N=81) (N=12) (N=14)
Language only 30% 50% 72%
Language/Non-language 30% 25% 1u%
Non-language only 40% 25% 14%

/e
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3.4.6

Attendance by parents at activities where Irish was used

Past attendance at Irish-using activities by respondents and/or their
husbands is quite illuminating when compared with reasons for sending their
child to an AIS. Table 3.10 shows that where both parents were already
active in Irish-using activities, they were most likely to give language-
only reasons; that where neither parent was involved, they were most
likely to give non-language only reasons and, perhaps most importantly,
where only one of the parents was involved, they were most likely to send

the child for buth types of reasons.

Table 3.10

Parental attendance at Irish-using activities before AIS

invclvement BY reasons given for choosing all-Irish

education
Attended by Neither One only Both
Reasons T~ (N=54) (N=22) (N=33)
Language only 30% 36% 52%
Language/Non~language 22% u6% 21%
Non-language only 48% 18% 27%

Distance of respondents' residence from the school

This variable might be expected to be clearly related tc the reasons
given by respondents. As the maps inc’uded in Chapter Two demonstrate,
sume families live considerable distances from the school. 1In view of the
inconveniences created by this, it seemed reasonable to expect that those
living farther away were attracted by some clearly perceived advantage —

linguistic or otherwise.

Table 3.11

Distance from the school BY reasons given for choosing all-Irish

education
\\\“~Diat§nce 1 mile or less 1.-3 miles |3 miles plus
Ruasons ' (N=41) (N=u1.) (N=228)
Language only 39% 29% u6%
Language/Non-language 29% 20% 36%
Non-language only 32% 51% 18%
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Those living farthest away contain the greatest proportion giving only
language reasons ad the smallest number giving only non-language reasons.
As this group contains a large number of parents with high levels of
ability in Irish, this is not curprising. The 51% in the middle-distance
group who give non-language reasons only, however, is explained by the
dominance of a couple of particular school groups in this category. As was
shown in Chapter Two, because of variations in the size of catchment area,

all schools are not equally represented in each of these three distance

categories.

Duration of all-Irish school involvement

This relationship is similarly strongly affected by the distribution of
school groups, and reliable conclusions are difficult. Whilc there would
appear to be a tendency over the four yzarc in question for the proportions
giving language only reasons to decline and those giving non-language only
reasons tu increase, the trends are not pronounced. Most important, however,
is the substantial over-representation of families from the newer schools in
the one and two year categories. This may prove to be a short-term feature

of these schools, being associated with the establishment phase.

Explaining variation among families

In the previous secticn a number of variables were shown to be
associated with differences in the reasons given by respondents for sending
children to an all-Irish school. However, efforts to isnlate the factors
"explaining" this variation proved disappointing. A multiple regression
analysis, using eleven independent variables explaincd orly 17% of the
variance. Pre-AIS parental abili*ty in Irish and pre-ATS family home use of
Irish each explained 5% of the total variance but no other variable

accounted for more than 2%.
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Table 3.12

Variables having most effect on reasons for

sending children tou ali-Irish schools

Intercorrelations
(zero-order)

Variance explained (R?)
SCHOOL GROUP

Reasons for sending 1 2 3 4 Total 1° 2° 3° u®
child to AIS .26 .30 L1y .18 .17 .73 .49 .19 29
Pre-AIS parental o T
ability in Irish — 55 1.37 17 .05 351 — .01 | .05
Pre-AIS family
home use — - .13 .12 .05 .02 .25 .09 .04
Amount of all-Irish
education received
by parents - — — .11 .02 .02 — .05
Rank of first )
child to attend AIS - - — — .02 .01 .12 .04 .02
B SIS (S SV |
Combined effects of
seven other variat1e§ .03 .33 .12 05 .13

The weak explanatory power of the independent variahles is partly due to

the fact that they are often

with ability, education with

AIS child etc.

jever,

the

highly correlated with cach other e.g. use

occupation, age of mother with rank of first

strength of the intercorrelations varies widely

between the different school

groups so that the predictive puwer of

individual variables differs

between schools.

basic characteristics of the

school groups.

This is inevitable, given the

Nevertheless, it would appecr

that there are other independent variables specific either to the school

itself (managerial policy etc.) or to the socio-demographic nature of its

catchment area which we have not been able to take into accourt.

Furthermore, other factors of a social-psychological nature may be operating

within individual couples and families which cannut be fully isolated

using standardised questionnaires.

Both of these sets of factors affect our attempts tc explain variation

in the other main performance variables and they emphasise the explorat~sry
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nature of the study. Further reference will be made to these issues in
later chapters, but in the next section we devclop some ideas on all-

Irish schooling in the context of educaticnal cheices generally.

2.6 Conclusions

It is important, we think, in interpreting the reasons given by
parents for selecting all-Irish schooling for their children, to remember
that this decision is a choice between various educational options. While
. some, probably a siight majority, of parents are actively seeking to achieve
a linguistic objective for their children and themselves, others would

appear to be only marginally swayed by such considerations. For all,

however, the decision is taken against a background of educational
possibilities which include the local national school, possibly adjacent
national schools and private primary schools which include a relatively
small number of all-Irish schocls. Each of the options carries its own set
i} of benefits and costs for the family. These costs/benefits equations have,

in part, an objective dimension and can be measured in terms like

VO

accessibility, pupil/teacher ratios, amount of Irish taught etc., but it is
obvious from our findings that parents differ in their evaluation of these

- specific items, and the same item could be given greater or lesser

1

weighting according to the perceptions of the parents. We have in our survey
hopefully succeeded in identifying some of the main factors which colour an
individual couple's perception of the diffcrent options known to be

available to them.

Unfortunately, it would require a very different typc of project to
cstablish what the options are and how far they are known by and perceived
by parents. Scme questions might help to explain the kind of issues we have
in mind. How adequate is the national school system in different parts of
the city?* How well is Irish taught in national schools?** How easy is it
to transfer children between national schools if difficulties arise? How

widespread is the distribution of private primary schools and how expensive

v
b

e.g. 47% transferred children from national schools to AISs.

o oty
“w

e.g. 30% were dissatisfied with the way Irish was taught to them when
they themselves were in primary school.
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are they? How knowledgeable are parents of tho alternatives? Is this
knowledge confined to local alternatives or does it include more distant
pussibilities? How do the all-Irish schools rate against these last

three questions?

Against this background we can only offer some partial and tentative
conclusions. Some, but not all, of the older (pre-1970) schools would
appear far more likely to attract parents who are deliberately seeking
language objectives. In view of the way they contrast in this respect with
the more recent schools (Table 3.8B), and the obvious trouble some parents
take upon themselves to send children there, it seems reasonable to argue
that these schools have a high rating or image among this type of parent.
Being long-established they have, of course, had the opportunity to create
this image in people's minds and bccome well-known. Generaliy, parents who
send children to these schools appear to be guite certain and clear about

their objectives.

By comparison, the more recent schools are noticeably less likely to
attract this type of parent. It is tempting, following the line of
argument presented in the previous paragraph, to explain this by reference
to the recent establishment of the schools and the correspondingly weak and
uncertain image they portray. But while this may be the case, there are
other distinguishing factors. With the important exccption of Rathcoole,
all these schools have very rcstricted catchment areas so that accessibility
is not a problem. As these schools involve a relatively high proportion of
parents who gave mived reasons for choosing an all-Irish school, they would
appear to be attracting what we now may call "reluctant bilinguals". These
are quite favourably disposed people who probably would not take the
trouble- to overcome the accessibility preblem with the older schools. But
the opportunity of an accessible all-Irish school on their doorstep also
poses difficulties, simply because it has no establishad educational record.
Nevertheless, although their decision would appear hesitant, the survey
shows that they respond very positively to the linguistic opportunities that
2ll-Irish education for the children offers them. From the viewpoint of the
national language objective, the success of the newer schools in involving

this type of parent is significant.
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That all schools attract parents who are acting primarily out of
educational motives is hardly surprising. The schools appear to be very
advantageously placed on basic educational criteria and this in itself
will bring them to the notice of parents who might not otherwise consider
all-Irish education. What remains problematical in this regard is the
variation between school groupc (Table 3.8A). The differences between the
schools with the highest proportion (55%) of such parents and the lowest
(25%) is substantial. Two possible explanations may, without much evidcnce,
be offered. The variation may be related *to the local educational
circumstances of individual school areas. There may be few alternatives to
the naticnal schools in a district, resulting in the applications to the
all-Irish school (as the one alternative) including an above average
number of parents whc are merely dissatisfied with the local school.
Secondly, it is difficult to avoid the suspicion at least, that management
practices may vary among the twelve schools. We detected this possibility
when interviewing the schocl principals and there is some external
evidence as well: some schools with a very high proportion of parents of
this type would appear to differ very little in their locational and socio-
demographic characteristics from other schools with a significantly lower

proportion of such parents.

Nonetheless, allowing for the tentative nature of some of our
conclusions, they have implications for policy and these will be discussed
in the final chapter. We will now turn to a consideration of changes in
family and social use of Irish and it will be seen that the attitudinal
patterns identified in this chapter relate quite cousistently to these

dimensions of language behaviour.
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CHAPTER FOUR — HOME USE OF IRISH

Introduction

This chapter is mainly concerned with describing and explaining
current patterns of home bilingualism and the extent to which these have
changed since AIS participation. We begin the analysis with a descriptive
outline of patterns of use at different stages in the respondents'’ lives,
culminating in an overview of changes that have occurred since AIS
participation. This introductory section will be based on single items of

home use relating to the intensity of (a) interpersonal use between husband/

wife, parent/children etc. and (b) mainly parent/child situational use of
Irish at mealtimes, helping with homework, watching Irish language television
programmes etc. In the second part of the chapter these different inter-

personal and situational items are summarised into family scores of home use

and examined again in terms of changes over tiwe. The remainder of the

chapter will relate these to a number of possible explanatory variables.

General use patterns — item analysis

In this section, overall patterns of use of Irish will be déscribed for
three stages of the respondent's life (a) childhood home, (b) home prior
to AIS participation and (c) home at present. As we are mainly interested in
the changes occurring during the last “wo stages, thc final part of the

section will confine itself to a description of language shifts in this

period.

Childhood home use

Table 4.1 summarises the interpersonal use frequencies of Irish in the
childhood home of the respondents in this survey and those in the National
(Non-Gaeltacht) CLAR survey. The differences between the two surveys are
most striking in the "Always/Often" category where there is generally a much

higher proportion in the ATS survey reporting extensive use. The relatively
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high use with non-hcusehold-members contrasts strongly with both the

National CLAR survey and patterns in the current home of the AIS

respondents.

eighty percent of the respondents report that Irish was seldom or never

used in their childhood homes.

Table 4.1

Percentage distribution of use frequencies of Irish in

respondents' childhood homes

However, these observations should not obscure the fact that

FREQUENCY

Interpersonal use Always/Often Occasionally Seldom/Never
Mother and Father 11.8  (2.5) 2.7  (2.1) 85.4 (9u.6)
Mother and Children 10.0  (2.7) 7.3 (2.9) 82.7 (9u.u)
Father and Children 12.7  (3.0) 7.3 (2.5) 79.3  (94.7)
Children with each other] 9.1  (3.9) 11.8  (5.4) 78.2 (90.0)
Parents and Relatives 3.1  (2.7) 6.4 (1.9) 84.5 (9u.u)
Parents and Friends/

visitors 13.6 (2.2) 3.6 (2.2) 81.8 (9u.7)
Any Grandparents g.1  (3.1) 3.6 (0.9) 83.6 (9&.9)_J

Notes: (i)

(ii)

(iii)

Figures in brackets are the
from the National Survey of

Language Attitudes Research.

4.2 p. 177).

comparable percentages
the Committee on Irish
(CLAR Report, Table

Because of differences in the form of the questions,
the percentages in the '"Seldom/Never'" category are

not fully comparable, strictly speaking.

As some respondents in both surve:r= were unable to

recall their childhood patterr of use, the row

totals do not always total 100%.

Irish use in the home before child began at AIS

Table 4.2 summarises the pattern of

first child began at an all~Irish school

interview.

Irish use in the home before the

and the situation at time of

categorics of use in this table dirffer from those used in the previous

uestion and in the CLAR National Survey.

In an attempt to elicit more

Before commenting on this pattern it should be noted that the

precise information, we increased the number of categories by one ("the odd

phrase") and changed the description of frequency in three cases.,

/...
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It would appear that prior to AIS attendance, Irish was used much
more extensively in the homes of all-Irish school families than in the
population generally. Although precise ratios cannot be calculated, it is
conservatively estimated that approximately ten times as many of our
families were in the higher use frequencies than in the CLAR general

population (see CLAR Report, Table 4,11, p. 186).

The differences between use patterns prior to AIS attendance and those
in the respondents' childhood homes are less striking (see Table 4.1 above). -

At this pre-AIS stage, the combined higher interpersonal use levels (i.e. 50%

or higher Irish use) ranged from 10% to 15% and showed little variation, but

considerable variation occurred at the lower levels. The most notable
feature is the reported 76% complete non-use of Irish between children

themselves . This would appear to indicate parental unw1111ngness or

inability to establish bilingualism at home w1thout the support of the

school. The table suggests that very high levels of Irish use are
required if the children are to build up high levels of ability within the

home at the pre-school stage.

Wwith regard to the situations in which Irish was used, higher use
reflects the overall average of about 15%. However, between 60% and 75% of
the families reported no use whatscever in all but one of the situational
contexts — mealtimes (45%). This suggests that were it not for mealtime
use of Irish, the "use by anyone", "parent/child" and "husband/wife" never

percentages would be considerably higher.

In summary, therefore, it appears that at the pre-AIS stage only 15% of
the families used Irish extensively (i.e. 50% of the time or more often);

while for approximately two thirds of the families, little or no Irish was

used by anyone in the uome.

4.2.3 Irish use in the home since child began at AIS

Table 4.2 above also gives the distribution of current Irish use

P

frequencies in the home. For most of the families a period of 2 to U4 ycars

" his includes families where siblings might have been too young at the
time to speak any languape with older children.

[ovees

Q
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has elapsed since the earlier situation.

The differences are substantial. Taking first the general question

("'use by anyone') the proportion of families indicating high levels of use

by one or more household members has doublel to 21%. Only 2% now report
no use at all in the home compared with 36% earlier. However, of even
greater interest is the sharply differentiated pattern now revealed in the

interpersonal use section of the table. The greatest Irish use occurs

between parents and child(ren) attending an all-Irish school. This contrasts

strongly with the reported use between parents and other (non-AIS)
children. Although this latter set of relationships poses some problems
because of the high number of '"not applicable'" cases, it would appear to
substantiate the earlicr remark about the extent to which the parents scem
to rely on the schools to build up ability and use in the home. This
difference in use levels would thus appear to give considerable support to
the parents' belief that use patterns would not have changed if the

children had not attended an all-Irish school.

There are also differences between husband and wife in this regard.
Whereas roughly similar proportions (30%) use Irish with AIS children fifty
per cent of the tiuwe or more, four times more husbands (21%) than wives

(5%) are reported as never using it.

Use of Irish between parents themselves is much lower than use between

parents and AIS children (e.g. at the higher use levels it is only 15%
compared with ca. 30% parent/AIS child use) and 45% of the parents never use

Irish between themselves.

Because of the number of 'not applicable' cases, it is not possible to
pp p

fully compare use between children with other relationships. However, there

are strong indications that higher use between children approximates 30%.
These differeinces suggest that within a general family effort to increase
the use of Irish, there are considerable variations in the ability and/or
motivation of individual members to respond. There is also 2 marked

differentiation in situational use. Much of the use of Irish appears to be

channelled into two contexts i.e. mealtime and children's homework. Irish

is never used by a third to a half of the families in other situations.
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4.2.4 Change in use patterns

A comparison of the two sets of figures used in Table 4.2 yields
some information about the nature and extent of change in use patterns.
However, because of the possibility of counter-trends canczlling each
other, such a comparison might not necessarily give an accurate picture.
Detailed cross~tabulations between the before and after situation were,
therefore, obtained. As these tables are fifteen in number, we will

confine the 2iscussion to ageneral examination of the degree of change.

Table 4.3

Summary of percentage changes occurring in use of Irish

since child began at AIS

INCREASE DECREASE NO CHANGE TOTAL.
Used by anyone in the house 77% 3% 20% 100%

Interpersonal use

Self & Spouse 32% u% 6u% 100%
Self & Children (AIS) 72% 1% 27% 100%
Self & other children 37% 13% 50% 100%
Husband & AIS Children 57% 2% 41% 100%
Husband and other children 32% 1u% 53% 100%
Children/Children 60% % 35% 100%
By friends/visitors 25% % 74% 100%

Situational use

Mealtimes 56% 2% u2% 100%
Homework 75% 0% 25% 100%
Reading/Telling stories 31% 2% 67% 100%
Playing 40% u% 55% 100%
Family prayer/Church u6% 2% 52% 100%
Housework/Gardening etc. 38% 3% 59% 100%
Watching TV/Radio u3% 1% 56% 100%

Average 48% 3% 18% 100%

It should be emphasised that this table summarises change, irrespective of
magnitude (e.g. a family changing from no use to 50% use is equated with a
family moving from no use to using "the odd phrase' of Irish). It is

clear, however, that in the vast majority of cases, change is positive.




Only two instances of significant decline are reported — the mother's and
the father's use with the non-AIS children. Why this decline occurred is
difficult to discover; mcst of the cases involve slippage from very

minimal use to complete non-use.

As change is mostly in the same direction, the general pattern is as

described in the previous section. The greatest change in interpersonal

use occurred between parents and AIS children, the least between parents

themselves and with friends/visitors. 1In situational use the main shift

occurred at mealtimes and while assisting children ct homework.

The analysis to date has focussed on individual items of home use.
As these will be summarised into family scores in the next section, a brief

overview might be of help at this point.

(i) High use of Irish in AIS respondents' childhood homes was two

to 5ix times as great as the CLAR National figures;

(ii) High use of Irish in AIS respondents' homes prior to AIS
attendance by their children was (at ca. 15%) about ten times
as high as the CLAR National figures; in both instances,

however, the proportions involved are small;

(iii) High use of Irish by time ol interview had doubled between

parents and AIS children, the two chief contexts being

mealtimes ard family prayer, while, not surprisingly, homework

increased by a factor of six. Increases in other areas — both
interpersonal and situational — were much less impressive as
regards movement into the higher use levels although very

substantial increases occurred at lower use levels.

4.3 General use patterns — scale analysis

4.3.1 Construction of Guttman Scales of home use

In an attempt to reduce the data on home use to more manageable
proportions and to grade the reconstructed data according to its maximum
explanatory power, two Guttman Scales were constructed. The first of
these "HOME-PRE" relates to home use of Irish before the first child

began to attend an AIS: The second "HOMEPOST' relates to the situation
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at time of interview.

Each measures the degree of difficulty experienced

by respondents and their families with eleven items of home use and

rank-orders them accordingly.

Each item is either passed cr failed by

each family, the '"pass" criterion being 50% or greater use of Irish for
y P g g

that item.

The eleven items are listed below according to their degree of

difficnlty, beginning with the easiest item tc pacs and ending with the

most difficult item to pass.

item.

Table 4.

Constituent items of Guttman

4

The percentages give the pass-rate for each

Scales

HOME-PRE HOME POST
Rank order Item (50% or greater use "Pass" | Item (50% or greater use ['Pasg
pre-AIS attendance) % at time of interview) %
Easiest to pass 1 Family Prayer/Church 19 Parents help with homework 67
A 2| Mealtimes 17 Mother with AIS children 33
3| Housework etc. with children 16 Used by anyone in the housel 32
4 Use by anyone in the house 16 Mealtimes 31
5| Playing with the children 15 Father with AIS children 30
6| Storytelling with children 14 Playing with the children 23
7t Father with children 14 Storytelling with children | 23
8| Mother with children 1y TV/Radio 22
3] TV/Radio 13 Housework etc. with children 19
¥ 10| Friends/Visitors to house 11 Mother with Father 16
Most difficult 11l Mother with Father 10 Irier is/Visitors to house 15

These are good scales by normal standards

report.

recoded as fullcws:

In the interest of clarity, the number of items passed have been

and so will be used throughout this

% . . .

Statistics HOME-PRE
Coefficient of reproducibility 0.9626
Minimum marginal reproducibility 0.8556
Percent improvement 0.1071
Coefficient of scalability 0.7u412

HOMEPOST

0.9074% (should be greater
than 0.9000)

0.7u487

0.1587

0.6314 (should be greater
than 0.6000)

The inter-item correlation matrix (Yule's Q) yielded no score less than 0.92
in HOME-PRE, while in HOMEPOST, the minimum score was O.7u4 (there were only

four correlations less than 0.80 — Mother with AIS children being involved in
three of them).
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SCORE HOME-PRE HOMEPOST

- None (no items passed) N=81 (76%) N=30 (28%)
B 1-3 items passed N=9 (8%) N}t (42%)
47 " " N=13 (3%) N=12 (11%)
g-11 " v N=14 (13%) N=20 (19%)

— 107 100% 106 100%

Because they are valid Guttman Scales, it can be taken as a general rule

that the items in the recoded scheme will run in the sequence of difficulty

= outlined above e.g. families passing (8-11) items will in most cases have

passed all of the first 7 "easier" items plus one or more of the four
. most difficult items. The two scales are composed of almost identical items.
The easiest item to pass in each scale does not appear in the other scale”

while the two itcms Mother-Children and Father-Children were restricted in

the HOMEPOST scale %o use with AIS children only. All of the remaining
items are common to both scales so that direct compariscns between the two

scales are both feasible and justifiable.

Thus, it is interesting to note that in both scales, use between adults

(parent-parent/parents~-friends etc) is the most difficult area in which to
increase Irish home use; that discussing, watching or listening to TV or
radio in Irish is only slightly less difficult; and that all of the other
items common to“the two srales have shifted by no more than twe places
relative to their previous positions — with the notable exceptions of

Housework use and Mother-(AIS) Children use both of which have shiftod six

positions, the former downward (from 3rd easiest to 3rd most difficult), the
- latter upward (from u4th most difficult to 2nd easiest). Each of these

points will be examined in greater depth at a later stage.

'Helping with Homework was included in the HOMEPOST scale because cof its
remarkable six-fold increase at the 50%+ 1level since AIS participation.
Family Prayer/Church use of Irish was dropped from the HOMFPOST scale

. (in spite of its being a good discriminating item and its retention of

first position as easiest to pass after "helping with homewcrk")

because it reduced the Coefficient of Reproducibility to 0.8962 and
the Coefficient of Scalability to 0.60u48 (2 of its correlations with
other items were only 0.64 compared with & minimum O0.74 with its
exclusion; and 23 families failed it who "should" have passed it, as
for many families, family prayer — regardless of language used — may
not be a feature of family life).
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Home use of Irish before AIS attendance and at time of interview

The following table shows the overall position as regards home use of

Irish by families before AIS (HOME-PRE) and cince ATS participation

(HOMEPOST) .

Breakdown of families BY number of items passed in home use

Table 4.5

Guttman Scales before and since AIS participation

= . Now None 1-3 items | u4-7 items 8-11 items TOTAL
Pre-AIS . | No % No %| No % | No % | No. %
None passed 30 (28%) |38 (36%)] 11  (10%) 2 (2%) | 81  (76%)
1-3 items - - 6  (6%) 1 (1%) 1 (1%) 8 (8%)
4~7 items - - - - - - 3 (3%) 3 (3%)
8-11 items - - - - - - 14 (13%) | 14 (13%)
TOTAL 30 (28%) |uu (u2%) ] 12 (11%) | 20 (19%) | 106 (100%)

This table shows:

(a)

(b)

(c)

that 53% increased their home use of Irish.

that no family decreased its home use of Irish at any level.

that 47% remained at the same level — this includes 13% who

were already at the highest lzvel (8-11 items) and so could

not rise any further, plus 28% who were already at the

bottom and so could not fall anv further.

In addition to this general result, the following should be noted:

(d)

half of the total families in the study have moved from less than

50% use of Irish (if any at all) before AIS attendance to 50% (or

greater) use since that time in at least one area of their

domestic life.

(e)

although this overall increase results in the proportion of all

home users who are intensive wusers falling from 65% to 42%,

the percentage of intensive” users has actually doubled in

absolute terms from 16% to 30%, a quite remarkable increase.

74
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4.3.2.1 Home use between parents: We have already seen that home use of Irish among

adults is the most difficult area to improve. As a check for consistency,

respondents were asked a specific additional question concerning their use

of Irish with their husbands since AIS participation. The replies indicate
that only one couple uses less Irish now (they used to use it as a secret

= - language until the children's rising ability made this impcssible): thus

the general breakdown is that twec thirds (68%) remain unchanged at their

- pre-AIS level while one third (31%)-increased their use with their husbands .

Table 4.6

HOMEPOST BY change in husband-wife use since AIS participation

Husband-wife use HOMEPOST SUMMARY
None 1-3 by -7 8 - 11 0 -3 4 - 11

No change 80% 66% 58% 60% 72% 59%

Increase 20% 34% 42% 40% 28% 41%

However, these general figures mask important internal differences as Table
4.6 shows that mother-father use has remained static in 80% of those
homes where none of the scale items are passed — which is about 20% higher

than in those families where home use is intensive.

- 1. These figures corresponc almost exactly with the replies given to
the separate hushand-wife use items included in the Guttman Scales;
they also showed a 32% increase over time. (Table 4.3)

. 2. The reasons for the increase in husband-wife use in all cases
referred either to the desire to '"keep up with the AIS child" and/
or to help the child to sustain an adequate level of Irish use by
giving practical example in the home.

3. Increases in family home use do not require substantial changes in
joint parental speaking ability. While 54 families have increased
their home use since AIS participation, in only 12 families has
parental ability increased over the same period. Ten of these 12
families failed all of the HOME-PRE items; 2 of them still fail
all of the HOMEPOST items, while 4 each pass (1-3) items and (u4-11)
itemc. They are all now at the joint high ability level, i.e. at
worst, one parent has only middling ability. (See Appendix ).

! EI{ILC

P i




~ 4.3.2.2 Home use between parents and children: Table 4.7 summarises the replies
to the following question: ™"When you speak Irish with (a) your child(ren)
now attending an AIS and (b) your other children, who normally speaks

Irish first?" The same question was asked regarding husbands.

Table 4.7

HOMEPOST BY initiator of conversations between parents and (a) AIS

child(ren) and (t) non-AIS children

Mother Father .

Number of items passed Humber of items passed

B a) Initiator with AIS 0-31 u4-11 TOTAL 0-3| u-11 TOTAL

child(ren) (N=7u4) (N=32) (N=106) (N=7u4) (N=32) (N=106)
Parent u2% 3u4% 38% 37% 3u% 36%
AIS child 28% 6% 20% 27% 3% 19%
Reciprocal 25% 57% 36% 19% 59% 31%
Neither 5% 3% 5% 17% 3% 1u4%

b) Initiator with non- 0-3] u-11 TOTAL 0 - 3| u4-11 TOTAL

- AIS childf{ren) (N=63) (N=19) (N=82) (N=64 (N=19) (N=83)
Parent 4u4% a7% u2% 33% u7% 40%
Non-AIS child 3% - 2% 3% - %
Reciprocal 3% u7% 15% % u2% 13%
Neither 50% 16% 40% 55% 11% u5%

Note: the lower numbers in Partb) of the table are
due to a combination of one-child families
(5% of total), of families where the younger
children cannot talk yet, and of families
where all of the children attend an AIS.

It is immediately obvious that more fathers (14%) than mothers (5%) do not

use Irish with their AIS children; but that they are much closer in their

pattern with Non-AIS children (45% and 40% respectively do not use Irish — a

very 51pn1f1cant finding, indicating that almost half of the parents do not .
converse” in Irish with those of their children not attending all-Irish

schools)? A much more important finding, however, is that which shows

- Thus again, independent additional qu(,tlonb fully substantiate the
. replies to items included in Tahble 4.7

% ota
W

This helps to explain how, in the HOMEFROST scale, the Mother-AIS child
use item has become so much easier to pass, while Housework/Gardening
etc. use between parent and child (regardless of AIS attendance) has
become much more difficult to pass

Q
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4.3.2.3

quite clearly that in the homes where intensive use of Irish pertains i.e.

where more than 3 items are passed in the HOMEPOST scale, the use'is

reciprocal in that neither par2nt nor child necessarily introduces

conversations through Irish, thus forcing the other to follow: rather, the

latter situation pertains in homes passing at most, 3 items.

Moreover, 2 comparison of the top two rows in each table shows that
whereas parents will make broadly similar efforts to initiate conversations
with all of their children — vegardlesc both of overall home use scores and
whether or not all of the children attend an AIS — it is only the AIS

children who ever take the initiative themselves.

Home use and mass media: We have already seen that radio/TV use of Irish is

one of the most difficult of home use items to improve. This is a problemmatic
area as supply — both quantitative and qualitative — of su<h programmes may not
always match the demand. Nevertheless, the following tables show very

appreciable differences in radio/TV use among househclds, when controlled for

current home use.

Table 4.8

HOMEPOST BY Irish-medium Radio/TV use in the home

TOTAL HOMEPOST SUMMARY
Frequency None | 1-3 | 4-7f R-11 | 0-3 | H-11]

Never 4% 23% | 11% 8% 5% | 16% 6%

Mother Less than weekly 19% 34% 1 16% 9% 10% | 23% ) 10%
) Weekly 31% 23% 36% 50% 20% 31% 31%
More than weekly 36% 20% 36% 33% 65% 30% 53%

Never 17% 47% 9% | -- - 2u% | --

Father Less than weekly 23% 23% | 29% % 10% | 27% 9%
Weekly 30% 23% 39% 42% 15% 32% 25%

More than weekly 30% 7% | 23%| 50% 75% | 16% | 66%

Never 31% 50% 18% 17% 30% 31% 25%

Children Less than weekly 31% 27% | u3%} 33% 10% | 37%| 19%
Weekly 29% 20% 32% 33% 40% 27% 37%

More than weekly 9% 3% 7% 17%J, 20% 5% | 19%




Whatever cut-off points are used, the proportion of parents using Irish-

medium radio/TV increases dramatically the more Irish is used in the home.

It is also very noteworthy that more fathers than mothers are intensive

users in those households passing more than 3 items, while the reverse is
tfue in homes where little or no Irish is used. Likewise, as regards the
radio/TV Irish use of children, intensive exposure (weekly or more often) is
directly related to higher overall home use of Irish; however, differences
among the four home use groups as regards complete non-exposure (never *
watch/listen) are not nearly as clearcut and produce the disturbing finding
that none of the children in almost a third (30%) of the highest home use
families ever watch TV or listen to radio programmes in Irish - compared with
only 5% of their mothers and none of their fathers — hence the "difficulty"

of the item in the Home Use Scales.

Respondents were asked to compare current family use of Irish medium
TV/Radio with the situation before AIS attendance (Table 4.9). There was no
appreciable difference between high home use and low home use families

except for an above-average 55% of those now passing (1-3) items.

Table 4.9

HOMEPOST BY percentage reporting increased home use of Irish-

medium TV/Radio, books, records etc. since AIS

participation
Increased. use Total HOMEPOST SUMMARY
T ]
None 1-3 4-7 8-11 0-3 b-1
TV/Radio uu% 37% 55% 42% 40% 47% 41%
Books, records etc. 19% 50% 73% 67% 95% 63% 84%

Similarly, as regards the use of Irish-medium books, records etc., the
same group showed an above-average 73%, which again indicates that special
efforts were made by the parents in this group to improve their general home
use lcvels — although the 95% of highest home use families showing an
increase is very worthy of note (c.f. following table). Those showing the
least increase in use of both TV/Radio and Books/records etc., are those

still failing to pass any of the items.
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Table 4.10 gives the percentages replying positively to a question which

asked "if there were more (a) Radio/TV programmes, {b) Reading material and

{c) Records available in Irish, do you think that it would lead to a greater

use of Irish in your home?"

Table 4.10

HOMEPOST BY Percentage agreeing that the provision of
more Irish medium aids would lead to increased

home use of Irish

P
TOTAL HOMEPOST SUMMARY
Extra Irish-medium None 1-3 y-7 8-12 0-3 | 4-11
Radio/TV programmes 78% 63% 80% 92% 90% 73% 91%
Reading material 56% 43% 50% 87% 85% u7% 78%
Records l 48% 47% 39% 50% 4% 42% 63%

Again, there is a high correlation betweern high home use and demand for extra
availability of Irish media aids. For all levels of use, TV/Radio is seen as
being most important with reading materials firmly in 2nd place -- the one
exception being thuse passing none of the items who seem to slightly favour records

to books etc.

It is noteworthy, however, that only 4% of all respondents ranked
inadequate Irish in the media as the main obstacle to increasing the use of
Irish in their homes. It must also be recorded that 30% to 60% of all
respondents report no change in media use of Irish since AIS participation
and that 20% to 50% consider that greater availability of Irish medium books,
programmes etc. would not result in any change in Irish home use levels.

It is obvious then, that a full explanation of media preferences and
requirements would entail a much more detailed and thorough examination than

we have been able to incorporate in this study.

Obstacles to increased home use

Respondents were asked for the main obstacle to increasing the use of

Irish in their homes. Their replies are shown in Table 4.11.
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Table 4.11

Reasons why more Irish is not spoken in the home

(a) Low ability levels (59%)
One/Both parentc' Irish inadequate 47%
Children's Irish inadequate 4%
Parents' and children's Irish inadequate 8%
(b) Low motivation (22%)
Parents used to English/too busy or lazy to change 16%
Embarrassment/feel foolish 4%
Disenchantment with Irish/AIS 2%
(c) Low environment support (19%)
Inglish-speaking locality/environment/visitors 13%
Inadequate Irish programmes on RTE 4%
Older non-AIS children not pro-Irish 2%

ERIC

Nearly 60% gave the inadequate ability of some family member(s) as the main
reason why more Irish was not being used in the home (only one fifth of
these mentioned the children's ability). The remainder of the replies were
almost evenly divided between low motivation and low envirc mental support.
These latter two reasons may refer to the same general phenomenon, i.e.
inability or unwillingness to surmount the difficulties posed by the

environment.

As might be expected, actual parental ability declines as "Low
Ability" as a perceived obstacle to hcme use increases. However, high
ability couples are about 1} times as 1'kely to blame low ability levels as
they are to blame either low motivation or low environmental support; and
as children are specifically mentioned by only 15% of the respondents across
the three main reasons, it would seem that there is an element of ambiguity
involved in piacing so much of the blame on low ability, reflecting, perhaps,

the relatively low attitudinal support for rearing children through Irish
Table 3.3).

High ability respondents tend to blame Low Environmental Support (28%)

to a much greater extent than do those with middling or low ability (12%,

0%): — although they represent only 53% of the total respondents they make up
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- 80% of those who gave this as the main obstacle. Low Metivation is also

- slightly more favoured by the high ability couples but the difference
between them and those with middling or low ability is not as pronounced
(26% to 18%).

Table 4.:2

f; HOMEPOST BY (a) Percentage of high ability couples and

(b) perceived main obstacle to increased home use

HOMEPOST SUMMARY
T None 1-3 y-7 g-11 n-3 y-11
a) Percentage with high ability| 23% u5% 73% 100% 36% 90%
b) Low Ability 72% 51% 75% 37% 60% 51%
Low Motivation 21% 35% 17% 5% 29% 10%
Environment 7% ; 1% 8% 58% 11% 39%

Not surprisingly, Table 4.13 shows tnat the highest (8-11) home use group —

all of whom have high parental ability — were least likely to cite low

ability as an obstacle (although over a third of them did so) while low

motivation was rot an issue for them (5%). Those passing none of the items

and those passing (4-7) items have an almost identical pattern, low

ability—in spite of a very wide ability differential — being seen as the

crucial obstacle for both proups. The percentage of those passing (1-3)

. items who cite low ability is — like those passing none and (8-11) items —

— in line with their actual ability. Why low motivation is so important for
;7 them is not so easy to explain, given that 8u4% of them are highly committed

to rearing their children through Irish.

We will now proceed to examine home use in relation to a series of

explanatory variables.

. 4.4 Home use and explanatory variables

4.4.1 Home use and parental ability: Prior to AIS participation, substantial home

use of Irisl, was confined almost exclusively to families where, at_worst,
one of the paren:s only had middling ability and the other had high ability
e.g. 35% of these high ability families passed more than 3 items compared

with only one of the 64 middling/mixed and low ability families. By the
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time of interview, this 35% had increased to 50% while only three of the
remaining 52% middling/mixed and low ability families attained this level
of use. However, as Table u4.13 shows, while it is much easier for couples
who already had high ability in the pre-AIS stage to increase family home
use (and while this decreases according as pre-AIS ability decreases) it
does not necessarily imply that couples with high pre-AIS ability actually
do so; in fact, a quarter of those high ability couples who failed all of
the items before participation still fail all 11 items in HOMEPOST while

another 50% still pass no more than 3 items.

Table 4.13

Pre-AIS parental ability BY current home use of those who

failed all of the Pre-AIS horme use items (N=8u4)

Pre-AIS joint parental ability
_Current home use Low Mid/Mixed High
None 54% 38% 25%
1-3 items 39% u7% 50%
-7 " 3% 12% 25%
8-11 " U% 3% -
N = 28 N = 32 N =2y

Nevertheless, it is very encouraging to note “hat a significant minority of
homes where pre-AIS parental ability was not high have managed to increase
family use of Irish to the highest levels: at the same time, however, it is
necessary to stress that although appreciable increases in home use can

occur (even to the highest levels) without a quid pro quo increase in parental
ability, the greatest simultaneous increases in parental ability and familyhome
use occur most often where at least one of the parents already has high

ability (c.f. note 3° in section 4.3.2.1 and Appendix B ).

Home use and parental attitudes

a) Reasons fer sending child to AIS: Table 4.1u4 shows that when discussing

in principle the desirability of an all-Irish education for their children,

12 of the original 64 couples had increased their ability to the highest
levels over the same period.

82
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parents of families where more than 3 items are now passed were much more
inclined to approach the issue in terms of language criteria and much less
inclined to discuss non-language criteria than were parents where the home

use of Irish has remained low.

Table 4.14

HOMEPOST BY reasons for sending child to an AIS

HOMEPOST SUMMARY
Considerations None 1-3 4-7 8-11 0-3 4-11
Language only 27% 32% 50% 65% 30% 59%
Non-language only 50% 36% 8% 15% 42% 13%
Hixture 23% 32% 42% 20% 28% 28%

Similarly, when it came to the "crunch factor" deciding which school the
child would attend, the language considerations weighed much more heavily
with high family use parents (42%) while vhe more educational motives
predominated among those where family home use is low (45%). While there
was no significant variation among the families with regard to the third
"crunch factor'" (the repu’ation of the school among friends, neighbours
etc.) the fourth, accessibility, shows a wide ncn-linear fluctuation of

10%, 22%

o®
°\°

, 10% and 30% among the four home use groups.

High rating of accessibility as a factor is positively correlated with
distance from the school, with definite cut-off points at the 3 mile and 1
mile limits. If this holds throughout the population at large it would seem
likely that accessibility at a more micro-level of distance differential
than we have been able to accomodate in this survey could have crucial
policy implications. Given that our distance measurements are based on the
respecndents' own 'feeling" of distance it would appear that subjective
distance (= "accessibility") is more important than objective distance

(measured in miles) even at distances less than one mile.

The fact that those families with the hjighest home use rated
accessibility higher than any of the oiher groups tends to underline the
urgency of studying this problem in greater depth: while the replies to our
questions could imply that potential high users of Irish will travel to

all-Irish schools despite their inaccessibility, it could also imply that

SR
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many potential high users value accessibility (subjectively defined) S0
highly that they will not make the effort to attend an AIS even though it

is not "really" inaccessible, objectively defined.

b) Current parental attitudes to rearing children through Irish: In all

of the high and very high home use families (more than 3 HOMEPOST items
passed) both parents are highly committed to rearing their children through
Irish. This falls to 84% of moderate home users (1-3 items passed) while

it is only 53% in those families where none of the items are passed. )

c) Influence of AIS attendance on home use: The fellowing tables, which

report wives' replies to a number of AIS-connected home use questions, also -
show progressive movement as betwecn inose with low, intermediate and

substantial or high family use.

Table 4.15

HOMEPOST BY influence of AIS on level of Irish use in home

ITEM HOMEPOST SUMMARY

None 1-3 l y-7 8-11 0-3 4-11

Were it not for Disagree
the fact of our strongly 3% | 16% | 17% 60% 11% uu%

child being at Disagree
AIS there would . o o o o o o
be little or no mlldly 7% 23% 42% 5% 16% 19%
Irish being . Con't know - - 8% - - 3%
spoken in this Agree mildly| 55% | 23% | 8% | 15% | 36% | 12%
Agree strongly 35% | 39% | 25% 20% 37% 22%

No matter where one places the cut-off points in this table, there are

very great differences between high and low use households. The most out-
standing difference is the top row where 60% of the (8-11) users disagree
strongly with the statement compared with only 3% of those passing none of
the items. However, this table is of special interest because it shows

that as many as a third of those families currently passing more than 3 HOMEPOST
items would be using little or no Irish were it not for the attendance of
their child at the all-Irish school; and this rises to ©2% of the (1-3)

users and to 90% of those passing none of the items — a rvmarkable testament

to the effectiveness of the AISs in stimulating home use.
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This point is borne out by the replies to the following question: 'In
general, has there been a general increase or a general decline in the

frequency of use in your home since your child began attending the AIS?'".

Table 4.16

HOMEPOST BY overall change in home use since AIS attendance

HOMEPOST SUMMARY
Overail change —
TOTAL None 1-3 y-7 8-11 0-3 4-11
- No change 9% 13% 5% - 20% 8% 13%
. Increase 88% 87% 95% 100% 70% 2% 81%
Decrease 3% - - - 10% - 6%

Once again, the (8-11) users have the lowest increase. This is consistent
with their 60% in the previous question which in turn reflects the fact

that two thirds of those now in the (8-11) category were already high users

hasholini ol o LA ol B R R

prior to AIS attendance.

When those reporting a change in home use were asked if the AIS was
primarily responsible for this increase/decrease, all but 5 of the
respondents said that it was. Four of these 5 were in the (8-11) use
category and their replies were that there had been an increase because the
older the children, the more Irish would be spoken anyway and the decrease
occurred (a) because of lack of local Irish-using playmates for the
children, and (b) because of the already-mentioned redundancy of Irish as a

"secret language' between parents as the children's ability improved.

4.4.3 Socio-demographic factors

a) Home use and age of mother: If we accept 35 years of age as the break-

off point, it is very obvious that home use of Irish increases to a much
greater extent in families where the mother is young, e.g. those passing
more than 3 home use items have quadrupled since AIS participation (from 11%
to 42%) compared with a very modest increase (from 18% to 25%) from a

slightly higher base where the mother is older.

b) Home use and rank of first AIS child: Before AIS participation, families

whose first AYS child was also their eldest child were twice as likely as

Q \
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other families to pass more than 3 items (19% to 8%). By time of interview,
this had become a three to fourfold difference (39% to 11%). In fact, 12

of the 13 families who failed all of the HOME-PRE items and who now pass
more than . HOMEPOST items sent their eldest child first to an AIS. These
figures are partly explained by the differences in parental ability levels -
pre-AIS low ability couples were just as likely to send a younger child as
they were to send their eldest child, whereas approximately three quarters
of both middling and high ability parents sent their eldest child first to
an AIS. Furthermore, this initial advantage and impetus is maintained and
increased over time: not only are the overall ability levels higher for
parents whose eldest child was their first AIS child, but the percentage
shifts show that these couples increase their ability at a faster rate i.e.
they do not get "bogged down' in middling ébility levels having moved from
low, but rather, reach high ability levels much sooner than the other
couples. The fact that 97% of the respondents aged under 35 years sent
their eldest child to an AIS (compared with only 51% of the older
respondents) suggests that these families are the most appropriate as

regards substantially increasing home use and parental ability.

c) Home use and duration of AIS experience: Families with more than two

years' AIS experience had twice the level of pre-AIS home use as those who
began later (19% compared with 10% passing mcre than 3 items): however,

by the time of interview this lead had disappeared (30%, 28%). As might

be expected, mother's age is influential here as those with more than 2
years AIS experience are much older than those with shorter experience e.g.
24% compared with 7% are 45 years or older while only 25% compared with 40%

are under 35 years old.

d) Home use and distance from the school: As regards higher use (more

than 3 items passed), at the time of interview the least intensive home

use was among those families living within a mile of the school (22%); the

most intensive use was among those families living 1 to 3 miles from the

school (37%); those living beyond 3 miles from the school were in between
(29%): but while the higher use families living within a mile of the AIS
trebled those living beyond only increased by approximately one half, so

that the differences have become much smaller.
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Nevertheless, when we examine the subsequent progress of those
families who failed all of the pre-AIS items and who live within a mile of
the school, more than half (55%) still fail all the items, while for those
living 1 to 3 miles and beyond the percentages are only 33% and 2u%
respectively. This indicates that those living furthest from the school have

done most to increase their home use of Irish at the lower levels.

e) Home use and parental education: Before AIS participation, family home

use was at least six times higher where both parents were highly educated
(the wife having at worst her Leaving Certificate) e.g. 30% of these
families passed more than 3 HOME-PRE items compared with only 5% of other
families. Although this six-fold lead has dropped to slightly less than
a threefold one in the current situation, the differences are still very

great (45% compared with 16% now pass more than 3 HOMEPOST items).

f) Home use and parental occupation: This relationship mirrors almost

exactly that of the parental education variable, pre-AIS high home use
being five times greater where both of the parents were in the top four
Hall-Jones status groups than where both parents were in the bottom three
(32% to 6%) with current high home use being two and a half times as great
(50% to 21%). As with the education variable (although the numbers
involved there were too small for definitive conclusions to be made), the

greatest increases in home use relative to their own previous levels tend

to occur where one of the parents, usually the husband, is somewhat more
highly educated/occupied than the other parent; however, with regard to
overall levels of increase, the greatest absolute increases undoubtedly occur
where both parents are highly educated/occupied e.g. current high hcme use is
twice as high among the latter grcup as it is among families where only one

of the parents is highly educated or highly occupied.

g) Home use ord visits to the Gaeltacht: Parents from 40 of the 110

families in the survey had visited the Gaeltacht in the previous 3 to 4
years. However, parents in households where famil;, use is high are much more
likely to have visited the Gaeltacht in the recent past than other parents,

e.g. 72% of those who pass more than 3 HOMEPOST items have done so compared

with only 22% of the iower home users.
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In 38 of the 40 households, both parents had made the visit(s). However,
only 5 of the 40 reported that the visit(s) had any connection with their
involvement in all-Irish schools. Thus, whereas there is a high correlation
between high home use and visits by both parents to the Gaeltacht, these
visits do not follow automatically because of involvement in all-Irish

schools: further research in this area could yield very interesting findings.

Home use and school attended: Relating our analysis thus far to our

analysis by school groups in Chapter Two, it should come as no surprise to
. . . . o
find that Group 4° scores highest in home use while Group 2 scores lowest.

This was alsc the rank order situation before AIS participation (see Table
A.1luy,

Table 4.17

Schocl attended BY HOMEPOST

SCHOOL GROUP
Number of items passed 1 2 3 4
None 80% 41% 33% 12%
1-3 items 20% 50% u7% 40%
y-7 n 7% 4% 10% 16%
8-11 " 1°% 5% 10% 32%
0-3 items 80% 91% 80% 52%
y-11 " 20% 9% 20% u8%

Furthermore, the percentag: increases into HOMEPOST higher use levels (more

than 3 items passed) of those who failed all of the pre-AIS home use items
are highest in Group 4° and lowest in Group 2% (28% to 5%). In Chapter Two
we noted that Group 2° parents were older, longer married with larger
families and less likely to send their eldest child to an AIS than parents
in the other schools. Also, they were less educated and had lower
occupational status and parental ability. None of them lived more than
three miles from the school. In addition they were the most likely group to
send their child to the AIS for 'non-language" reasons (see Table 3.8).
Group y° parents, on the other hand, were almost at the other extreme.

These two groups, then, would seem to form polarised "ideal types".




o . .
As regards school Groups 1° and 3 , the latter increased its home use

levels at a much more impressive rate. W'ile it equals Group 1° in current
higher use levels (2C% in both groups pass more than 3 items) only half as
many fail all of the items (33% to 60%). In other words, while about two
thirds of the Group 3° parents who failed all of the items before AIS
attendance have moved upwards, the same proportion of Group 1° parents still

fail all of the items.

Returning to Chapter Two, we find that the two groups have almost
identical profiles as regards parental education, occupational status, pre-
AIS ability levels, past attendance at activities where Irish was used and
family home use of Irish prior to AIS attendance. However, they differ very
much on a wide range of other variables. For example, a third of Group 3°
husbands studied some or all of their primary school subjects through Irish
compared with only 8% in Group 1°. Also, all but 7% of Group 1° parents
sent their child to an AIS for either language OR non-language reasons
whereas 43% of Group 3° parents sent their child for a mixture of reasons,
both language and non-language. We will return to these points later. For

the moment, we will proceed to ccmpare home use with non-home use.

Home use and non-home use:

Table u4.18

HOMEPOST BY EXTRAHOME (Guttman scale of Irish-speaking networks

outside the contexts of the school and the immediate

family)
No. of items HOMEPOST SUMMARY
assed
EXTRAHOME None | 1-3 | u-7 | g-11 0-3 =11
None 37% 11% - - 22% -
1 item 50% 30% 42% 15% 38% 25%
2 or 3 items 10% 45% 33% 35% 31% 3u%
4 to 6 items 3% 1u% 25% 50% g% 41%
0-1 87% 1% u2% 15% 60% 25%
2 or more 13% 59% 58% 85% 40% 75%
/ ...

‘o
o
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A six-item Guttman Scale nas been constructed to measure family use
of Irish outside the home in the same way that HOMEPOST measures family
use within the home (EXTRAHOME see Chapter Five). As Table 4.18 shows,
low-use households have low levels of interaction with Irish-speaking
friends while high use families have extensive networks with high levels

of Irish being used.

As regards contact with the school, the following should be noted.

While husbands are generally less involved with the AIS than their wives,
this is less likely to occur in higher use homes. Mothers in higher use
homes have, since their child began attending the AIS, increased their
schuol contact to a greater extent than mothers in lower use homes; in
addition, 70% of the mothers in the highest-using homes, compared with only
30%-40% of other mothers, agree. that 'the AIS has become one of my main
preoccupations outside the home". Mothers and fathers in higher use homes
are more involved with the AIS than parents in lower use homes i.e. as

measured by at least monthly school visits for the purpose of escorting

children, attending AIS-connected meetings and checking up on the child's
progress. Despite this, however, and despite the fact that the AIS is,

for the parents at almost all of the home use levels, the most frequently-
cited closest bond between themselves and their Irish using friends, high
home users (especially the husbands) tend to rely much less on the AIS than

they ds on the language itself or on Irish-medium recreational activities to

maintain these contacts. Thus, in two notable exceptions (mother's AIS
visits to check on the child's progress and to attend school meetings) more
mothers from high than from low Irish-using families never visit the AIS,
reflecting perhaps, a greater confidence in their own assessments and in
their wider Irish-speaking friendship networks. We will return to these

points in Chapter Five.

Family use of Irish in respondents' childhoud homes

Finally, it should be noted that when thc respondents themselves were
growing up, only 19% of their families used Irish always or often in any of
the seven interpersonal use items shown in Table 4.1. Immediately prior to
their own children attendiug an AIS, 40% ot these respondents' current families

passed more than tliree HOME-PRE items compared with only 10% of those failing

390
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all of the childhood home use items. However, by the time of interview,
this 40% had only increased to 45% whereas those with little or no childhood
background of family use had almost trebled to 27%. Thus, substantial
; childhood use (in the mothers' homes at any rate) does not necessarily lead
to future family use after marriage. In addition, these respondents were
just as likely as anyone else to send their children to AIS for non-language
reasons, while joint parental attitudes to rearing children through Irish
(both before AIS attendance or at time of interview) showed no siénificant

variation according to mothers' childhood home use.

4.5 Explaining Variation in Home Use of Irish

In an attempt to identify the relative importance of the various factors
related to home use of Irish, a series of multiple regression analyses were
undertaken. Because of the differences between school groups on socio-
economic, spatial and linguistic criteria, it was decided to treat each
school group separately, but, for consistency, the same set of explanatory

variables was used in each case.

Table 4.19

Variables having most effect on home use of Irish (HOMEPOST)

Intercorrelations Variance Explained (R2)
(zero-order) SCHOOL GROUP

1 2 3 TOTAL 1° 2© 3© y©
HOMEPOST .56 .75 .32 .64 .88 |.87 .43 .72

1 Pre-AIS parental
speaking ability — .55 .25 .31 .11 .30 .13 .39

2 Pre-AIS home use
by family S — .29 .28 .56 .31 .23 .25

3 Reasons for sending
child to AIS — — e .01 .10 | — — —
Combined effects of seven other variables .04 .11 1.26 .07 | .08
[oaas
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Overall, the most significant variables associated with current home i .e
of Irish are pre-AIS parental ability and pre-AIS home use of Irish.
However, whereas these two variables combined to explain over 60% of the
variance in school groups lo, 2° and 4° (67%, 61% and 64% respectively)
they explained only 36% in the case of school group 3°. Furthermore,
the addition of seven extra variables made no appreciable difference.
This suggests that the positive performance of group 3° families is due
to some factor specific to the schools themselves, but not taken into
account in our study. We will examine this matter in more detail in

Chapter Six.

In view of the importance of pre-AIS parental speaking ability and
family home use levels in explaining current home use of Irish, it is
necessary to briefly comment on the factors determining these latter variables.
Using a set of independent variables similar in content to those used here,
it appeared- that 42% of the variance in pre-AIS home use is explained
primarily by three variables — parental ability (20%), reasons for sending
children to AIS (9%) and attitude to rearing children through Irish in the
home (5%). Pre-AIS parental ability in turn appears to be most influenced
by the amount of all-Irish primary and post-primary education among the
parent couples (1u4% of total variance) while fc.ur further variables, including
the amount of Irish used in the respondents' childhood homes, only add 8%
to this figure. As might be expected, ecach of these multiple regression

analyses again revealed considerable inter-school differences.

Conclusions

The dominant theme of this chapcer is positive. Viewing the overall
pattern, it will be recalled that before any child attended all-Irish school,
76% of the families failed all of the home use Guttman scale items i.e. they
did not use as much as 50% Irish in any home situation. Since AIS attendance
by their child, however, this proportion has declined dramatically to 28%
which indicates that half of the families in the survey have increased their
use of Irish in the home to sipgnificant levels falmost all of the families
report at least some increases),In addition, it should be noted that a further
13% of the families were already at the very top of the scale and by

definition could not increase their scale score.

/tuu.
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An examination of the nature of the change, and the parents' own

assessment of the factors generating change, ieave no doubt that the child's

attendance at an all-Irish school was the decisive element.

There are, naturally enough, some disappointing aspects, primarily
the 28% of families who appear relatively untouched by the experience.
Furthermore, there are analytical and interpretative difficulties posed by
the nature of the measurements used and the degree of inter-school variation.
All « these matters require further discussion but this will be withheld
until Chapter Six, after we examine family use of Irish in other contexts

in Chapter Five.
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CHAPTER FIVE: USE OF IRISH OUTSIDE THE HOME

Introduction

This chapter is concerned with use of irish by respondenis and their
families in situations other than their own homes. Areas covered include
social, recreational and neighbourhood use of Irish, as well as
parental participation in school-based activities. It attempts, primarily,

to answer the following questions — with particular reference to the role

of the AIS in each case:-

(a) to what extent do Irish-speaking networks actually exist?

(b) how many respondents feel themselves part of an Irish-
speaking network?

(c) to what extent co they identify and interact with this
network?

(d) what role, if any, does the husband play (either alone or
with his wife) in this regard?

(e) what roles do the children (and not only the AIS children)
play?

(f) how are these networks formed, maintained and extended?

It will be seen that we are dealing here wiih a very wide area: in fact,
one of our greatest problems is the variety and bulk of the material which
we have collected, across which much overlapping inevitably occurs. It was
realised from the beginning that many problems would arise, kut on the
whole, these were short-circuited on the basi:t of the pilot interviews,

Nevertheless, problems remain.

One of the main drawbacks is the extent to which people's interaction
through Irish is related to their overall interaction. For example, if a
husband never moves ocutside the house after teatime, or if a wife does
most of her socialising over the telephone, it can hardly be remarkable
that they do not meet Irish speakers in recreational cettings. While we
have tried our best to minimise these problems, an hour-long interview
could not possibly cope with all of the variables and nuances involved.
Thus, reference will be made at appropriate points in the following papes

to particular problems encountered.
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5.2 Some general aspects of interaction with Irish speakers

5.2.1 Irish ability and general use levels among respondents' families' closest

friends

We might begin this section by taking a look at what the responderts
felt to be the overall standard and use of Irish among the greatest
proportion of their "closest" friends and those of other members of their
families. We took the deliberate decision to define "closest" friends in

terms of those most regularly met so that the amount of Irish normally used

would not be over-distorted by, for example, childhood confidants whom one

would meet perhaps only once or twice a year.

(i) The parents' friends:

Table 5.1

Standard and use of Irish profile of the majority of respordent's
closest friends, as well as those cf her huskand and

their jaint (ir commern) friends

Own friends Hustands' friends Cowmon friends
(N=110) (N=110) (N=110)
Good Ofien 13% 0% 12% |
Rarely 4% 18% 4% - 2v% 7% 19%
Never 1%, % -
A. 3TANDARD - -
Middling Cften 6% 8% i 10%(
BY Rarely 1% 7 32% 8%} 25% 185} 3u%
Never 11%, Q%) 6%
USE - - —
Very little | Often %) - 1%
Rarely 13%* u2% 1147 L1% 11% *+  u0%
Never 26%; 30%. 28%
Have no Irish/couldn't say 8% 2% 7%
T — —
Of ten ' Good Lo13% 20% 12%
| Middling 6% 2% % - 285 10% - 23%
B. USE Very little 3% - 1%
By i Rarely Good u% ! 4% 7% .
! Middling 15% 22% 2% 23% i 18% .  3t%
v litt 39 b g
STANDARD | . Very little 1:% 11% : 11%
Never Geel 1% < I -
1iddling 1% el 9h. 4o 5 0. % -
Very little | 2€5% ! 302 |2
1 hd ——
| Have no Irish/couldn't say 3% T a5 | 7%
;
Q f;f'
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About half of the respondents claim that the ma,urity of their own
closest friends, their husbands' friends and their joint friends (common

to them both as a couple) have "good to middling" Irish ability (Table 5.1A).
If the respondents' impressions are true, this reflects a very high level of
Irish among their closest triends and should be reflected in higher than
normal use levels. This in fact proves to be case as at least one fifth of
the respondents see the greatest proportion of their own and their husbands'
friends as being frequent users of Irish (Table 5.1B). It is also
remarkable that the vast majority of their friends who have "good" Irish use
it "often" although the extent to which the ability of those who rarely or
never use Irish has been misjudged due to their low use is impossible to say.
Furthermore, the fact that husbands tend to operate friendship networks
independent of their wives (see below) might explain the somewhat higher

ability and use levels attributed to their husbands' personal friends.

(ii) The children's friends: As well as asking about the parents'

friends, the same question was asked with regard to (a) the first child in
the family to attend an all-Irish school, and (b) the eldest child in the
family if he/she did not attend an all-Irish school (this explains why the
"eldest child" percentages are based on 39 instead of 110). Tables 5.1 and
5.2 show that as well as being very different from each other as regards

high ability and high use, the two groups of children alsc fall far to

either side of the parents' high use levels. When we consider that the 1st
AIS child's friends relate to those outside school hours (interviewers were
told to ask in terms of who the child wculd play with at weekends or on a
holiday from schouol), the difference becomes ali the more remarkable as it
shows the extent to which school-based friendships continue intec neighbourhood
friendships; however, respondents probably did not succeed in making this
inside/outside school distinction in all cases as the comparison with replies

to other questions shows”.

Accepting for the moment the reported figures for these two groups of

children, it is clear that the friends of non-AlS-attending eldest children

For example: whereas Table 5.2B reports that the majority of friends of
40 of the 110 AIS children (36%) have good Irish and use it often, Table
5.5 shows that only 10 of these 110 children play with other AIS
children outside school and use at least 50% Irish with them.

37
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Table 5.2

Standard and use of Irish profile of the majority of the closest
friends of the first AIS child and of the eldest child (if
not attending AIS)

T
Eldest non-AIS Friends of first
child's friends AIS child
(N=39) (N—110)

Good Often 9%2 36%
Rarely 7%} 23% 6% 48%

Never 8%) 6%

m. STANDARD Middling Often 2% 6%
Rarely 18%( 36% 5%  1u%

BY Never 15% 3%

USE Very little Often - 1 3%
Rarely 8% 31% 7% 3u%

Never 23%) 2u%
Have no Irish/couldn't say 10% 4%

Often Good 8% 36%
Middling 3% 11% 6% u5%

5. USE Very little - %

Rarely Good 7% %
BY : Middling 18%F 33% 5%F 18%

Very little % 7%

STANDARD Never Good 8%2 %
Middling 15%%F  u6% 51 33%

Very little 23%) 24%
Have no Irish/couldn't say 10% 4%

use far less Irish than the friends of the AIS parents, even though their
overall ability levels are up to 10% higher. However, it could be that
the respondents either overestimate the ability of their eldest child's
friends or else underestimate their eldest child's own ability as a

comparison with the following table suggests.

98
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Table 5.3

Present speaking ability of resprndents' family

Ability Self Spouse Eldest child 1st AIS child
Low: No Irish/0dd word 10% 16% 29% 1%
Mid: Few sentences/parts
of conversations 50% uu% 53% 30%
High: Most conversations/
: Native ability 40% 40% 18% 69%
Total 110 116 |} 39 110
| 1

Use of Irish between respondents' AIS children and their friends from the

same school OUTSIDE school hours: One of the most difficult questions for

respondents was to calculate the proportion of their AIS children's after-
school-hours regular local playmates who attended the same AIS and the
amount of Irish that they would normally use while playing together with the

respondents' children.

Table 5.4

Proportion of after-school regular playmates who attend the

same AIS as respondents' children {cumulative %s in
bi. zkets)
Prcportion | 1St AIS child 2nd AIS child 3rd AIS child
(¥=107) (}=59) (N=13)
All 2% (2%) 3% (3%) 15% (15%)
Most 6% (8%) 6% (9%) % (23%)
50/50 5% (13%) 7% (16%) % (31%)
Some 34% (47%) 35% (51%) 3% (39%)
None 53%  (100%) 48%  (100%) 61% (100%)

Table 5.4 shows that, on average, half of the children at AIS have at least

some friends from the same schocl with whom they play afier school and

weekends etc.

friend from the same schcol while in

perhaps more.

However, in very many

There are a number of
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Firstly, the actual number of friends with whom the child normally

plays e.g. 3 AIS friends out of a total of 5 friends is much more
significant than 3 out of 15, while one out of two, or even one of one,

is more significant still. Secondly, the break-off point between playing

on the way home from schocl and say, the period after Lea, is often quite
blurred as regards the personnel involved: overlapping may occur, but not

necessarily. Thirdly, the intensity of the relationship between the different

personnel is impossible to define with accuracy. Fourthly, the area in which

the family lives may be far from the school and/or fairly isolated as

regards other all-iIrish school families; thus there may be no opportunity

for the child to play with other children from the same school.

Bearing these points in mind, we should be wary of reading too much
into the figures provided by the mothers; nevertheless, by wording the

question as it is (i.e. regular, local) and with the additional interviewer

instruction to stress the fact that what was required was those children

with whom the AIS children would play on a day off school, we feel we have

short-circuited these problems to the best of our ability. While there
ceems te be little difference between the friendship profiles of the 1st
and 2nd AIS children, the impact seems to be greater with the 3rd child
(three times higher at the all/most level) although this might be explained
by the low number (13) involved. This low number makes further reference
to the 3rd AIS child inadvisable in this report but suggests it as an

interesting variable for further study.
Table 5.5

Amount of Irish normally used at play between respondents' AIS

children and those who attend the same AIS

Amount lst AIS child 2nd AIS child
All - - 3% (3%)
Most u% (4%) 6% (9%)
50/50 12% (16%) 14% (23%)
Some 4u4% (60%) 37% (60%)
None 40% (100%) 40% (100%)

N = 50 N = 3%

ERIC
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Given that the figures in Table 5.5 ouly refer to use of Irish with

those friends of the AIS child attending the same school, it is remarkable

that only 4% of the 1st AIS children use more Irisn than English while”
playing outside school with their AIS schoolmaies. Whereas the figures for
the 2nd eldest child are twice as high at this point, the gap is quickly
closed, leaving as mary as 40% of 1st and 2nd AIS children's regular local
playmates from the same school who never use Irish when playing outside
school. However, the fact that 60% use at least some Irish is encouraging

as this use of Irish would be, for the most part, voluntary and spontaneous.

Table 5.6 lists the reasons given by respondents for the low use of
Irish of those who use 50% or less Irish while playing with their AIS
playmates outside school hours. It is immcdictely obvious that inadequate
Irish ability is seen as the main obstacle. For both the 1st and 2nd AIS
children the inadequate Iz ,h of their friends accounts for 50% of the low
use. This indicates the presence of many non-AIS children in the playing
xPoups, an interpretation which is reinforced by the fact that (a) the
closest friends of 52% of the 1lst AIS chilaren had not got good Irish
(Table 5.2A) and (b) tha* nobody gave embarrassment on the part of AIS

friends alone as the reason for low use.

Table 5.6

Reasons for low use of Irish among those with 50% or lower

use of Irish with their AIS playmates

Reasons for low use 1st AIS child 2nd AIS child

Inadequate Irish — own child 15%) 6%
" " - child's friends 50%] 71% | © 50% 66%

" ! — own plus friends 6% 10%

Embarrassment - own child 11%) 10%"
" — child's friends - 19% - ( 16%

" — own plus friends %) 6%
Laziness u% 9%
"Bilingualism sufficient — it's not low" 6% 9%
N = 48 N = 32

/
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Main types of contact situations

Use cf Irish in school-based activities: Use of Irish in school-based

activities is potentially a very wide area indeed. Information was
collected from each respondent with regard to participation in a list of
specified activities (provided by the school principals) by herself alone,
her husband alone, as well as their joint participation; a miscellaneous
"other'" category covered non-listed contacts with the school. Data was
collectced in eiuch case as to the frequency of visits to the school, the
language normally used while thereand the degree of difficulty experienced
with this level of Irish. This information is presented in the following

pages.

The first point to note is that in practice the range of widely
attended activities is fairly limited and that school contact in frequency
terms obviously depends on the nature and frequency of the activity (e.g.
one cannot attend school concerts except when they are being staged):
thus a seemingly infinitesimalfrequency of attendance may hide the

maximum feasible participation in & given activity in a given school.

Secondly, many activities overlap (e.g. collecting children from the
school and checking up on their progress) so that there are bound to be
some "grey" areas. Therefore, whenever it occurred that a man and/or his
wife attended two or more types of activity under the same general heading
these were coded separately. This was seen as being preferable to lumping
the two activities together as (1) it indicated a wider range of
activities whiie (2) it made allowance for the fact that more Irish might

be used at one activity rather than the other.

Thirdly, the time factor can be very important. For example, with

regard to AIS-basecd Irish Language Classes, there were an additional 15 cases

(at least) of respondents and/or their husbands who either (a) attended last
year but are not attending this year, (b) intend to attend next year, or,

(c) bave not aiternded or will not attend for a variety of other reasons, e.g.
tried to set up Irish classes but other parents were not intervsted,of wife
reluctant to attend because she would ieel awkward without her husband who
has no interest in classes. Thus, in this iustance, the reasons range (over

time and school-specific circumstances) through indifference, adequate Irish
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already, absence of classes and embarrassment. This example illustrates
that the responses to questions of this type will vary according to the
time of survey and that some activities appear to wax and wane fairly

rapidly. These additional cases may also explain much of the inter-school

variation.

A. ACTIVITIES NOT CRUCIAL TO THE CHILD'S EDUCATION
AND/OR THE SCHOOL

Bearing these points in nind, we find that over 90% of respondents and
their husbands do not currently attend the AIS for Irish classes, nor indeed
for any other adult classes, nor for any non-school connected activities
which make use of school buildings®. In addition, the residual "other"
category also has less than 10% applicability for our respondents and their
spouse>. I.. only one case among the small group of participating parents is
less Irish than English used and little or no difficulty is experienced by
either parent with the level of Irish used on these occasions. More mothers
than fathers participate in these school activities and, among those who do

participate, the mothers attend more often.

In conclusion, although the schools are not equally represented as
regards numbers interviewed, it emerges tnat two schnols in particular have
found alternative means of successfully attracting parents *o come to the
school (other schools reflect these trends to varying degrees): one has
succeeded in attracting parents by providing a wide variety of activities
while the other has concentrated successfully on one area, namely, the
parents' interest in matters relating to religion. (This had been expected
arising wut uf the pilot interviews with AIS principals). Incidentally,
while the principals in some of the other schools tended to blame low
parental participation on the lack of physical facilities, the evidence
suggests that while a well-equipped school hall has olvious advantages,

(a) its presence alone is not sufficient to attract parents to the school and
(b) sufficiently motivated pareﬁts will attend school concerts, meetings etc.

despite almost primitive physical conditions.

Examples from the survey include; mothers' groups, drama groups,
residents' associations, scout groups, céilis and céilf classes,
scripture classes and school Masses, helping out with school maintenance
and with swimming, sports and tin whistle classes for the children.
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B. SCHOOL/CHILD — SPECIFIC ACTIVITIES

(a) Escorting children to/from the AIS: The main activity which entails

a high proportion cf parents going to the schocl on anything like a frequent

basis is that of escorting the children to or from the school. This

involves 58% of the mothers paying at least one visit per month to the

school whereas over one third of the mothers visit the school daily. The -
fact that another third of the mothers never attend the school for these

purposes is explained by a variety of factors e.g. rank and age of child,

distance from the schocl, travel arrangements and domestic arrangements.

Incidentally, it is interesting to note that almost half (47%) of the

fathers perform this task at some stage during the year while as many as

43% do so at least monthly. Thus we have a very high rate of contact with
the school, with almost 6 in 10 mothers and over 4 in 10 fathers in contact

with the school at least once a month.

As to the language .sed while they are there, almost half of the
attending mothers (48%) and over a third of the attending fathers (37%)
use more Irish than English. In general, there would appear to be a clear
relationship between ability and use of Irish. However, we might note
some interesting cases which appear to be at variance with this general
pattern. When one considers that a third of motbars (31%) who use more
Irish than English on these occasions report only middling speaking ability
(a few simple sentenccs or paits of ccnversations), then it can be said
that these mothers are making an effort that would appear to be
disproportionate to their level of ability. However, although certain
women without high ability may be making an effort to use it intensively,
as many as 20% of the highest ability mothers do not use more Irish than
English while half (53%) of those with middling ability use less than 50%

Irish.

Finally, we might note that only 18% of all those mothers who attend
the school in a child-escort capacity and 1l4% of the fathers reported any

difficulty whatsoever with the level of Irish used.

(b) Checking the children's progress: We have already :eferred to the

difficulties involved in trying to differentiate this activity from other

activities, especially the previous one. Nevertheless, at least one mother
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in four visits the school specifically for “his purpose monthly or more
often while exactly the same proportion of mothers never visit the school
(alone, at any rate). Many of those who rarely or never attend either
confine their attendance to the annual PTA meeting/AGM or else -om-ine the
progress check with some other activity where teachers are met, while
others never attend because they know a teacher (neighbour, relation etc.)
and so feel no need to make a special journey to the school. While less
than 5% ~f the fathers visit at least once a month and 80% never visit the
school alone, nevertheless in over a quarter of the families (28%), both
parents together attend sometime during the year specifically to check up

on their child(ren)'s progress.

As regards the language 1sed, once again, whereas a substantial 21% o<
middling ability mothers use more Irish than English on these occasions, an
even greater percentage (31%, of high ability mcthers (and fathers) do not

make the fullest use of their ability, i.e. they use, at most, 50% Irish.

(c) Viewing or 'helping out with' child(ren)'s concerts, exhibitions etc.:

This is an activity which is dependent to a large extent on the particular
school and the regularity of concerts, drama etc. which are staged there.
It is also different from escorting children and checking on their school
performance in that it is a recreational activity and thus both parents
attend together as a family unit to a much greater extent (55% of all
couples attend at sometime or other as a couple while 70% of wives and 90%
of husbands never attend on their own). The vast majority of those who

attend do so "a few times a year".

As regards the language used at concerts etc. it is quite interesting to
note a remarkable decrease in the amount of English used in comparison with
the two previous activities. This is obviously a result of a parent
audience being presented with an all-I.'isl shcw by the teachers and pupils,
which autumatically limits their use of English. In fact, in no case did
either a man or his wife use "all-English" when attending on his/her own
whereas in a small number of couples (4 out of 60) '""all-English" was used.
This is not at all surprising: in fact one would expect use of English by
couples to be much higher as this activity was especially singled out by
respondents as the activity with which they and their husbands experience

the most difficulty — 45% of husbands and 44% of wives attending on their own
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enperience at least some difficulty following the proceedings and, even

when together, 42% of the couples still find it difficult.

The effects of this intensive exposure to Irish on the attendance
figures of those 60% of wives and 60% of husbands, whose standard of
spoken Irish is, at best "parts of conversations" are very difficult to
assess. In addition to the points made above, there are the additional

questions of {a) standard of Irish used at the ccucerts (presumably

fairly low given the children's ages), (b) overlapping ability levels

among the parents (e.g. half of the high ability husbands and wives have
spouses with a lower standard thus enabling one to help the other) and
(c) overall attendance levels and husband/wife differences (which for this

activity are quite low and quite wide respectively).

(d) Attenda ce at school-connected meetings (fundraising etc.): This is

the third most frequently indulged in school-based activity for the wives
when they attend alone, while for both husbands and wives together and for

husbands attending on their own it is in second place.

It was originally intended to confine this activity to persons who
were nlembers of some specific committee but the pilot survey proved this
to be impractical for a variety of reasons e.g. used to be but no longer a
member; tried to join but was too late; no committees constituted as yet
in (new) school etc. Thus, while the present figures include all of those
respondents and their husbands currently serving on schocl-connected
committees, it also includes a large number of people who simply attend
sales of work for fund-raising and suchlike functions. As mentioned
previously, where people attend two or more of these functions, they have

been coded under another vacant heading closely related to it.

The overall attendance rates for both groups are uniformly low up as
far as the monthly level (less than 5% attend more than monthly). From this
point onwards, however, twice as many wives as husbands attend these
meetings. 'The vast majority of attending couples attend "a few times a
year', at which point their cumulative attendance (at 38%) almost doubles that

of husbands and is only 10% behind that of wives.

However, in spite of these differences in attendance figures, the
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husbands who attend use much more Irish than the wives (60% compared with
39% use more Irish than English) while the degree¢ of Gifficulty experienced
with the language used is as low, for both husbands and wives, as that
experienced by them when escorting their children to/from school and when
checking up on their child's progress (approximately 20%). These figures
seem to indicate that husbands are less interested in the children (leaving
progress checks and concerts etc. to the wives) and more interested in the AIS as

an institution to be supported and maintained.

This is shown more clearly perhaps in the following summary table which
gives the overall rank-ordering of AIS attendance at the four main

activities by wives, husbands and couples — regardless of actual frequency

and amount of Irish used.

Table 5.7

Overall rank-ordering of AIS parental attendance (regardless of

actual frequencies) at the four main activities based in

the AIS®
\\N\i\\\\\\ngttended by Self "1 Husband Difference Couples
Activity T R/O R/0 R/Q
Escorting children 2 (66%"| 1 (u6%) (20%) 4 (8%
Checking progress | 1 (76%)| 3  (20%) (56%) 3 (28%)
Helping/viewing concertsetc 4  (30%){ u  (10%) (20%) 1 (55%
School-connected meetings 3 (5u%)] 2 (27%) (27%) 2 (uu%)

This table suggests that in terms of overall attendance, regardless of
activity and frequency, many more wives than husbands visit the all-Irish
school. Thus, as regards lcne attendance, between 20% and 56% more wives

than husbands visit the AIS for these purposes.

As regards attendance by couples, it is apparent from thc top two rows
of the table that joint attendance by husbands and wives does not and

cannot significantly increase the level of husband attendance, although,

Percentages of each group are in brackets: all percentages are based
on the total respondents: they equal 100% minus the percentage who
never attend a particular activity.

Q .
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with regard to the two bottom rows, there is a marked increase in the
husbands' participation rates. However, it still remains true that at

the very least, 30% of husbands never visit the all-Irish school for any

of these purposes, either alone, or with their wives or children.

At the other end oi the scale, there is a proportion of husbands
(probably closer to 10% than to 20%) who are very "involved" with the
AIS. For example, respondents were asked to compare the AIS involvement
of themselves and their husbands with that of the other parents. As we
specifically excluded escorting children to or from the school, this
comparison should measure "committed involvement' tn a greater extent than
if we had included it. Thus we find that between 15% and 20% of the
respondents and the husbands were felt by the respondents to be more
involved than other parents with the AIS. On the other hand, however,
twice as many husbands as wives (36% to 17%) were seen as being less

involved than other parents.

Respondents were also asked to compare their invelvement specifically
with that of their husbands and the following replies were recorded (the

child escort function is excluded here also):

Wife is more involved than husband 56%
Wife's involvement the same as husband's 36%
Wife is less involved than husband 8%

These figures prove quite conclusively that the respondents sie themselves
as being the principal link with the AIS. (The fact that escorting
children to or from the school was excluded makes no difierence as we have
already seen that 20% less husbands than wives perform this task). This
has clear policy implications, when taken in conjunction with other data
throughout the report. It suggests that, apart from a minority (ca. 10%)
of actively involved husbands, it is the wife who in most cases initially
suggests all-Irish education for the child, and subsequently plays the
major role of go-between with the school on all but those occasionc (e.g.

concerts) which tend to draw both parents as a couple to the AIS.
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terhousehold visits by AIS families: The following table gives the

re
ch

ex

plies to the question: "How often would you, your huskand or your
ildren visit other hcmes and speak Irish exclusively or almost

clusively while there (or vice-versa, they visit you)?"

Table 5.8
Frequency of interhousehold visits by AIS families and other
Irish speakers during which Irish is the predominant

language used (cumulaiive percentages in brackets)

Frequency ! Self Husband Both Eldest lst AIS
Daily 1% (1%) - - - - - - 1% (1%)
ore than weekly L% (5%) 2% (2%) | 1% (1%) - - 6%  (7%)
Weekly 7% (172%) 7% (8%) | 3% (4%) | - - |18% (25%)
Fortnightly 2% (1) % (11%) | 2% (6%) | 3%  (3%)] 7% (32%)
Monthly 6% (20%) | 8%  (19%) 6%  (12%) | 2% (5%)] 9% (u1%)
Few times yearly 7% (27%) |12%  (31%) [12% (2u%) | 3% (8%)] 9% (50%)
very rarely 16%  (43%) |10%  (u1%) |15%  (39%) 10% (18%)(11% (61%)
Never 57% (100%) 59% (100%) [61% (100%) |82% (100%)|39% (100%)

N=110 N=~II0 N=II0 N=39 N=110

(i) The pirents: FProm Table 5.8 we can note that whereas the "never"
categery dverages about 60%, the numbers in the monthly-or-more-often
category are also very high, averaging about one in five for husbands and
for wives separately with a drop to about one in eight for couples. It

is clear that the mothers themselves see this as being a high level of
contact as 28% of them said that they generally meet their Irish speaking
friends more often than their other close friends, yet only two respondents
mentioned physical proximity as being the most common boad between them-

selves, their husbands and their Irish speaking friends.

(ii) The children: As in Section 5.2.1 above, when we turn to the
children, the figures again fall far to either side of the parents. The
monthly cumulative {igures show an eight-fold difference between the eldest
non-AIS child and the first child to attend an AIS, with the parents about
mid-way between fhem. The weekly-and~more-often figures emphasise these
differences even more sharply as none of the eldest non-AIS children
maintain this level of contact, while the parents' levels are at least
twice as low as those of their first child to attend an all-Irish school.
Thus, the findings so fur tend to reinforce each other and point quitae
clearly to a very positive :ink between contact with and attendance at an

all-Irish school and the growth of networks of Irish-using friends.

/
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Other contexts in which parents meet Irish speakers

Four fifths of the respondents (78%) reported that, apart from
visits to the schonl or to other people's homes, they and/or their
husbands would meet what they described as "Irish speakers' at some stage
or other. They were then asked about these occasions as regards
frequency, language used, whether ‘he meetings occurred by chance or by

appointment and whether the activity itself was organised or ad-hoc. No

single activity came anywhere near the '"general' contact figure of 78%,

the closest being recreational activities (56%) followed by casual
neighbourhood encounters (40%). These apart, there is no other context —
with the possible exception of after-hours work-related meetings (15%).—
in which significant numbers of parents meet oihe: Irish speakers.
Nevertheless, the numbers involved in the above-mentioned activities are
quite substantial; a third of the mothers and/or fathers of the children
attendiug all-Irish schools meet someone at least once a month either
casually in the street or in recreational contexts whom they identify as

being Irish speakers, while 20%-25% dc so at least weekly.

As to the language used on these occasions, only 30% in each
activity use no Irish at all, while in the casual neighbourhood encounters
as many as 43% use more Irish than English. It is interesting to compace
this 43% with the corresponding 15% under recreational activities as one
would expect the percentages to be reversed, given (a) that all of t'e
neighbourhcod encounters are "ky chance" and unorganised, compared with
only 20% to 25% of the recreational activities and (b) that 29% of
respondents and 36% of their husbands currently aitend organised
activities outside the school (not necessarily recreational) where Irish
is used. What appears to be happening is that attendance at these
organised activities is falling (twice as fast among wives as among
husbancds) and that the AIS with its associated networks is "filling the
gap". Thus, although it undoubtedly leads to innreased interaction with
Irish speakers in other contexts, AI1S attendance cannot be said to lead
to increased participation in formal organirrd Irish using activities e.g.
only 5% of parents now attend organised activities who did not do so
formerly, co.pared with 9% of husbands and 17% of wives who have ceased to

attend since AlS attendance, and the number of households where neither
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parent attends has increased from 50% to 60%. lowever, it should be
mentioned that the formal organised activities on which these figures are
based ranged from Club an Chonradh a few times weekly to annual

attendance at GAA dinner-dances and suchlike functions.

One final peint is worthy of note: 22% of both husbands and wives
were claimed neither to attend any organised Irish using functions nor to
meet any Irish speakers at all outside the context of the school itself.
This percentage of non-involved parents will be met apain in the following

pages.

The role of the AIS

The most common bond between AIS parents and their irish-speaking friends

It is clear from this table that the all-Irish schao! has definitely
achieved for, and bLeeu ascribed Ly, the parents the role of central focus

in relation to maintaining an Irish-spe king network. Recreational

activities comes z porr second while the Ivish language per se, divorced
AT AL gudage per se,

from the school context, gives an indication of its minority appeal.

Table 5.9
The most common Lond (apart from personality far ». -. helding
respondents', treir husbands' and their joint [:: .- rpeaking

friends together

The most common bond Own friends ) “i: . hand's Conmon

£ ‘onds friends
The all-Irish schonl 4Q% % yu%
Recreational activities 15% 'y 19%
The Irish language 8% s 8%
Work-related - Y 1%
Physical proximity 2% i% 1%
Relations/In-laws 1% 15 2%
Other miscellaneous 3% , 3%
N.A./None/No Irish-speaking friends etc. 22% ! 22%
N=110 M= 10 N==110

Other points of note in this table are (a) the minimal imper ance of any
other cementing force in close friendships with Irish speahers, (b) the
stronger reprecentation of hushands in the Irish language and Work-related

caterovies as nppesed to the schoo! and (e) the high proportion of those in
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the bottom category who insisted that they had no Irish-speaking friends
as such only, at best, acquaintances (22%). Furthermore, there is strong
evidence to suggest that this varies according to distance of residence
from the S hool: those living within a one-mile radius of the AIS are

{at ca. 30%) twice as likely as other parents to have no Irish-speaking
friends at all, to have almost identical husband-wife-couple friendship
profiles, and to be no more likely to see the AIS — rather than some other
context — as the central bond between themselves and their Irish-speaking
friends. As one moves further away from the school, however, the wives
rely increasingly on the AIS to maintain contact with their Irish-
speaking friends while the husbands tend to rely much more on non-AIS-
connected cortexts such as recreation, language organisations etc.,
participating in networks of Irish-speaking friends independent of those of
their wives. Despite this latter tendency, however, ihe i-eliance of
couples on the AIS increases steadily the further the distance between the

home and the AIS,

How AIS parents met their Irish-speaking friends

Table 5.10

Cantexts in which respondents and their husbands met most of
their Irish-speaking friends on coming to live in their

present area of residence’

l -
CONTEXT Self Spouse )
The all-Irish school 72% 64% 1
Cultural activities 1u% 11%
Through previous c.ntacts/relations 14% 14%
Shopping/on the street/bus stop etc. 6% 5%
Irish language activities 5% 6%
Through work/sports/pubs 6% 1u%
“Notes: (i) A constant 21% throughout the question insisted that they
had no Irish-speaking friends as such, only (at rost)
acquaintances.

(ii) These categories, while intended to be exclusive of eacth
other, in fact contain a certain amount of overlapping
due to respondents being unable to give absolute
precedence to cne context only; this occurred principally
with regard to the AlS plus one of the others.

(iil) An additional 2% of respondents and/or their husbands were
coded as "not applicable" due to the fact of their living
ir, the same area since birth.

/o
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This table more or less duplicates and confirms the findings ¢f the

previous table, the all-Irish school obviously being the main context in

which the parents met most of their new Irish-speaking friends. Again,

the husbands tend to have friends in a greater variety of domains while

the wives tend to meet more of their new Irish-speaking friends through the
. school. Furthermore, this variable is highly significantly related to AIS

visits, and particularly to AIS participation as represented by attendance

at AlS-connected meetings (Table 5.11).

Table 5.11

Whether or not respondents gave the AIS as the main
context in which they met the majority of their new
Irish-speaking friends BY purpose and frequency

of visits to the school

-1
Purpose Frequency Met through Met elsewhore and/
AIS or have no Irish-
(N=79) speaking friends
(N=3C)
Escort child At least monthly 65% 43%
Check on progress At least monthly 29% 13%
School meetings At least monthly 23% -
Concerts. exhibitions Attend at all 3u% 20%

An additional point worth mentioning here is that a significant
minority of the mothers (18%) said that they had had difficulties making new
friends (.egardless of language) on first arriving in their present
locality. This is quite significant and would seew: to merit firther study
as the reasons related mainly to anomie. Also, a small number of wives
made reference at different points in the questionnaire to their husbands'
recicence tc engage in social life outside the home (e.j. three wives gave
shyness on the part of their spouses as the reason why they attend the

school more often than their hushands).

To what extent this rather unexplored area has a bearing on other
variables it is not possible to say with any precision, but the indications

certainly point in the direction of the all-Irish school having a
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centribution and an importance far beyond its basic aim of educating
children through Irish. it is certainly true as regards meetir Irich
speakers, as we have seen, and this is further confirmed by the 63% of

respondents who said that, apart from visits to the AIS, they meet more

Irish speakers now than they would have had they not decided to send their
child to an all-Irish school (the figure for husbands was 55%, the
difference probably being explained by the wider range of husband-domairs

referred to earlier).

Furthermore, of the wives ~uo said that the school had had this effect,
79% said that their general ability level had increased while 91% said that
their general use level had increased as a result. In addition, the school-
based network seems to take on a momentum of its own as 66% of respondents
say that there has been an increase in their contact with other AIS
families over their period of involvement with the AIS compared with 55%
whose contact with the school has increased over the same period. In fact,
8% of respondents decreased their school interaction compared with a 3% drop
in contact with other AIS families during this time. The reasons for the
drop relate mainly to the children and/or the school '"settling down” or
beocowing more independent, and to domestic reasons e.g. young babies.
Only 3 respondents blamed disenchantment with the school, the reason being

the "clique-in-charge-of-everything"” from which they feltr excluded.

Evidence of pre-AIS networks: Another area where the community impact of

the AIS can be seen is the reputation of the school among pcople known to
respondents and their husbands prior to their sending their child to the

AIS. Four main questions were asked in this regard.

The first of these was "who first thought of or suggested sending your

child to an AIS:" Nine per cent gave neighbours/frienas/relations with

children already at AIS as being the first to suggest this course, with an
additional two per cent naming local non-AIS teachers and a further u4%

giving an AIS canvasser as their 'tatalyst". Thus, about 15% of the respondents
had all-Irish education supgested to they by others with a knowledge of an AIS.

However, it should be noted that the initial impetus came from within the

family in over 80% of the cases; either frem the mother (36%), the father
(26%) or a 'natural decision" by both parents together (17%). In only two

families did the child make the suggestion.
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Secondly, when asked whom else they and their husbands had consulted

before finally deciding tc send their child, 49% replied that they had
consulted nobody at all outside the immediate family. Of the remainder,
23% consulted parents with children already attending the AIS they
eventually chose*, 21% consulted teachers in the school and 13% consulted
parents with children at a different AIS (figures exclusive). No other

single person or group was consulted by as many as 10% of our families.

Thirdly, among the main arguments used when discussing in principle
whether or not to send their child to an AIS, 14% mentioned the atmosphere
known to prevail in the school — no snobktery, parents involved, children
well tehaved etc. -- while 8% mentioned the school's educational record and
4% .mentioned its “general reputation™ as having been strongly recommended

by others with experience of the school.

Finally, when discussing the actual ATIS to which to send their child,
the figures are stronger again. (The previous guestion referred to all-
Irish education in general). Among the often overlapping factors discussed
by the parents were the "atmosphere' believed tc prevail in the school (58%),
the commitment of the teachers (47%), the school's general status or
regutztion in the community (26%) and the school's educational record (25%).
Many other arguments debated by the parents could also, to an unknown extent,
be regarded as being due to the reputation of the school in the community;
however, 25% of the respondents specified one of the four above-mentioned
factors or the recommendation of some particular friend, relation or
canvasser as being the '"crunch factor' in deciding them in favour of the
particular AIS which they chose, which is very close to the 30% who said
that they had persuaded others to follow their example by sending their own
children to an AIS (see below). Thus, it is obvious that other AIS parents
have strongly influenced at least a quarter of the present respondents to
enrol their children in the AIS while at least 30% of the respondents in
turn have been responsible for drawing additional parents to all-Irish

schooling.

*In fact, parents with children at the chosen AIS were the main influence
for 10% of all the respondents, while only 11% gave AIS teachers as the
main influence, no other person or group scoring higher than 4%.
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Respondents' attempts to interest others in all-irish school/ing: Two

criteriz by which the respondents' commitment to the all-Irish school and
to all-Irish education in general can be measured are the efforts they have
made to introduce others into the school network and to interest others in
all-Irish education for their children. Information on both of these was

collected:

Siightly over half (53%) of the respondents have made efforts to
interest other parents irn an all-Irish education for their children.
While it follows that almost the same proportion did not make any effort
in this regard it is nevertheless quite remarkable that 57% of those who
tried actually succeeded in their efforts, with an extra 17% who cannot be
sure at this stage whether they succeeded or not. In other words, 30% of
all the respondents were definitely successful in enticiug oiher parents
to send their children to an all-Irish schcol. Nor is this the full story,
as many of these 30% persuaded more than one family to follow their example.
The highest success rate was among friends (53% of the "successes")
followed by neighbours {33%) with relations (14%) in third place. As
regards the 'faiiures', the order again was friends (53%), neighbours (35%)
and relations (12%) — an almost identical pattern which rlearly demonstrates
that personal friends are approached to a much greater extent than either
neighbours or relaticns. The reasons given for the failures were lack of
interest (59%); inaccessibility (14%); adverse cfi'ects on child (1u%);
parents' ows: level of Irish too low to assist child (6%) and wife over-
ruled by husband (6%). Although the base-numbers for these percentages are
quite low (30 successes and 17 failures) they give a clear indication of the

type of variables involved, thus again, suggesting further study in this

ared.

The second criterion mentioned absve refers to respondents introducing
people not connected with the AIS to those already in the school network.
Almos< a quarter of the respondents {24%) have played this role of go-between,
the results of which we have partly seen already. Once again, friends,
neighbours and relations are involved and thece in turn have been introduced
to AIS parents and to teachers, have been referred to a school canvasser and

been brought along to ccricerts and suchlike functions in the school.

Nevertheless, the fact remains that three quarters of the respondents
have never actually introduced people not connected with the AIS to those

within the network.
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Summary: We may crnclude this section, therefcre, by stating quite

categorically that networas do arise from attendance at all-Irish schools,

that these networxs &are self-generating and that they tend to assume

greater irmportance the furthor one lives from the schcol. This applies

rore to wives then to husbends tut the AIS remains, for both groups, the

most important stirulus for forming, maintaining and expanding Irish-

speaking netwsrks among our femilies., However, for approximately one fifth
k

ents, these extra-AIS retwerds have no meaning whatsoever either

As tc the ciiildren, actual attendance at an AIS would seer to be

crugs

Irishi~speaking networks as the comparative data on

.

clder non-AlS children ciearly shows, while, with regard to the AIS-

approxirately half of ther
Hi ¥ = - PR

{a) moest of their friends have gocd Irish;

(5} most of vheir friends use Irish often;

() <hey play with AIS schoolrmates outside school hours.

Finally, we may tentatively cenclude that AIS attenders with one or two

older AlS siblings “2ev mov lirely to rave greater proportions of AIS

schoolmates as local playrates; and that, of those who use Irish while

1
playing together, the intensity ¢f use seems also to increase with the
second and suhsequent AIS children. Much nore thorough research would ke

needed, however, Lefore this rould Le proven beyond a reascnakle doubt.

Variations between school groups

Fror a series of crosstabulations — far too ramerous to report in

detail — it emerges very clearly that families attending School Groups 1°

O . : : .
and 2~ are very nuch less involved in Irish-speaking ne¢tworks than

farilies in the other scheol groups. (For exanple, about 40% of the parents

R Q .,0 . . . .
in Groups 17 :nd 2?7 claim teo have no Trish-gpeaking friends at all compared

. A < o mo s o - .
with va. 20% in Group 3 and only 7% in Group 47 ). They rarely meet Irish

speaners, and even when they do they are nmuch less likely to use Irish with

then.  This appiies eaually fo school visits, interhousehold visits, casual
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encounters, recreational contexts, work-related contacts and attendance

at activities where Trish is used. In addition, they are only about half
as likely as Group 3% and u° parents to agree that, due to AIS attendance
by their child, networks have arisen outside the school which in turn have
led to an overall increase in parental ability and use of Irish cutside
the home. Finally, where they have Irish-speaking friends, the AIS is far

less likely to form the most common bond between them.

There are only three exceptions in which they equal or surpass either

Nel ~ o]
Group 23~ or Group 4 parents:

(

[N

. . . . e} .
) They have tried just as hard as Group 4  parents to interest
others in all-Irish education (ca. 50% made the effort) and,

in fact, have been somewhat more successful.

(ii) They are just as likely not to have vicited:the Gaeltacht in

the past 3 to 4 years as the Group 3° parents (ca. 80%).

(iii) The highkest proportion of parents from any of the school

groups who visit the school at least monthly and who use

more Irish than English while there is in Group 2° where

55% of couples attend performances by their children:

however, much of this contact relates to the unique emphasis
placed by »ne of the schools on plays/sketches'etc. of a

religious nature.

o
As regards the other two school groups, Group 4  parents are much more

. . . o
intensively involved th.:: Group 3 parents to the extent thatthey use more

Irish rmore oftcn with more Irish-speaking friends in more diverse contexts

(e.g. wreportion of Irish-using friends, school and interhousehold visits,

casual encounters, recreational contexts, Gaeltacht visits and attendance

at activities where Irish is used. This is indisputable. Nevertheless,

there appears to exist among Group 3° families a certain dynamism (by no

means absent in Group ) indicating that the current gap could well be -

closed over time.

The Croup 3° farilies have, at most, only two years experience of all-
Irish schocling, yet their parental ability has increased at a much faster
rate while equal percentages of Group 3° and Group u© parents (even higher
in the case of Group 3° huskands) attribute these increases as well as

increased parent4l use of I:ish to their participation in extra-AIS networks
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In sdditior, Group 3~ parents have not
others in all-Irish education, but (at 47%)

. o .
iccessful as the Group 4 parents and were (at 39%) twice

$ friends into thkeir AlS-based
networxs. Furthermore, although droup ! Irish use levels are usually
screwhat lower, their frequency of interaction with other Irish-speakers

- . - o}
. cften equals or surpasses that of Group # parents .

s . ; -0 o .
distinction between Greup 3 and Group 4 families deserves

meniion.  Tnere is strong eviderce te suggest that Group 3° couples share
their friends ard nerwork interaction tc a greater extent than Group u°
perents and that they rely on the AIS as a common bond with their Irish-
speaking friends tc a greater extent also. These two are linked to the
extent that (a) jeint parental visits to the schocl by Group 3° couples are
as high, and sometires higher than Group 4° couples both in terms of

0y and amount of Irish used, arnd (b) that the influence of AIS

h
'3
o
o .0
o
n

ndance on networa formation, resulting in parental ability and use
increases, is much more uniform among husbands ard wives in Group 3° than
in Greoup 4®.  Whereas this AlS-impact has been identical on the wives in
toth s.lecl groups (709 “nerease in use, LU% increase in ahbility) the

. ano s o
has leen only 50% — reduced to 33% in the case of Group 4

rt
—
Lee
N

in tiern reficcts the fact that the hushands

rndent of thelr wives (who focus on the AIS te a much
greater extent) and that this oceurs muck more in Group 4%, In fact, Group
47 hustands were (at ca. 3C%) lwice to three times more likely to have '"'the
Tanguage” as their clesest network btond than either their own wives or
either of the parents in Group 3. Thus the AIS impact will obviously be
¢ss where the husbands cperate non-AIS networks most. This is encouraging,
Lowever, insofar as it suggests that the schocl is most important as a
language Letwork catalyst among those families whose networks, akilities and
use show the rost dynamic morentum and growth.
T

R Ir cenclusion, Table 5.12 whi h crosstelulates the four school groups by

oare oven indications that older nen-AIS attending children in
¢ - . . . . . T -
s+ Hamilies visit other Irish-speaking houscholds to a preater
eMlent, tut the rupiers invealved e 100 snall for proper compariscons

tobe ma b
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the Guttmar scale of current family social interaction through Irish (see
next section) demonstrates quite clearly the preeminence of Group 5°
families, especially vis-a-vis Groups 1° and 2°. However, the position of
Group 3° families is also very impressive and would be even more so but
for the fact that this scale (a) ignores school-based interaction and (b)
deals only with the current situation regardless of relative improvements

over time and the role of the school and/or school attendance in bringing

about, maintaining and extending these networks.

Table5.12

School attended BY Guttman scale of family social networks

of Irish speakers

Social interaction - School group 1 2 3 I b
Scale score’ ~_. (N=15)| (N=22)} (1§=30)| (N=43)
Little or none No items passed 27% 23% 20% 9%
Minimal One item passed 53% 5u% 33% 16%
Substantial Two or three items 13% 23% 27% b4%
High More than 3 items 7% - 20% | 30%

Factors associated with social and neighbourhood use of Irish

Construction of Guttman Scale: The advantages of Guttman scaling became

apparent in Chapter Four: there, as many as eleven differ-nt items were
found to "hang together" in such a way as to form a cumulative measure of
Irish home use in a zingle zcore (HOME-PRE and HOMEPOST). As the basic
data of this chapter are even more wide-ranging, numerous attempts were
made to produce an acceptable Guttman scale to measure use of Irish with
It

persons other than the immediate family. This scale has ieen achieved.

is called "EXTRAHOME". Although it only contains six items, these items

appear to be the most discriminating amongst the many tested.
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Constiruent items of EXTRAHOME™ with

el

ercentage of

.
I "PASS"
1. lvish speahers met by paremt(s) apart from AIS/Hore visits 78%
¢, Ali-lrish home visits by lst AIS child (Monthly-pluc) 41%
Irish-speaking friends met more often : .an other close

28%
n. Haleriry of parents' joint friends use Irish often 1%

S irish than Frolish used in monthly-plus recreational’
enccunters by pare (s) 20%
w. All-Irish home visits by both parents together (Monthly-plus) 12%

hgain, as in Chapter Four, the variocus cross-currents of the items produce

different scale "scores' for different numbers of families as follows:

Score | ho. “
o 13 (17% of families pass none of the items a; defined above)
RS R (one of the iterms, proLably no. 1, pa ed by 3u% of
tarniiies)
- it e
o lb 8%
1w, 2 '..\;
e < (item nc. i aluve is protally the only item not passed
ly thesa »%) T
| v ﬁ? {only +% of families pass all of the wcale items)

Bome Use of Irish: We have atrcady seern iu Chapter Four that high home users

of Irich terd 1. have more intensive and extensive Irish-speaking networks

Stati

“n

1105

Cor{firient ~f Reproducibility 0.90¢]
Minimur Marginal FeproducibilityQ.757¢
rercent Inprovenent QL1485
aefficient of calability CLe12n
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than lower home usersﬁ; thus, while they visit the AIS rore often, they

do not rely on this contact to the same extent to maintain their networks.

This is reflected perhaps in the following table which shows, not only

that they tried no harder than lcwer home users tc interest others in all-
Irish educatien (and that when they did try that they were less successful)
but that they have less than any other group, introduced new members into

tuel: existing networks.

Tavle 5.14

HOMEPOST 8Y (a) Respondents' attempts to interest others in ali-
Irish aducation, (b) Percentage who have introduced non-AIS
friends, relations etc. into their own Irish-speaking
networks and («¢) Percentage who have increased their

contact with other AIS families since AIS

ECMEPOST
None 1-3 L=-7 I 8-11
[]
1 - - . -~
Tried to interest others in Successful 33% 32% 42% 15%
all-Irish education for Unsuccessful 10% 14% 35%
. . Don't know % 6% 8% 5%
their children .
(Did not try) 50% | u8% | 50% | 45%
Introduced non-i4lS friends to network 21% | 27% 42% 15%
J increased contact with other AIS families 52% | 71% 32% | 70%

Iinally, while interaction with other Irish-speaking families has increased
for at least half of the families at eacl of the hoeme use levels since AIS
participaticn, rthe greatest increase (82%) has occurred among the inter-
mediate users (L-7 items passed). As all of these families were formerly

at lower use levels, these figures seem to suggest that a certain

e.g. thrse with good Irish who use it often account for the greatest
oport ion of vhe parents' joint friends in 45% of the highest use

homes (' =-1i items passed), falliug rapidly to 0% in homes passing none

>t the iteme. High home u<ers are also much more likely to visit othe

AlS families, visit the Gaeltacht, meet in recreational settings etc.,

as well to attend organised activities based outside the school at

which Trivh i formally used, viz, the proportion of families where

nelther parent attends these factions is only 30% amony the highest home

users (8-11) rising steidily to 80% in those families where no items

are panstsed.

oo
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ttendanne) pervades this group to a greater
Thus, high levels of school-

farily rore use are all

educaticr for the children: Parents who
a1l while choosing whether or not to
-

irg are vwc to three times less likely tc have any
discussed language reasons. Furthermore,
hushands thar wives are irvolved with the

n+ arong couples who crnly discussed

he husbards in these farmilies

a
is less than twice as high as where

tiezussed at all). This irn o turn is reflected in actual

though the reverse
exhititicrs etc. (parzly

itation of "religpicus-oriented"

fave kecome mcre Involved with
*5 re meore involved than the

t least three times 3s likely to

T.s outside +he home while they
ngly dis-ount the suggestion that the Irish
most in +the mirnds of most of the parents with children

r
Finally, they tend tc have much more intensive network

attirudes: Talle 5.1% suggests that most of the reticence

h low networh relaticnships is hased on a lack or commitment
cornfidence which in turn is tased on a lack of experience
.
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Table 5.15

EXTRAHOME BY percentage agreeing with statements

regarding social use of Irish

O

ERIC

Aruitoxt provided by Eic:

TTTT e L EXTRAHOME use score o | 1 |2-3] wu-s} TOTAY
Statement .
1. People in my circle just don't use Irish at all f} 80 | 73 w7 30 60
2, I do not like people speaking in Irish when
others are present who do not know Irish 89 78 65 65 73
3. I do not like to begin a conversation in Iri-™ 78 | 65 41 30 53
4, I do not like to speak Irish with people who
' may know it better than I do 78 | 35 38 37 43
5. I wish I could use the Irish I know more often 78 | 89 85 90 86
6. I am committed to using Irish as much as I can 28 | 46 62 70 52
7. 1If everyone could speak Irish and English
eaually well, I would prefer to use more Irish
than English u7 |59 68 75 63
68

8. I will always speak Irish if spoken to in Irish f§ 44 | 70 71 85

Furthermore, Table 5.1% shows that they tend to be much less confident about
the effects of AlS attendance on their children, and while they are much
"more inclined to attribute stimulation of home use tc the school and to see
this as an investment for their children (which can only be fully realised

by their future attendance at all-Irish second-level schools), this is not
related to either concern for the Irish language per se or to the opportunity

provided by AIS attendance for increasing network relationships.
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LXTRAKGHME BY percentage STRONGLY DISASKEEING with statements

rerarding the influence of AIS aftendance

~~~~~ —— . EXT 10} 1 n "] 3
.h._ﬁ-_m_"_.~§i§AhQHE use score o N 9-3 4t I TOTAL
Statement T
1. My child cannot keep up with the level of
Irish expected in the AIS 32 | Su 85 30 66
2. My child's English is suffering through
- over-exposure to Irish in the AIS 42 Su 79 85 66
3. Were it not for the fact of our chilad
being at the AIS, there would be little or
no Irish spoken in this house 0 5 32 L5 20
4. Primary AISs are a waste of time if there
are not sufficient 2nd level AISs 16 19 u7 60 35
; 5. Most parents do not have the Irish language
B as their main concern in sending their
‘ children to my child's AIS 5 18 39 45 27
| &. My child's attendance at the AIS has opened 51 16 21 20 16
‘ ©p a whole new woild for me” (5)] (18) (18) (50) § (21)
| 7. The AIS has become one of my main 21 22 35 20 25
preoccupations outside the heme” (0)f (1w) (18) (55) § (20)

5.5.4 Parental ability

Across a wide range of variables, high ability couples have much m.re

intensive and extensive network interaction with other Irish-speakers.

This applies regardless of whether the focus of these networks is school-

based or not although the differences are greatest in relation to non-AIS-

related networks and activities such as visiting other homes or the
Gaeltacht and attending Irish-using activities not based in ths sch

Invariably where both parents have high ability the interaction is

ool.

highest and it is least where both parents have low ability. Among the

other couples, non-AlS-based interaction is consistently higher among mixed

akility couples (one high/one low) whereas schocl-based networks tend tc be

higher where both parents have middling ability. Again, there is a tendency

'Figures in brackets show percentage strongly agreeing with the
statement.
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for high ability couples to try no harder than lower ability couples to
interest others in all-Irish education or to introduce friends or relations

into their AIS-based networks.

Sociodemographic factors

After much analysis, it can be stated quite categorically that families
where the mother is 45 years or older tend to interact less than younger
familics with other Irish-speakers. This applies to both parents and
children. Furthermore, older parents depend much less on the school and
more on recreational settings to develop and maintain these contacts. In
addition, family network interaction is highest where the eldest child in
the family was the first to attend an AIS while, with regard to distance
from the school, those living within a one-mile radius of the school interact
outside the school context much less than other parents. It is clsc
interesting to note that those who have lived at the same address since
they got married have fewer Irish-speaking friends and attach much more
importance to the location of the 2ll-Irish school than do those who have
moved at least once, wheveas those who have moved twice or more often have
a "carry-ovecr" nucleuc of friends with whom they maintain contact despite

the location of the all-Irish school.

These points apart, however, it is difficult to be specific about the
individual explanatory power of other socio-demographic variables, as there
are so meny counter-influences neutralising net effects. We will now
attempt to explain AIS family interaction with other Irish-speakers by means

of multiple regression.

Explaining variation in social use of Irish

Attempts to explain the variation in social use of Irish concentrated
solely on the scale of extra home use described in section 5.5.1. Nine
variables explain 36% of the variance but current home use of Irish is by
far the single moct important explanatory variable (29%). Once again,
however, its relative importance fluctuates considerably when analysed by

scneol group.
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Table 5.17

.ariatles having most effect on home use of Irish

Inter-correlations Variance exzlained (Rzl
(zero-order) SCHOOL GROUP
o 1§ 2 3 s {5 16 17 8 9 f{ToTAL | 1 | 2 3 .| 4
NP AMOVE oo ~F Tri
EXTRARONE use oF Irish M o | Wy | wo|.0s |.33|.13].16 .18 .02 .36 |.90 |.60 |.51 |.37
= 1 HOMEPLST — .56 {.521.094.391.23 .15 .23 ;.13 .29 46 | .22 1 .17 | .20
2 FPre-AlS parentalability | — — .53 ].014.37 .31 .14 1.18 |.06 .02 .01 .01 |.12 —_
- _ - S R B . . . ..
3 Past attendarc: by '
parents at Iri. h-using
gctivitias - - — .02 1,20t .1y | .07 .13 .05 .01 .14 .02 — .oy
« Year child began at AIS - — - - {.091}1.107.23 .01 .15 - .02 |.01 .04 | .06
__—Eéucatzgési ié?éiwof
parents - - - - - .58 {.27 }.15 | .01 .01 .08 | — .08 | —
iiushandb occupation :
{t:all-Sones) i - — - - — - 25 14 07 .01 — 22 01 25
5 Cistance of home from -.§
{ - - - - - - - 08 | .1u o1 .05 }).011|.c6 | —
- e e .55 — .04 [ .02 ].02].01
= - AIS 7hild - - - - - — - -
— FUREE R | . ) . .
Age wf mother ; - - - - - - - - i 0a 10 | .01 | .02
N cedie o - - 4 i.“.-.-..-- y e b 2o o

As 1he overall amount of variance explained is much less than in the case
of home use and as the inter-school comparison shows great fluctuations, both
in the importonce of individual variables and in the total amount of variance
explained, it is clear that many intervening factors are operative in this

context.

. 5.7 Conclusion

As in the case of hume use of Irish, we found imprecsive evidence of the
success of all-lrish schools in generating Irish-using networks amongst the
tamilier wi*h children at the school. What is particularly encouraging is the

impact on families and individuals who appear to have had nc previous
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association with Irish language networks. Obviously the schools have
succeeded in providing the stimulus and opportunity for many "passive"
bilinguals to establish a degree of bilingualism both in their homes and
in social interaction. Of course, there are also a number of families who
were already using Irish in these contexts. For them, the all-Irish
schools extend rather than encompass their Irish-langrage networks.
Finally, there remains a proportion of families (about 25%) who are not

participatiug in these networks and who do not use Irish in the home either.

To a far greater extent than in the case of home bilingualism, social
or ccmmunity bilingualism is clearly affected by variables not accounted
for in our research design. It is, by comparison with the home situation,
a much more complex research area, with larger ranges of participants,

activities and relationships involved.
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CHAPTER SIX — SUMMARY AND CONCLUSIONS
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6.2.1 Home Bilingualism
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6.1 Introduction

|
|
|
i ‘ CHAPTER SIX — SUMMARY AND CONCLUSIONS
\
|
\
|
\

This study was initially seen as a relatively straightforward
monitoring exercise with the objective of establishing the extent to
which all-Irish schools influence language use patterns in a number of
home and social contexts. However, it has been clearly demonstrated that

| this research area is very complex znd that a study of thais scale cannot
fully resolve all the issues that it identified. Bilingualism, both

inside and outside the home and, on a larger scale, the linguistic

| ecology of the region have emerged as major fields of study in their own

| right. Thus. any policy instrument (such as all-Irish schools) that
attempts to influence patterns of bilinguzlicm must operate through, and
be constrained by, social structures and processes as well as by differences
in levels of language competence and attitudes. This point was heavily
emphasised in the Peport =f the Committee on Irish l.anguage Attitudes
Research (1976) and we are merely giving it a more precise and specific
expression with regard to the areas we have studied. What it underlines
for- those involved with language research, language planning and language
promotion is that bilingualism in these contexts cannot be fully understood
without much more basic social information about family, neighbourhocod,

|

|

recreational and ecological patterns in urban areas.

In drawing attention to the exploratory character of our study we are,
of course, implying that its conclusions should be presented in a particular
manner. The outstanding researc.h issues need to be set out, and, as far as
possible, their significance examined and assessed. This we will attempt
later in the chepter (section 6.5) but we will first consider the study's
findings with specific regard to our terms of reference. It will be

recalled that these were:

"To examine the extent to which all-Irish primary schools in the

Dublin area: ‘

provide opportunities for parents who do not use Irish at

home to send their children to an all-Irish school (TR1);

provide an impetus for increased use of Irish within the

families of children attending the schools (TR2);

/e

130

o

0




-123-

increase interaction amengst Irish-speaking families
through commen interests, common participation in
parent-teacher associations, extra-curricular activities

etc. (TR3);

are, in their locational distribution, related to the

distribution of Irish-speakers in the Dublin area (TR4);

- build up the levels of Irish speakers in the communities
they serve through the presence in the area of school-
leavers (TRS);

encourage parents who value all-Irish education for their
children to move residence to an area provided with an all-
Irish school and, thereby, decrease their isolation from

other Irish-speaking families (TR6), and

are systematically related to pre-school and post-primary

education through Irish (TR7).

(For ease cof reference in following sections, they will carry the

designation TRl to TR7).

Rather than discuss them item by item, they will be examined under four
general headings — home bilingualism, social and neighbourhood use of
Irish, ecological relationships and finally, all-Irish pre-school and
post-primary education. In these four sections, the main findings of the
survey will be briefly re-stated under the appropriate heading. 1In a
concluding section to this part of the chapter, we will assess the evidence

on inter-school variation.

In lLater secticns we will consider in more general terms the issues of
home bilingualism, social and recrea:ional use of Irish, the role of all-
Irish schools in these aieas and some aspects of the linguistic ecology of
Dublin. In these discussions both policy and research problems will be

examined.

One further introductory comment is necessary. The study's brief uses
. the terms "Irish-speaking family" and "Irish-speakers'". In this chapter, we
have chosen not to give these terms any precise meaning, but rather to

treat "Irish-speaking" in both individual and family contexts as a matter of

/e
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degree. We will draw attention, therefore, as appropriate, to differences
between bilingual families according to the extent to which they use Irish.
Later, however, the question will have to be confronted more directly, for
while it may be encouraging to see evidence of emerging bilingualism
regardless of its intensity, from the viewpoint of language maintenance a

much more stringent assessment is required.

Summary of the survey's main findings

Home bilingualism

We were not specifically asked te provide an overall socio-linguistic
description of the families who send children to all-Irish schools, but
rather to establish the extent to which families "who do not use Irish at
hiome" zend children to an all-Irish school (TRl). On the basis of our

survey it would appear that two thirds to three quarters of the families

were using little or no Irish in the home before their child began at an
all-Irish schoel. Although this finding is qualified by the restriction of
the survey to families with up to four years experience of all-Irish
schooling, the pattern is so pronounced and so consistent with other
evidence that we regard it as a fairly accurate description of the general
situation. When interviewing the school principals, they estimated that

80 - 90% of the children coming into the school for the first time had nec
Irish whatsoever. Again, in the CLAR national survey, 639% of those who
attended all-Irish primary schools came from homes where little or mo Irish
was spoken (U"AR, ».400). Twenty-two percent of the respondents in our own
zurvey had themselves attended an all-Irish primary school, but overall only
10% came frov homes where Irich was always or often spoken by almost

everyone in the house.

Against this background we may begin our assessment of changes in home
use of Irisi siuce the children began attending all-Irish schools (TR2).
Depending on thc measure of charge employed, the increase in home use of Irish
is variable, but persistently impressive and substantial. On the most
general and generous measures about 60 to 70% of the families report an
increase in use. When one allows for the fact that about a half of the
remzinder were already high users of Irish a2nd did not, therefore, perceive

any change, it can be seen that a very clear majerity of the families regard
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themselves as using more Irish now. However, if we utilise progressively
more demanding measures, the degree of change recedes somewhat. In
formulating the scales of home use of Irish (Chapter Four) we set a

minimum standard of 50% or higher use in at least one of eleven different
situations or relationships. Given the specification of some of thece,

this is not an excessively stringent standard, but the percentage of

families demonstrating an increase in use falls to 53%. Furthermore, unly
30% would appear to be using this level of Irish to a substantial degree
while at the other extreme, 28% are judged on this measure to be using little
or no Irish. Finally, we may note that, despite family increases, husband-

wife use at the higher levels is only 15%.

From a policy viewpcint, each of these measures requires careful
consideration and they can in turn be deemed to be encouraging or otherwise.
For the moment we will confine ourselves to three more general points.
First, it has to be stressed that these changes wers recorded amongj
families who were at a relatively early stage of their association with an
all-Irish school. We do not know if home bilingualism levels will centinue
to increase and intensify at the same rate, or what the trend might be after
all the children have left school. Secondly, as a group, the families'
current home use of Irish would appear to be higher than any sub-category of
the population examined in the CLAR report (CLAR Tables 4.10 and 4.21)
although this would not have been the case prior tc all-Irish school
attendance (at that stage, the home use of teachers of Irish was higher —
CLAR Table 4.21). Thirdly, the evidence that this change is due to the
children's attendance at an all-Irish school is convincing. Not merely do we
have the time comparison already summarised, but the respondents' own
perception of the cause of the change leaves no room for doubt -- 86% of the
total respondents claim that AIS attendance has breought about more frequent:
home use of Irish (although the intensity and the contexts/personnel
involved are very wide-ranging). Furthermore, the actual pattern of use
suppc™ts these claims. The main areas in which increases occur i:velve the
children, who are of course, the family members mcst directly affected by

the school.

It is evident from the data examined in this section, and in greater
detail in Chapter Four, that there is considerable variation in the impact
that schools have on tamilies. The implications of these matters will
require comment later, but we may conclude this section by noting that while

LAR wvas justified in suspecting that patterns of home bilingualism change

A
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with all-irish schooling, it was misled into thinking that entry to all-Irish
schools was stringently restricted to Irish-speaking families. The

reality could hardly be more different.

Social and neighbourhood use of Irish

Our data on these matters are of a slightly different nature than those
collected for the home situation. This is a very complex arca and we
discovered in the pilot survey that it would be impossible, for practical
reasons, to collect data un social use of Irish for both the stages before
AIS involvement and afterwards. We were obliged to settle for a set of
questions directed at the current si-:uation and a number of questions that
sought to elicit the respondent‘s perception of the roie of.the school in
generating changes. However, there is considcrable consistency between the
replies to these questions, both internally and with other use-items, so
that we are confident that the substantial rcle attributed to the schools in

this regard has been reasonably validly ascertained.

In the CLAR report it was estimated (p. 181) that 'outside the
Gaeltacht, only one person out of six reported any degree of Irish usage in
general conversation after leaving school'; our information clearly suggests

social use levels well in excess of this national average.

Naturally, contacts with the AIS teachers and other parents in the
school setting are likely to involve the use of Irish, so tuat ihe iore
significant questions are probably those which asked about use patterns
outside this context. Tn these extra-school settings, only about 20% claim
to have no contact whatsoever with other Irish speakers although at the cther
extreme, only 10% of the families pass at least 5 of the 6 items included
in the EXTRAHOME Guttman scale. However, the criteria for passing any of
these scale items areﬂvery demanding (see Table 5.13) so it is highly
encouraging to note that as many as a third of the families pacs at least
three of the items while a very substantial 41% of the AIS children visit

other Irish homes at least monthly and use Irish while there.

The "school" is deureed by a large majority to be the main factor in
establishing these relatively high levels of social use of Irish. Sevecnty
two percent of respondents said that it was through the school that tihe)
met their Irish-speaking friends since taking up their present residence.
Similarly, sixty three percent of respondents stated that they now meet

more Irish-speakers than hitherto, and that this increase was due to the

AR
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child's attendance at an all-Irish school.

However, the brief directed our atiention specifically to increase in

"interacticn awongst Irish-speaking families"™ (TR3). When we examined

these social patterns against the degree of Irish used in the respondents!'
home, a very significant relationship emerged. The very high home users of
Irish (i.e. those best approximating to the concept of an Irish-speaking
family) are far more likely to be actively involved in the school and to
report high levels of social use of Irish. But, paradoxically, they are
least likely to regard the school as *h:¢ central factor in establishing
these networks. Contects generated through recreational, work or
'language' interests are, in total, more important than the school,

especislly among the husbands.

By contrast, those famiiies reporting low levels of home bilingualism,
in particular those moving from low or no home use of Irish into low to
moderate use, are far more likely to see the school as the central factor
in generating contacts with other Irish-speakers. What appears to be implied
by this relationship is that even before AIS attendance by their children,
high home use families were chanelling their sccial life into contexts where
they met Irish-speakers and these non-school settings were helping them to
participate ir Irish-speaking networks. For these families, the AIS
provides an extension of their range of social contacts, but it does not
encompass it entirely. Other families would appear, despite high ability
levels and favourable attitudes among many, not to have been involved in
these non-school. social activities. As a result, when the child's
attendance at an AIS began to stimulate some home use of Irish, the only

networks of Irish-speakers known to them centred on the school also.

This is important, for it suggests that the schools succeed in involving
in Irish-speaking networks those families and couples left outside networks .
generated by language and other types of Irish-using organisations, while
even among formerly "involved" parents, it seems that AIS-generated
networks are '"supplanting" formal organisations as the focus of Irish-

speaking networks, especially among the wives.

Ecological relationships

These relationships cover a very wide range of issues and our brief

asked us to consider only three points. First, we were asked to examine the
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relationship between the locational pattern of all-Irish ichools and the
distribution of Irish speakers in the Dublin re.fion (TR4). Secondly,
reversing the relationship, we were asked to examine the impact of the
schools on the general linguistic ecology through (&) the residential
patterns of school-leavers (TR5) and (b) the residential mobility patterns
of AIS families (TR6). Our information on these three items is subject to
some substantial qualifications, but it does nonetheless allow some

tentative conclusions to be made.

As we explained in Chapter Two, there is no satisfactory data
available on the distribution of Irish-speakers in the Dublin region. The
best that could be obtained was the small-area data from the 1871 Census,
which allowed us to examine the distribution of people who could speak
Irish in the region. Within the Dublin County Borough area (the only part
of the region which we had time to examine), there is a clear relationship
between the catchment areas of schools and those wards with a higher than
average proportion of Irish-speakers. In the context of this relationship,
it is particularly noticeable that the schools draw very little support from
the south-western and the central city sectors, where the wards contain

lower than average proportions of self-repcrted Irish-speakers.

On the other two items, our information is even rore tentative. We
were not, of course, within our survey able to collect any data at all about
school-leavers. But 22% of our respondents and a similar proportion of
husbands are themselves pact-pupils of all-Irish primary schools. TFor that
reason, it is instructive to note that 6%% of respondents have lived at more
tkan one address since they married. As their first address was usually
different from their chilcaood address, it is obvicus that there is a very
considerable degree of mobility among these families. It is, therefors,
unlilely that the presence of school-leavers would make any apprcciable
difference to the numberc of Irish-speakers in the locality of their parents'
home for more than a few years. However, it is possible that the
residential mobility just described takes place between areas of roughly
similar social type. Depending on the number of these areis, it may be that
the impact of school-leavers, who are relatively few in number, is channelled
into a limited number of residential areas. At this wider level, their

influence may be significant but this issue would require further study.
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Likewise, we uncovered very little evidence that families had moved

residence tc be near an all-Irish school. In examining the reasons

parents gave for choosing an AIS it was clear that parents <’ther s
their children to a d

ent

istant school or waited for one to be established in

the locality. Once they had experience of an AIS, h

owever, a majority (70%)

would now consider the availability of an all-Irish school if the question

of a hnuse rmove arose:

but 41% would still move if no school was available.

It is apparent from the maps of the catchment areas that many families are

well used to thei

r children travelling relatively long distances and their

rcplies may be taken as an indication that most do not consider the local

availability of

an AIS to be an undue restriction on residential choice.
Ore must also note that the middle-c

lass suburban areas in most parts of the

city cortain an AIS, and that residential choices would in mcst

instances be

made with regard to these areas.

6.2.4 Attitudes towards all-Ir

ish post-primary and pre-school ¢ducation

Just 50% of the respondents anticipated the progression of their

children on to an all-Irish secondar

y school once the primary school cyale

was completed.

difficulties while the rest thought such a course either unnecessary or

Abcut cne quarter of the remainder foresaw accessibility

inadvisable having regard to a number of educational factors. It would
appear th

at some of this reluctance could be cvercome if schools were more

widely available and better provided with textbcoks etc. But it is clear

that career considerations in

an English-speaking city weigh heavily in the
parents' approach to education at this level.

There is also evidence that

"do not
eat necessity for a child to continue through to all

some families, even those who use Irich extensively in the home
o k]

perceive any gr

-Irish
post-primary education. This is again an issue that would merit further

research.

At the other end of the educational cycle, only 28% of the parents

considered the provision of all-Ir

ish education at the pre-school stage to be

. "very important!. Thirty six percent, in fact, thought the matter of no

importance at all.

In explaining this two points can be made. First, the

vast majority of the barents were very satisfied with the all-Irish school

and this satisfaction extended to the chi

1d's progress in acquiring Irish.
the scheol principals did not consider the low command of Irish

Likewise,
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among school entrants as a great problem. Children quickly become fluent.
Against this background it is understandable that the parents should not
perceive any linguistic role for pre-schools. The children apparently do
quite well without them. On the other hand, it is clear from our study of
home bilingualism that the earlier in the family cycle that children acquire
competence in Irish, the better are the possibilities for home use of Irish
being established. As few parents appear able to do this by themselves,
there would seem to be an a priori case for all-Irish pre-schocl units

where there can be a follow-through to an all-Irish primary s:hool.

Differences between all-Irish schools

Bearing in mind the fact that the families within each school group vary
on the measures described above, it is also very noticeable that substantial
variations occur between school groups. Before discussing the implications
of this inter-school variation, the most pertinent features of each school

group's characteristics and linguistic behaviour will first be set forth.

School Group 1°: Two central city schools: One of these schools is located

in the city centre proper and the second is currently located just outside
the canal on the southside. Both schools, particularly the more central one,
have extensive catchment areas but the numbers of children attending them
have been declining for some years. By comparison with other school groups,
a substantial proportion of the husbands in these families are in the higher
status occupations and about one third of the parents have high ability
levels in Irish. Two thirds of the families sent their eldest child to an
all-Irish school. The respondents were equally divided between those who
sent their child to an all-Irish school for language reasons only and for
non-language reasons only. Pre-AIS family use of Irish in the home was
almost identical with that in schocl groups 2° and 3° but by time of
interview, although modevate to higher levels (at 20%) equalled group 30,
60% of the families — the highest of any group — still used little or no
Irish in the home. Alsc, with regard to sncial use of Irish, they shared

bottom place with school group 2°.

School Group 2°: North City schools: Both of these schools were established

in their present locations in the 1970s. In each case the catchment areas

are fairly compact — no family in the survey lived more than three miles from
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the school — but there is considerable overlap between the two schools'
hinterlands. By comparison with the other school groups, this group is
quite unique on many criteria. Parental levels of educaticn, occupation and
ability are low, age is high and, in nearly 60% of the families, children
older than the ali-Irish school attenders were attending non-all-Irish
schools. Furthermore, this group contained the largest percentage (55%) of
respondents who said that they sent their child(ren) to an all-Irish school

primarily for non-language reasons.

At the time of interview, only 9% of the families were using Irish at
moderate to high levels of intensity in the home. This is the lowest
proportion of families using this degree of Irish among the groups, although
it should also be noted that about u40% of the families had begun to use
Irish in the home at a very low level of intensity. Use of Irish outside

the home was also low compared with groups 3° and u°.

Schoel Group 3°: City fringe schools plus one central city school: The

largest number of families in this group are attached to two scheools on the
north-western and south-western fringes of the region. Both were founded in
the mid-1970s. it was decided to include one of the central city schools
here, rather than in Group 1° because they all shared the important ccmmen
denominator of having their children at an all-Irish schocl fe only one or

two years.

The families in this group share many of the characteristics of Group 1°
families. They are, however, noticeably younger than either Group 1° or

Group 2° families, only 3% of the respondents being over Uu5.

A clear majority (70%) gave language reascns as the primary motive for
sending a child to an all-Irish school, but about two-thirds of these gave
equal prominence to non-language considerations. Nevertheless, the
proportion who appeared to be acting solely in response to non-language

reasons (30%) is substantially lower than the previous two groups.

The overall increase in home bilingualism among families in this group
is extremely impressive by comparison with the two foregoing groups.
Although the proportion of families using Irish at the two highest levels of
intensity (20%) is identical with Group 1°, a far greater proportion have

improved at the lower levels of use.
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When the relatively short duration of all-Irish school involvement is
taken into account, this group demonstrates ronsiderable change.
Similarly, the proportion of families using Irich in non-home contexts at
the two highest levels (47%) is more than twice the proportion in these
categories among families in Groups 1° and °°. However, there is still a
substantial difference between the bilingual patterns of this group and

the remaining group to be discussed.

Group 4°: Other suburban schools: The three schools in this group are all

in extensive suburban arcas in the south, southeast and northeastern

sectors of the city. On most scores the families in this group appear to
be more likely tou belong to the higher status groups, to be better educated,
to have higher ability levels in Irish and to be more committed to the use
of Irish. For example, 67% of the husbands are in the three highest status
occupatioral categories; 62% of the couples have attended full-time
education to Leaving Certificate or higher levels; 51% of the gpgglgg
place themselves in the two highest categories of ability in Irish and only
14% of the families have older children at non-all-Irish schools.
Furthermore, 23% of the families were already using Irish extensively before
any child attended an all-Irish school, zompared with at most, 7% in the

other three groups.

Seventy~five percent of the families gave language re:zsons as the
primary motive for sending a child to an all-Irish school although one-
third of these gave equal weighting io other factors. However, this group
contained the smallest proportion of families in all groups who appeared to

be acting solely from non-language considerations.

Families in this group demonstrated the most intensive pattern of home
bilingualism at the time of interview. Only 12% were estimated to be using
little or no Irish, while nearly half (48%) were using [rish at the the two
highest levels of intensity. Similarly, three quarters of them appeared to
be making substantial use of Irish in social interaction outside the family

home, a proportion which far outweighs that of any other group.
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Because of the extent of inter-school variation,it is clear that all-

Irish schools do not stimulate any uniform change in home or social

bilingualism. While there are similarities between the schools, there are
obvicusly a large number of intervening factors which make each school an

unique zasc. It is to these problems that we now wish to turn.

Assessing the study's findings

The conclusions presented in previocus sections undoubtedly clarify a
nurter of issues that had been but poorly explored at the time the study was
initiated. Taken together they provide a fairly well-rounded descriptinn of
the families who support all-irish schools, the wider social, spatial and
linguistic context of the schools and their impact on home and social use of
Irish. It is clear, however, that the findings themselves pose difficult
questions of interpretation and assessment. In the following sections, some
of the more important of these problems will be discussed. The issué of
inter-school variation will be first examined, followed by a more detailed

exploration of the patterns of home and social bilingualism.

Inter-school variation

At a general level, the factors associated with patterns of language
use in tie home or in social interaction are similar to those identified in
CLAR (1976). The ability levels of the parents in Irish and the pattern of
bilingualism existing before ali-Irish school involvement appearsd to be the
most important variables "explaining' bilingual patterns at the time of the
survey. Ho other variable seemed to ive a significant role as an
independent factor. However, when we attempted to move back along the
causal chain and tried to identify the variance caused by these variables,
our analytical work was less successful. The range of basic socio-
economic and sociolinguistic variables included in the research design do
not encompass the full <pectrum of relevant matters. This is probably
partly due to a certain incompleteness in the measures used to assess key
variables such as linguistic ability, patterns of language use within the
home and in non-home domains, the social structure of hcuseholds and
recreational and community networks. Thece are all very complicated issues
requiring detai’ed study and we recommend later that further research into
these matters is now an urgent necessity. Measurement of basic socio-
linguistic patterns is a central and primary requirement for the development

of research in this field. To date the research undertakcn in Ireland has relied
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on the respondents' own estimation of language competence and behaviour.

It is now necessary to obtain wwore objective measures. There is a second
aspect of this problem which also requires further study. While the

amount of Irish taught to an individual in school, the duration of full-
time education and the attitudes of his/her parents towards Irish may all
establish the general parameters of a person's attitude towards, ability in
and use of Irish, other factors not identified or measured by these
variables may be just as important. Our interviewers were impressed by the
range of experiences whichapparently influenced individual families in their
decision to establish bilingual homes. As our interview schedules were, of
necessity, highly structured, most of this information which was imparted in
casual conversation, was not consistently recorded. It is possible that the
circumstances which determine a couple's approach to home and social
bilingualism, and which are lodged in their individual and shared life
histories, may be impossible to classify; but without detailed, in-depth
studies of the evolution of such families, set against a control group, a

judgement would be premature.

The foregoing discussion relates to the question of explaining variation
in bilingual patterns at the most general level. However, when the degree
of inter-school variation summarised in section 6.2.5 is examined, a
different, but probably related set of problems emerges. Here the issue is
not the ultimate success of the research design in providing a full
explanation of bilingual patterns; rather it is the question as to why the
same set of explanatory variables should explain such different amounts of
variance in each school group. For example, in school groups 1° and 20, the
same set of variables explains the same amount of total variance in current
home use (ca. 88%), yet pre-AIS home use expla.ns five times more of the

. <o . o .
variance than ability in group 1 whereas they each explain the same amount

in group 2°,

While the measurement problems referred to earlier may also be
affecting these relationships, the fact that the difficulty arises within
an inter-nchool comparison naturally suggests the possibility that the
differences may be specific to the schools themselves. It should be

stressed that we are using the term "school" in this context to refer not only

/o
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to the administrative dimension, but also to the wider context of the
school's catchment area. Aspects of these school-specific matters that
could be held to influence the bilingual achievements of families include

ti.e following:

(a) Socio-demographic and educational factors. While the shape and

extent of the schools' catchment areas vary considerably, the majority of

R the schools primarily serve the locality in which they are located. The
gereral social and linguistic characteristics of this area will thus define
in some measure the potential 'market' for the school, although this

. . relationship may be further cowplicated by the existence of other primary
education outlets and even competition from other all-Irish schools. Yet
other factors such as the age of the school and the stage of physical
development in its locality can also determine not merely the educational

but also the social role of the school.

(b) Socio-linguistic ecology. In Chapter .Two, we drew on some infermation

to suggest that there are marked differences between various sub-areas of
the region in the proportions of Irisii-speakers they contain. In addition,
there would appear to be a continuity in these patterns over time and,
although we have no evidence on the point, there may be inter-area
differences in the degree to which Irish-speakers are active in forming
networ¥s in the recreational sphere. These patterns will, in part,
dotermine the extent to which all-Irish school families find themselves

relying entirely on the cchcol as an instrument to establish networks.

(c) Administrative factors. Finally, the attitudes, dynamism and policies

folliowed by the school administration conld be expected to be influential.
This would define the rcle of the school, particularly with regard to
Irish, the schcol's admicsions policy and the extent to which the school
seeks to involve parents as well as the nature and purpose of such

involvement,

While we have collected evidence to suggest the importance of some of
these tactors, a detailed study of their complex interaction would require
. a very different and substantial research project. But we would s*tress
their importance in any attempt to understand the nature of family-school

relationships. However, it is possible to argue with some confidence that
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while the educational impact of all-Irish schools is in large measure
predict=ble (CLAR,1376), the factors likely to affect family-school
relationships are so variable as to make each all-Irish school almost an
unique case. Therefore, any attempt to use all-Irish schools as a policy
instrument to achieve objectives other than educational ones requires very

careful assessment.

Home bilingualism

The stimulus for change in home bilingualism is the proficiency in
Irish acquired by a child or children in the household who attend an all-
Irish school. Wost parents respond to this by using more Irish with the
children, but the extent of use is related to the ability of the parents in
Irish. However, there is evidence that it may also be related to the
manner in which child-rearing functions are allocated among the parents.
Mothers, for example, are more likely to use at least some Irish with the
children than fathers. Although husband-wife ability diffcrences may partly
explain this phenomcnon, it may also be due to the amount of parent-child
contact time and its nature. This is another instance where straight

sociological studies, in this case of the family, would help our analysis.

Other aspects of the home situation emerged more clearly from the
survey. Where a pattern of language use was well established it resisted
change. This can be seen in two cuntexts. First, the presence of older
children who did not attend an all-Irish school inhibited the use of Irish.
Secondly, the change in use patterns among parents is quite small by
comparison with change in the parent-AIS child relationships. 1In fact, the
use frequencies suggest that many parents find it easier to speak Irish in
their newly-formed friendship settings than they do in the home adult

situation.

Both of these aspects of home bilingualism raise the question of the
durability of the changes in language use. This matter cannot, of coursc,
be fully examined within the limits of our survey, restricted as it is to
those families with up to four yearsexperience of all-Irish schooling. It
is possible that the levels of home bilingualism will increase in time,
particularly among those families who send all their children to an all-

Irish school, but generally, the signs are not encouraging. Given the
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natural conservatism of language use patterns, if parent couples whose
child is into its third or fourth year at an all-irish school have not
significantly changed their own language pattern, then it is likely that a
fairly permanent dichotomy in the home domain has become established.

There is then the likelihood that the child will come to see the parent/
child use of Irish as unnatural and will increasingly separate the home and

school languagel.

This gives added urgency to the necessity to provide more support for
families at an early stage. Most families saw ability deficiencies as the
main obstacle to increasing levels of use in the home. How far parents
would respond to efforts to make courses available is not possible to say.
But it does appear that parents may encounter particular linguistic problems
uot likely to be handled in the normal language courses. A perplexing
relationship in our analysis is that between perceived obstacles to
increasing use of Irish and actual use and ability levels in the home.
While, as might be expected, parents with low ability levels in Irish tended
to blame their weak command of Irish for its low use, many parents of
reported high -ability and sometimes high use levels also reckonad this to be
the main obstacle to further increases. This may be explained by
deficiencies in the ability and use scales used in our qu~stionnaire; but
it might also indicate that an ability level satisfaciory for most social
conversations is inadequate for the more intimate, multi-dimensional nature
of home conversations. (Nevertheless, it should be recalled that commitment
to home bilingualism is much lower than commitmént to all-Irish education).

We can only ncte this point for further research.

One final aspect of this problem concerns the location of the family
reiative to the school. We uncovercd some slight evidence that the
families a long distance away from the school (i.e. more than 3 miles) were
more likely to give low environmental support as the main cbstacle to

increascd use of Irish. The numbers are ioo small for reliable conclusions,

1 Schmidt-Mackey, I.: 'Language Strategies of the Bilingual Family' in
Mackey, W. F. & Anderson, T.: Bilingualism in Early Childhood (1971),
PP, 132-145.
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but they do support the reasonable assertion that families well out of
contact with the majority in the school's catchment area may see themselves
as isolated and become discouraged. Also, it will be remembered that
these families are far more likely to give '"the school"” as the most common

bond with their Irish-speaking friends.

Social use uf Irish

Unlike the home domain, which has a constant setting and participant
group, the social context is far wmore diverse and difficult to analyse.
Again we encountered, this time in a more substantial way, the prohlems
created by the absence of sociological studies of the social and recreational
patierns of different types of social areas. The profiles of language use
which we did collect proved useful and revealing in the analysis, but they
are difficult to evaluate outside a wider study of social interaction. Low
frequencies of use in these contexts may signify limited contact with Irish-
speakers, but they could equally well be indicative of socially inactive

families.

This is not the only problem. As we show in Chapter Five, there is
also considerablc variation between the schools in social as well as in home
usc of Irish. A contrast between the newer schools and the more established
scheels is noticeable. In general, the schools play a more important role
in the formation of Irish-speaking networks in the newer than in the older
schools. Several explanations may be offered to account for this. The
enthusiasm and drive of the school's founding group and the compact
clustering nature of the catchment areaare ouvious factors. But as in the
case of the schools themselves, there is the question of comparative
advantage. Many of these schools are in the more recent suburbs and the
school may, as already noted, be one of the few community focal points
available. If this werethe case, it would, of course, greatly enhance its

value to the families.

This, however, leads to the gquestion about the precise prccess whereby
the schocl fills this role, in the newer schools and others. I» accordance
with our terms of reference we concentrated on the more furmal events,
parent-teacher associations, extra-curricular activities etc. The frequ:ncy

of participation reported for these events is quite low and would appear to

A
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offer a very limited explanation for the impressive volume of Irish-
speaking contacts judged by the respondents to flow from their association
with the school. One is, therefore, left with the possibilitv that these
contacts, though generated by the schonol, are largely located within
informal activities: taking the children to school, sharing such trips,
children visiting each other, children's parties etc. Major, but
infrequent events like school concerts, sports days, sales of work etc.
would then become situations whereby the contacts become consolidated over

time.

. While this process remains unclear, it is difficult to bhe specific
about the possibilities for using the school as a mechanism to increase

social use of Irish.

More generally, however, the evidence of interaction between Irish-
speaking and friendship networks would appear to offer the possibility of
further development. The problem is that this interaction seems to be
most intensively cultivated only by the very high home users of Irish.

This relationship implies that any efforts to intensify social use of Irish
will have to simultaneously attend to the problem of home use. As we have
said, the constraint here is perceived by the majority to be ability levels

and lack of commitment.

6.4 Policy Implications of the study

Following the urging of CLAR, the state now appears to adopt
bilingualism rather than language displacement as its objective. This
commitment, however, still leaves many questions unanswered. As Mackey*
points out, bilingualism at the national level can take many different forms
and can vary considerably from one situatimn to another. As it is
currently unclear what form of bilingualism is desireable in Irish
circumstances, it is ultimately difficult to state whether the patterns
emerging in all-Irish school families adequately meet the objective,

However, while we would wish to see the national objective clarified, it is

probable that most concerned people would regard the patterns of family

Mackey, W.: Bilingualisin as a World Problem. Montreal! (1967)
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and community bilingualisi: described in our study as positive but still
weakly established. Therefore, we consider it appropriate to devote some
discussion to the pussibilities for extending and intensifying the patterns

of bilingualism that emerge in this way.

Although onr findings are subject to some considerable qualifications
and further work is required in this area, it is clear that all-Irish
schools not only provide their pupils with competence in Irish, but that
they alsc achieve substantial success in stimulating families to use more
Irish in the home and in social interaction. Passive bilinguals become
active and some people actually iwmprove their knowledge of Irish.
Furthermore, the schools, as well as providing the stimulus, alsc seem to
provide the informal social mechanism by which Irish-speaking networks can
be established. Other policy instruments, such as support for Irish
language organisations, Irish in the media etc., also have, in part at
least, the objective of increasing bilingualism in these areas and it wculd
be useful to have the necessary information to undertake a comparative
study. But on some gruunds the all-Irich schocls would appear to have
distinct advantages as a policy instrument. In the first place, they
affect the family rather than the individual. Secondly, they involve
families and individuals whe are not influenced by other types of policies.
For example, only a minority of parents are members of Irish language
organisations or attend organised Irish-using activities. Thirdly, the
requirement to educate children cannot be avoided by most familics. The
all-Irish schuols meet this basic requirement and allow some linguistic
objectives to be satisfied at the same time. Ko other policy, apart from a

limited number of employment contexts, share this lact characteristic.

To however modest and variable a degree, all-Irish schcols are
influencing the distribution of bilingual homes and social networks in the
Dublin region. While we have argued that the distribution uf the schools
themselves is by no means a random matter, it is also true that the growth
of the present network of scheols is in large measure an ad hoc, spontanecus
development. If, Jollowing this study, it is decided to use all-Irish
schools more consciously and rationally for the purpose of increasing hcme
and social bilingualism, then they will have to be deployed in a more

orderly manner.




O

ERIC

Aruitoxt provided by Eic:

~141~

This implies the necessity to establish and assessthe existing
patterns of home and social bilingualism in different parts of the region
(or other urban regions) and of setting fea.ible and realistic targets
for each.  Against this framework it would then be possible to ascertain
where ali-Irish schools might be the most appropriatc inctrument or where
they might need to be supplementad or replaced by others. In this context
also, it would be possible tc examine other developments within the
specifically educational field such as the provision of post-primery and

pre-school facilities,

Technically, the task of establishing this framework is considerable.
But it is urgent and we make a recommendation for this type of research
below. However, in the short-term, we would suggest that Bord na Gaeilge
might consider the formation of a committee to examine the development of
language policies for the region. A sub-committee might then be established
to look specifically at educational problems i.e. location, phasing, site

acquisition, textbocks, management procedures etc.

The recommendations relate more to strategic issues than to the
internal relaticnship between school and catchment arca. There would seem,
on a priori grounds, to be scope for development here. Certainly, the
degree of inter-school variation suggests tﬁat some schools are better
organised to achieve these bilingual impccts than others. However, we have
been at pains to emphasise that our study was not structured to identify
these processes. Great care is, therefore, required if action in these
matters is considered necessary in advance of the further research we
recommend. Most families send children to an all-Irish school without any
more ambitious objective than that their children berome competent
bilinguals. To formally propose that all-Irish schools shruid either
become more stringent in their admission policy or rigourously pressurise
families to become bilingual could deter many families from sending
children at ail. It is by nc means clear that the schools could survive

without the support of these families.

There are, however, a couple of problems which could be tackled
without prematurely entering into the controversial areas noted above.
As we have already seen, the main probiem facing parents who wish to use

more Irish in the home is the perceived limited ability of themselves or

!l
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other household members. There would appear to be no solution for this
other thar. ‘he provision of suitable courses. However, we have also

noted that some further research would be necessary to establish the type
of courses most suitable for this situation(and whether or not they would
be attended) for there is some variation in ability levels and even

those with relatively high levels perceive limitations in their capacity to

use Irish extensively in the home.

Also with regard to home bilingualism, we would argue for the
desireability of developing the provision of all-Irish pre-schcol education
within the schools' catchment areas. Although there is not strong support
for this among our survey population, all the evidence points to the
advisability of altering language use patterns as early as possible in the
tamily cycle. Many of the schools already provide nursery classes, but
scme parents may be reluctant to send children of this age (23 tc u years)
over long distances. Therefore, a network ol small, more localised playgroup

units may be the best answer.

Further Research

At several points in the study, reference was made to the need for
further research. It may be helpful if we summarise some of the more

important issues here.

(1) While we are satisfied that the analysis contained in the foregoing
chapters adequately supports the conclusions presented here, we are of the
opinion that the data collected in the survey could be yet further

examined, particularly with regard to inter-school variation. This further
analysis would require the utilisation of rather sophisticated statistical
techniques. Because work of this type would have greatly extended the time
required tc complete this study, we were unable to undertake the necessary
analysis, but we would hope that Institidid Teangeolafochta Eireann might be

able to arrange to have it undertaken.

(2) Measuring linguistic competence and language use. The methodology

used in this study and in the earlier research of the Committee on lrish
Language Attitudes Rcsearch utilised the social survey technique of data
collection. This is now quite a common technique in sociolinguistic
research, but guite obviously, it imposes certain restrictions on the

range and type of data that can be collected. Not only does this technique
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rely on the respondent's own estimation of his or her linguistic
competence or language use pattern, put even within this limitation it is
by no means certain that the questions asked in the interview allow the
respondent to accurately and comprehensively describe his own or others!
languaze behaviour. To date the information obtained in :urveys of this
type has proved extremely useful in allowing brnad catcgorisztions to be
established, but we feel that it is now timely io undertake a number of
smaller-scale studies, possibly of the participsnt-observer type, in order
to clarify these issues and provide more obiective measures. Such studies
would, of course, complement rather than replace the social survey

technique which will always be required.

(3) Further studies of all-Irish school families. A full evaluaticn of

the impact of all-Irish schools on family and social use of Irish requires
the extension of the present study to include families with longer
experience of all-Irish schooling at both the primary and post-primary level.
To study leng-term trends, this recommended survey might also include
families where children have left all-Irish scheols. In addition, it would
be useful to have a study which monitored the emergence of Irish language
networks in a new school and/or among new entrants to an established school.

This project would probably have to be of three or four years' duration.

(4) The sociclinguistic‘ecology of the Dublin region. While the evidence

in CLAR clearly demonstrates thet bilingualism at the community level is
weakly established in the Dublin region, we uncovered evideince which
indicates that within these generally low levels there are significant
variations between different districts. Both the census data and the inter-
school comparisons combine to suggest that persons with relatively high
ability in Irish tend to reside in a limited number of zreas, and that the
frequency and intensity of participation in Irish-language networks (based
on the AIS or other focus) also varies with district. Wider contextual

. studies of these patterns would be of considerable intercst in themselves

and wouid also help in the evaluation of specific policy measures.

(5) Sociological studics. Although not part..ularly within the brief of a

linguistics institute, we feel that sociolinguistic research into these
types of prcblems can be best developed if it is paralleled by straight
scciological enquiries into family, neighhourhood and recreational patterns

in urban areas.
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Each of these tables is composed of column percentages which show
(a) the total response of all the respondents and (b) the ‘nter-

school variation. The four school groups are as follows:

APPENDIX A

Supplementary Tables to Chapter Two

1 = Centre City Schools;

Fr _nge Schools plus one in city centre;

2 = North City Schools;

4 = Other

Suburban Schools (see section 2.3.3 for details)

SCHOOL GROUP

3 = City

9,

1 2 3 ) Total
(N=15) (N=22) (N=30) (N=u3) (N=110)
.1 Age of respondent | Under 35 27 18 37 35 31
35-44 53 41 60 51 52
45 plus 20 41 3 14 17
.2 Year of Marriage 1968-69 53 18 27 56 4o
1963-67 20 36 53 32 37
Pre-1963 27 u6 20 12 23
.3 No. of children One or Two 26 18 6 35 23
in family Three 27 23 u7 37 36
Four or more u7 59 u7 28 41
.4 Rank of 1lst Eldest 64 4l 53 86 65
child in family 2nd eldest 7 14 30 5 14
to attend all- 3rd or lower 29 us 17 9 21
Irish school
.5 Joint Low (H~J 5-7) y2 45 40 17 31
occupational Mized 29 50 33 40 4G
status of parents |}High (H-J 1-u4 29 5 27 u3 29
.6 Husbands' Public sector 66 27 50 58 51
occupation BY Private " 27 59 43 40 42
employment sector {Not known 7 T 7 2 7
.7 Percent..re of Husbands 21 43 21 12 22
husbanc and wives [ Wives 20 41 23 9 19
who did not receive
any 2nd level
education
/.




SCHOOL GROUP

b

1 3 Y TOTAL
(N=15) (N=22) (N=30) (N=u3) (N=117
A.8 No. of addresses | Present only u7 32 217 30 32
since Two addresses 20 217 40 Ly 36
marriage Three or more 33 ul 33 26 32
A.9 Period spent Up to 5 years 20 4l 20 30 28
in present 5-10 years 40 5 53 49 40
house Ten or more 40 Su4 27 21 32
A.10 Distance of 1 mile or less u7 36 30 40 37
residence from 1l to 3 miles 20 BY 27 37 37
all-Irish school | 3 miles or more 33 0 43 23 26
A.1l No. of years One or two 27 23 97 12 39
since child Three years 7 13 3 25 15
began attending Four or more 66 64 0 63 u6
all-Irish school
A.12 Percentage of All-Irish ! Both parents 0 5 3 5 4
parents with all-| Primary One parent 33 18 27 35 29
Irish education | School Neither 67 77 70 61 67
All-Irish Both parents 0 5 3 7 5
Secondary One parent 27 7 33 40 34
School Neither 73 68 63 53 62
% of couples neither of whom ever studied Irish as

more than a subject only in primary/secondary schooll 53 68 57 u2 53
A.13 Joint Low: At best, one parent with | Pre-AI§ 33 50 27 12 26
parental middling ability Now 27 36 17 2 16
:g?i?tng Mid/Mix: Both middling or one | Pre-AI§ 33 23 36 32 32
Y | high/one low Now - 33 32 23 35 31
High: At worst, one parent Pre-AI§ 34 27 37 56 u2
with middling ability Now 40 32 60 63 53
A.14 Pre-AIS Family use Little or none (0) 86 86 90 58 76
of Irish (for scores | Moderate (1~3) 0 g 3 14 8

within brackets see High (4-7) 7 0 0 5 3 .
Chapter Four) Very high (8-11) 7 5 7 23 13
A.15 Husbands' use of Frequent 13 0 7 17 10
Irish at work Occasional 27 15 13 33 23

None 60 85 80 50 67 *
A.16 Past attendance by Both parents 27 27 2u 37 30
parents at activities | One parent only 13 9 17 31 21
where Irish was used | Neither 60 o4 59 32 u9
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APPENDIX R

Changes in Family tome Use and Joint Parental
Speaking Ability since AIS participation
(Supplementary Table to Chapter Four)

HCME USE JOINT PARENTAL ABILITY
P —» Now Now
e Fre Low Mixed High Total
None efp=————————eeeeuly None Low 21 - 2 23
No change Mixed - 2 - 2
H=~30 High - - 5 5
’ None — (1-3) Low 18 - 2 20
Increase Mixed - 3 2 5
N=37 High - - 12 12
* None P (4-11) Low 2 - 1 3
Increase Mixed - 1 3 Yy
N=12 High - - 5 5
(1-3)¢— - (1-3) Low 1 1 - 2
No change Mixed - 1
N=7 High - 4
(1-3) P(4-11) Low - - - -
Increase Mixed - - - -
N=2 High - - 2 2
(4-7) —»(8-11) Low - - - -
Increase Mixed - - - -
N=3 High - - 3 3
(8‘11)5 KB"ll) Low - - - -
No change Mixed - - 1
=1y High - - 13 13
Total 42 8 55 105

The ability codes used in this table are given below but other equally valid
break-off points can be used e.g., in Table 4.13, couples where both parents
have middling ability have been added to those with "mixed" ability so as to
give an adequate number of cases for analysis. Either way, the results move
in the same direction from high to low and vice versa.

. Low = At best, both parents with middling ability
Mixed = One high ability, spouse low ability
High = At worst, only one parent with middling ability
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APPENDIX C

English Language version of Survey Questionnaire

¢

[Greeting ] I am from Institidid Teangeolafochta Eireann —
the National Linguistics Institute. We are carrying out a survey of
families with children at all-Irish schools to find out if this
has had any effect on the other family members. As we are particularly
interested in families who have had about 3 years or so experience
of all-Irish schooling, we asked each of the 12 schools in the Dublin
area for a list of all the families in the school falling into this
category.

Your name was on this list.

The interview will last approximately one hour and it can be
conducted either through Irish or English, whichever suits you best.

I can assure you that all of the answers will be treated in the
strictest confidence by our Institute and nobody apart from the research
team will ever see any questionnaire.

Incidentally, all names and addresses will be destroyed as soon
is the interview has been marked up as 'completed' back at the office.

[This introduction will be in Irish]

[Each interviewer will have an ID card]

Confidential (:) Institiiid Teangeolaiochta Eireann,

31 Fitawilliam Place,
Dublin 2.




-1- Card
No. Schedule

HOME BACKGROUND. First we would like to know a little 1
about your early life.
1. WHAT YEAR WERE YOU BORN? (not age)
OFFICE USE ONLY:
17-19 . . . .1 30-34 . . . .04 55-64 . 7
20-24 . . . . 2 35-u44 , . . .5 65+ . . . . . 8
25-29 . . . . 3 ys-54 , , . . 6 6
[Card A] 2. NOW, THINKING BACK TO WHEN YOU WERE IN SCHOOL, HOW DID
YOUR MOTHER FEEL ABOUT THE IRISH LANGUAGE? AND YOUR
FATHER? AND HOW DID YOU FEEL?
Mother Father Self
strongly-in favour 5 5 5
somewhat in favour Yy Y y
no particular feelings 3 3 3
somewhat opposed 2 2 2
strongly opposed 1 1 1 7 8 9
3. (8) HOW FAR DID YOU GO IN SCHOOL? () AND YOUR SPOUSE?
Self  Spouse
a. Some primary school. 1 1
b. Primary Certificate . . . . . 2 2
c. Left Post-Primary without Cert . 3 3
d. Group or Inter Cert Yy 4
e. Leaving Cert . 5 5
f. Some Third level (no degree) 6 6 10 1
g. National Teacher . . . 7 7
h. Bachelor's Degree or H. D1p 6 8
i. Master's Degree or Higher . 9 9
Other (specify)
WAS THIS Self Spouse
a. Vocational School? . . . . . 1 1
b. Secondary School? 2 2
c. Comprehensive 3 3
12 13
4.(9.KHEN YOU WLRL IN PRIMARY SCHOOL, HOW MUCE IRISH DID YOU DO?
(®- AND IK POST-PRIMARY SCHOOL? (€} HOW ABOUT YOUR HUSBAND?
Self Spouse
Frim. .. Fost- -P.  Prim. Post-P.
a. Ne Irish a8t all . 1 1 1
b. Irish as a subject only . . 2 2 2 2
c. Some subjects throuph Irish . 3 3 3 3
% d. A1} Irish . y y b y
- 15 36 17
HOW WAS IRICE TAUGHT IN YOUF SCHOOLS? Primary Post-F
very well o e e e e e e 1 1
fairly well & v v v v v v e e e . 2 2 ]
not too well 3 3 [__J
very poorly . y y -
y p y . _ 18 3o
% IF ALL-IRISH SCHOOL ABOVE ASK FOR NAML/ADDRESS
SCLT (Frim.) . —
" (Fost-P.) ~__ 120
o SPOUSE (Frir.) L L g;
EMC " (Fost-F.) T i
P o T - —d s
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5. WHEN YOU WERE IN SCHOOL DID YOU FIND IRISH EASY OR DIFFICULT?
Primary Post-Pr.
Easy P 1 1
Difficult . . . 2 2 I
N.A./No opinion 3 3 {
24 25
6. WAS IRISH ONE OF YCUR BEST SUBJECTS WHEN YOU WERE AT SCHOOL OR
. ONE OF YOUR WORST? ’ .
Primary |Post-Pr.
Yes No NA|Yes No nf 28 28
Irish was one of my best subjects . . . . . . . . 1 2 341 2 3
. Irish was one of my worst subjects . . . . . . . . 1 2 3 1 2 3
27 29
7. DURING YOUR SCHOOL YEARS, DID YOU EVER SPEAK ANY IRISH AT ALL OUTSIDE
OF THE CLASSROOM?.
No 2
Yes 1
Details: 30
8. WHEN YOU WERE GROWING UP, HOW OFTEN WOULD YOU SAY IRISH OR IRISH
PHRASES WERE SPOKEN IN YOUR HOME BETWEEN YOUR = -
/CARD B/
ALWAYS OFTEN OCCASIONALLY SELDOM NEVER
a. Mother and father . . . . . 1 2 3 4 5 31
b. Mother and children . . . . 1 2 3 4 5 32
c. Father and children . . 1 2 3 4 5 33
d. Children with each other . 1 2 3 4 5 * 3y
e. Parents with any relatives 1 2 3 4 5 35
f. Parents with any friends/
visitors . . . . . . . .. 1 2 3 y 5 36
£. Any grandparents (with
anyone in the house) . . . 1 2 3 b 5 37
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NOW, I'D LIKE TO ASK A FEW QUESTIONS ABOUT WORK.
3. A WHAT WAS YOUR MAIN JOB BEFORE MARRIACGE? H-J
B 3 YOU CURRENTLY WORK OUTSIDE THE HOME? lYes 1. No 2 » ToQ 10 38
IF YES, DETAILS: T
39
IS IT FULL-TIME (1) OR PART-TIME (2)? [::]
IN YOUR OWN WORK DO YOU EVER Often Sometimes Never N.A. ko
a) Speak Irish while at work? 1 2 3 u “l
b) Hear Irish spoken while at work? 1 2 3 u 42
10. WHEN DID YOU MARRY? 19 year. IS YOUR HUSBAND STILL ALIVE? Mo. yrs. married
s
Yes 1. No 2. When did he die? 3
I 4%
No. yrs.
widowed
11. WHAT IS YOUR HUSBAND'S OCCUPATION? (If deceased or unemployed,
his last MAIN occupation).
A
(exact title) “<
B H-J
(type of work)
DOES SPOUSE OWN OWN BUSINESS OR FARM? No 1.
YES, OWNS OWN BUSINESS YES, OWNS OWN FARM
HOW MANY EMPLOYEES HAS HE? ! HOW MANY ACRES HAS HE?
1
none 2 . under 5 acres (statute)?2
1-5 employees 3 \ 5-14 acres 3
6-10 " L 15-29 " 4
11-20 " 5 ! 30-u3 " 5
21-50 " 6 ! 50-100 " 6
over 50 " 7 f 100 or more 7
WOULD YOU HAVE ANY IDEA OF YOUR HUSBAND'S USE OF TRISH AT WORK?
Frequently 1. Occasionally 2. Never 3. D.K. u. [ %6
12.

HAVE YOU EVER LIVED QUTSIDE IRELAND (apart from holidays)?
Yes 1. No 7.

FCR HOW LONG?

WERE YOU MARRIED AT THE TIME? Yes 1. No 2.

s
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13. HOW LONG ARC YOU LIVING IN THIS HOUSE?

Less rthan & months 1
6 months - 1 year
1 - 2 years

?,_3 "
3_,4 "
I
5
1

-5 " So

- 10 v

0 years or more

NN FE WwN

> 1a. (&) WHERE DID YOU LIVE IMMEDIATELY BEFCRE YOU GOT MARRIED?

(even if only for a few months)

(b HOW ABCUT YCUR HUSBALD?

(even if only for a few months) |No. Addresses
(c) WHERE HAVE YOU LIVED SINCE YOU'VE REEN MARRIED?

Y|
1st post-marriage
21:d "
3rd "
tth "
5th "
&th "
7th "
8th "
9th '
1Gth "
15. IT YOU WERE GOING TO MOVE HOUSE TO ANOTHER AREA WOULE YOU TAKE
(a) THE LOCATION OF AN ATS and (b) THE PRESENCE OF IRISH SFEAKING
NEIGHBOURS INTO ACCQUNT?
Self Snouse | Anyone else?
Yes No| Yes No| Yes No Details €A Sk &
¢ The location of an AIS 1 2 1 2} 1 2
The presence of Irish- 33 85 57
| speaking neighbours 1 21 1 2 12
B DO YOU KNOW ANYONE WHO HAS MOVED FOR ANY OF THESE REASONS?
C WOULD YOU/YOUR HUSBRAND MOVL TO ANCTHER AREA IF THERE WAS NO
ATS THERE? Yes 1. Mo 2. D.K. 3. D“
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. _ a
17. Who first thought of/suggested sending your child to an all-Irish
school? Was it your
Self 1
Husband 2
Child(ren) 3
&
Other b Specify:
* 14, WEZE TEERE SERICI® DIFTERENCES BETWEEN YOU AND YOUR BUSEANL PEAARIING
THe DESTRABILITY IR PRINCITLL OF ALL IRTSH EDUCATICN FOR YOUR FaM1LY?
- Yes 1. Ne 2. 7
. 1%. What were the main arguments used in the course of deciding on arn 4ll-
Irish education for your child?
g
20.(AWhat were the arguments used-pro and con- is chcosfng the actual school itseif ?
[read down Lisk - tick oll options]. Write 'CON' where applicable in Jeft
targin.
’ TUSED” [Ceunch®
01. JAccessibility B q
. 02?. |Physical Facilities te
03. |Pupil-teacher ratios "
4. |Committment of teuchers 12
N 05. [School's educational record (good results etc.) 13
06. Ischool's general reputation or status in the community ,____,"*
07. iThe Gaelic/Irish "atmosphere"/"culture” prevailing w the AlS (s
08. IThe Nationalist/Republican tradition ensured i
0%, |The Language properly taught and its future thus ensured ”
10. |Children's wishes L
11. {Children's level of Irish at the time "
12. {Good grounding in Rish for secondary school 2o
13. |Parental ability to assist child with Irish homework etc. 2t
Other : rs
Q What was the "Crunch Factor" which decided you both? ‘Tic]_-\__clme on_lz_l (é:;unc;n”
ez COPY AVAILABLE 162 in Teft
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21. () DID YOU OR YOUR HUSBAND CONSULT ANYONE ELSE ABOUT THIS
DECISION? [Refers to AI Ed. & AIS]
2!’
Yes 1. No 2. go to Q. 22 °
. » : Tick Greatest
Read list - tick all options ) influence
ol. Your child(ren) 26.
02. | The (Parish) priest 2.
03. The (Head) teacher(s) in the AIS 28.
oy, The (Head) teacher(s) in the local English- g,
medium school
05. Parents with children at an AIS 0.
06. Farents with children at the AIS which you 31
chose
07. Irish-speaking friends with no children at an 39,
AIS
08. Non-Irish speaking friends with no children 33,
at an AIS
09. | Relatives whose children attend(ed) an AIS 3
10. Relatives whose children have never attended
an AIS 35.
Other (specify) 36.
~ . - "Greatest"
®) WHICH OF THESE HAD THE GREATEST INFLUENCE ON YOUR DECISION?
[Tick one only].
37. 38.
22, WERE BOTH PARENTS FULLY AGREED THAT THIS WAS THE BEST COURSE TO ag.
TAKE BY THE TIME THE FIRST CHILD BEGAN AT THE AIS? Yes 1. No 2.
IF NO: Who was still dissatisfied? GSelf 1. Spouse 2. Both 3. ng.
23, HAVE YOU OR YOUR HUSBAND OR YOUR CHILDREN EVER SERIOQUSLY ul.
REGRETTED THIS DECISION? Yes 1. No 2.
Details:
42, 43,
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24. HOW LONG AFTER YOU AND YOUR HUSBAND AGREED TO THE CHOICE OF AN

ALL-IRISH EDUCATION DID YOU ACTUALLY SEND YOUR FIRST CHILD TO AN
AIS?

25. DID YOU REMOVE HIM/HER FROM AN ENGLISH-SPEAKING SCHOOL TO SEND
HIM/HER TO AN AIS? No 2. Yes 1.-> which school(s) and why

Schools:

26. HAVE YOU AT ANY STAGE MOVED ANY OF YOUR CHILDREN FROM ONE ALL-
IRISH SCHOOL TO ANOTHER? No 2. Yes 1. - which school{s)
and why?

Schools -

Reason(s):

27. WHAT YEAR DID YOU FIRST SEND YOUR CHILD TO AN ALL-IRISH
SCHOOL? 18 _ year.

AND WHAT MONTH WAS THAT? month.

e
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29. IF ANY CHILD HAS ATTENDED A NON ALL-IRISH PRIMARY -SCHOOL UP TILL

NOW /same question for Second L Level/ WHY NOT AN ALL-IRISH ONE?

/PROMPT/ Primary Post-Prim.
N.A. (doesn't/didn"t/won't attend English eitheretc.) 1 1
Did not knew of one {at the time) . . . . . 2 2
AIS not easily acce531b1e/anllsh more ac;e351ble 3 3
No room in the AIS e e 4 4
Child hadn't sufficient IPlSh tn enter AI% e e 5 5
Child's peer-group influences .. " 6
Chetto mentality associated with AIS . 7 7

Other (specify)

30. CAN YOU FORESEE ANY OF YOUR CHILDREN NOT ATTENDING AN ALT - IRISH

PRIMARY SCHOOL IN THE FUTURE? Yes 1. Ko 2.
HOW ABOUT SECOND-LEVEL EDUCATION? Yes 1. No 2.
IF YES TO EITHER, WHY?

31." HOW IMPORTANT IN GENERAL DO YOU THINK PRE-SCHOOL EDUCATION

THROUGH IRISH (nurseries, playgroups, etc.) IS FOR PARENTS .
CONTEMPLATING SENDING THEIR CHILD TO AN ALL-IRISH PRIMARY

SCHOOL?
Very important ....... 3
Not very important ....2

Not important at all..)

§2 53

@«
v, ¢

3

2. ABOUT HOW FAR ARE YOU FROM THE A.I.S,? miles

3

3. HOW LONG WOULD THE JOURNEY NORMALLY TAKE BY

a) car b) bus c) bike d) foot

$1 o 6l 62

[ 1]

3 e 65 66

[Jev

3% HOW DO THE CHILDREN NORMALLY TRAVEL TO THE AIS? (Take all mentions)
Car? Bus ¢ Bike? Walk ?
Yes 1 1 1 1
No 2 2 2 2
IS THIS CAR DRIVEN BY A MEMBER OF YOUR FAMILY? Yes 1. No 2. NAS,
3. HOW DO THE CHILDREN NORMALLY COME HOME FROM SCHOOL?
Car? . Bus ? Bike? Walk ?
Yes 1 1 1 1
No 2 2 2 2

6 o1 0 7

167
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36. BEFORE YOUR CHILD BEGAN |3| l l
AT THE AIS, HOW OFTEN oF ¥ Most of Some of [ odd |
DID ANYONE IN YQUR HOME |the time| the time| 50/50|the time phras ever N
SPEAK IRISH? | 1 2 3 4 5 | 6 .

@ HOW OFTEN WOULD" YOU SAY IRISH (as opposed to English) WAS USED -
BETWEEN: ’

a. Self and husband 1 2 3 Yy 5 6 F‘_l 1

b. Self and children 1 2 3 y 5 6 Mt

c¢. Husband & children 1 2 3 y 5 6 19

d. Children with each 10
other 1 2 3 Y 5 | 8 L_{

@. By friends/visitors/ 1 2 3 Yy 5 6 D"
relations

HOW OFTEN WAS IRISH USED
BY EITHER PARENT WITH
THE CHILD(REN)

—
a.. At mealtimes 1 2 3 Yy 5 6 n
b. Helping children witH —
-homework 1 2 3 y 5 6 13
c. Reading or telling ——
stories to children 1 2 3 Yy 5 6 ™
d. Playing with the |
children 1 2 3 Yy 5 6 6§
e. At fawmily prayer, |
church 1 2 3 y 5 6 e
£. Doing housework, —
gardening etc. with 7
children 1 2 3 Yy 5 6
g. While watching ]
television/listening
to radio 1 2 3 4 5 | 6 1&
! L

37. SINCE YOUR CHILD BEGAN AT
THE AIS, HOW OFPTEN DOES
ANYONE IN YOUR HOUSE SPEAK 7
TRISH? - 2 3 y 5 6 |
HOW OFTEN WOULD YOU SAY IRISH
(as opposed to English) IS
USED BETWEEN:

a. Self and husband 1 2 3 Yy 5 6 _‘ 20
b. Self and kids - AIS 1 2 3 n 5 ) |
Seif and kids - Other 1 2 3 4 5 6 T {2z
c. Husband & kids - AIS 1 2 3 4. 5 6 [ {23
Husband & kids - Otheg 1 2 3 4 5 6 e,
d. Kids with eacn other 1 2 3 Yy 5 6 Bl
e. By friends/visitors/ 1 2 3 y 5 6 s
]

@ HOW OFTEN IS IRISH USED BY
EITHER PARENT WITH THE
CHILB(REN):

a. At mealtimes 1 2 3 Yy 5 6 E 24

b. Helping children with 1
homework 1 2 3 Yy 5 6 27

c. Reading or telling |
stories to children 1 2 3 4 5 6 [

d. Playing with the B
children . 1 2 3 Y s | 6 29

e. At family prayer, ]
church _ 1 2 3 4 5 | 6 3o

f. Doing housework, |
ardening etc. with 3)
ghi‘ldrﬁng , 1 2 3 ) 5 6 ]

5. While watching tv .

8 listening to radio A1t 2 3 4 5 6 ] 32
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38. IN GENERAL THEN, WOULD YOU SAY THAT THERE HAS BEEN A GENERAL
INCREASE OR A GENERAL DECLINE IN THE FREQUENCY OF USE IN
YOUR HOME SINCE YOUR 1st CHI.D BEGAN ATTENDING AT THE ALL-
IRISH "SCHOOL? ‘

No change 1 go to 0.39 l 32
Increase 2 |
Decrease 3

IS THIS INCREASE/DECREASE DUE PRIMARILY TO YOUR CHILD'S
., ATTENDANCE AT THE ALL IRISH SCHOOL? Yes 1. No 2. D.K. 3. 34

IF N0: to what is it due?

I 34
k3
39.. ﬁ)WHEN YOU SPEAK IRISH WITH (a) YOUR CHILD(REN) NOW ATTENDING
AIS AND (b) WITH ANY OTHER CHILDREN, WHO NORMALLY SPEAKS
IRISH FIRST? Yourself] Child{(ren)] Reciprocal| NA (neither)
a) AIS children 1 2 3 u 37
E) Other children 1 2 3 Y 38
(ii)aND YOUR HUSBAND?
Himzelf | Child(ren) | Reciprocal |NA (neither).
a) AIS children 1 ? 3 I 39
..\ D) Other children 1 2 3 4 [
(l“} 15 TRIS SITIATION” MFFERENT FRoH THE SITUATION KEFORE YOUR CHILD
BEGAN AT THE AIS? Yes 1. No 2. [:::]Q‘
DETAILS: w2 &

u0. APART FROM CONVERSATICNS WITH THE CHILDREN HAS THERE BEEN ANY
CHANGE IN THE USE OF IRISH BETWEEN YOU AND YGUR HUSBAND SINCE
YOUR CHILD BEGAN AT THE AIS?

“y
| Yes 1] No 2.—» c.ul

What kind of change:

“s ¢l
What was the main cause of this chanpe?
]
41. HOW OFTEN DO (a) Yo:: (b) YOUR HUSBAND (c) YOUR CHILDPEHN WATCH
OR LISTEN TO PROGR/MMES IN IRISH? carg “pousa  Children
CARD F More than once a week . 5 5 > vl 48 &9

At least once a week
At least once a month
A few times a year
Never

N W
N
N W Eows

erlc 163
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WOULD YCU SAY THAT RADIO OR TELEVISIOR PROGRAMMES IN IRISH ARE
WATCHED/LISTCNED TO MORE FREQUENTLY NOW THAN THEY WERE BELFORE
YOUR CHILD BEGAN AT AIS? Yes 1. No 2.

WOULD YOU SAY THAT BOOKS, RECORDS ETC. IN IRISH ARE USED MORE
FREQUENTLY IN YOUR HOME NOW THAN THLY WEKE BEFORE YOUP CHILD
BEGAN AT THE AIS? Yes 1. No 2.

yu, IF THERE WERE MORE (a) RADIOQ/TELEVISION PROGRANMES, (b} READING
MATERIAL AND (c) RECORDS AVAILABLE IN IRISH DO YOU THINK THAT
IT WOULD LEAD TO A GREATER USE OF IRISH IN YOUR HOME?
Radio/Television Yes 1. No 2.
Reading material Yes 1. No 2.
Records Yes 1. No 2.
45. WHAT WOULD YOU CONSIDER TO BE THE MAIN OBSTLCLE TO INCRLASING
THE USE OF IRISH IN YOuR HOME?
4€. WHAT PROPORTION OF YGUR AIS CHILDREN'S R‘r:GULA‘l?o

O

ERIC
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l\ﬁ'}wMATES AFTER
SCHOOL HOURS ARE ALSO ATTENDING THE SCHOOL?

CARD &

}.A. All Most 50/50 Some None
In peneral & 5 ) 3 2 1
Eldest child at AIS € 5 [ 3 2 1
2nd eldest child at AIS 6 5 u 3 2 1
3rd " " voon 6 5 u 3 ? 1
uth " oo 6 5 u 3 2 |1
5th [ 5 L 2 2 1

WOULD YOU HAVE ANY IDEA AS TO THE AMOUNT OF IRISH
THEY would WORMALLY USE WHEN PLAYING ToGETHER?

13

N.A.. All Most SUS5C Some Nork
In seneral € 5 [ 3 ? 1
Eldest child at A1% S 5 L 3 2 1
2nd eldest child at AIS & s [ 2 2 1
3rd " " oo 6 5 y k) 2 1
uth " " vron € 5 u 3 2 1
5th or more vor € 5 L 3 2 1
WHY IS THREIF USAGE €0 LOW?
In Lldesy2nd|3rdjuthibth:
penera atAISl l l l
ot anp]icat]_o __________ ‘%‘ '{ 1 1 1 1
Inadequate Irish - gel<....7 ? 2 2?2 2
" n - friend(s): 3 3 2 3 3
Embarrassment - self_ ... u u y u L
Lmbarrassment - friend(s) & 3 5 5 Y04
Other (specify). . _. . ..¢ £ £. &€ 6 B

17
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48. WOULD YOU SAY THAT YOUR INVOLVEMENT WITH THE SCHOOL® IS MORE OR LESS
THAN THE AVERAGE FOR THE OTHER PARENTS WITH CHILDREN THERE?
Self . . . . . More 3. Average 2. Less 1. 6
AND YOUR HUSBAND? . More 3. Averag: 2. Less 1. 7
49. WOULD YOU SAY THAT YOUR OVERALI, FREQUENCY OF CONTACT WITH THE SCHOOL
IS MORE OR LESS THAN THAT OF YOUR HUSBAND {i.e. leaving aside
depositing or collecting the child at or from the school?)
My involvement is  More 3 The same 2 Less 1 than that of my 8
spouse.
IF MORE/LESS, WHY IS THIS? /MAIN REASON/
Domestic/work arrangements 1
One is more interested that the other 2 —
Different (perceived) ability levels 3 ‘ 9
Don't get on well with certain personalities Y g
Other (specify)
50. LOOKING BACK OVER THE TIME YOU HAVE BEEN INVOLVED WITH YOUR CHILD'S
AISY WOULD YOU SAY THAT THERE HAS BEEN AN INCREASE OR A DECREASE IN
YOUR CONTACT WITH
Increase |No change | Decrease
a. the school during that time 3 2 1 10
b. other AIS families (your own AIS 3 2 1 11
IF DECREASE, HOW/WHY?
12 13
51. HAVE EITHER YOU OR YOUR HUSBAND VISITED THE GAELTZHT IN THE PAST 3
OR 4 YEARS? Self only 1. Spouse only 2, Both 3. Neithery 1y
IF YES, WAS THIS RELATED TO YOUR INVCLVEMENT IN ALL-IRISH EDUCATION?
Yes 1. No 2. Details: 15
52. APART FROM SCHOOL-BASED ACTIVITIES, DO EITHER YOU OR YOQUR HUSBAND GO
TO ANY ACTIVITIES WHERE IRISH IS USED?
DID YOU IN THE PAST? NOWI PAST
Yes No DK | Yes No DK
16 17
Self 1 ? 3 1 2 3
Spouse 1 ?2 3 1 2 3
18 19
h Apart from depositing or collecting kide.
O

ERIC 173
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55. WAS IT DIFFICULY TO MAKE NEW FRIENDS WHEN YOU FIRST CAME TO 43
THIS AREA? Yes 1. No 2. N.A. 3.
Details if sugpested:
56. HOW DID YOU AND YOUR SPOUSE MEET MOST OF YOUR NEW IRISH-
. i ?
SPEAKING FRIENDS AFTER YOU CAME TO THIS AREA? TAD Down LIST ]
SELF SPOUSE
GOING TO/AT/THROUGH Yes No Yes No DETAILS
N.A. 12 12 uly
01| Sheps 1 2 1 2 46
02} Church/local priest etc. 1 2 i 02 ug
03 | Church-parish groups 102 102 50
04 [ Sporting activities 12 1 2 52
05| Pubs 1 2 1 2 Sy
06 | Purely Irish-language 56
activities 12 12
07| Other cultural activities 1 2 1 2 ] 58
08| Work 1 2 1 2 680
091 School 1 2 1 2 652
10| Previous contacts (through) 1 2 1 2 6L
11| Relations (through) 1 2 12 66
Other (specify) 1 2 1 2 58
57 WHICH OF THE FOLLOWING CATEGORILS OF IRISH SPEAKERS FORMS THE
GREATEST PROPORTION OF (a) YOUR CLO3ZEST® FRIENDS? (b) HOW
ABOUT THOSE OF YOUR HUSBAND, AS WELL AS (¢) YOUR COMMON FRIENLS,
(d) THOSE OF YOUR ELDEST CHILD AND OF (e) YOUR FIRST CHILD Io
ATTEND AN AIS?
(a) (b) (c) () (e)
l CARD H] Self | Spousc Both | Eldest 1st AIS
child child
Have good Irish and
use it often 1 1 1 1 1
Have good Irish and 0
use it rarely 2 2 2 2 2 71
Have good Irish and )
never use it 3 3 3 3 3 2
73
Have middling Irish .
and use it often [ y y [ y ™
Have middling Irish
and use it rarely 5 5 5 5 5
Have middling Irish
and never use it & 6 6 6 6

Have very little

Irish and use it often 7 7 7 7 7
Have very little Irish
and use it rarely 8 8 8 8 8
Have very little Irish
and never use it 9 9 9 9 9
Have no Irish 0 0 0 0 0

Q
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58.

DO YOU GENERALLY MEET YOUR IRISH-SPEAKING FRIENDS MORE OFTEN THAN
YOUR OTHER CLOSE FRIENDS? Yes 1. No 2. NA 3.

59.

HOW OFTEN WOULD YOU, YCUR SPCUSE OR YOUR CHILDREN VISIT OTHER HOMES
AND SPEAK IRISH EXCLUSIVELY OR ALMOST EXCLUSIVELY WHILE THERE?

/or vice versa - they visit you/

g0.

6l.

Self | Spouse | Both | Eldest child| 1st AIS child
Daily 1 1 1 1 1
More than once a week 2 2 2 2 2 7
Once a week 3 3 3 3 3
Once a fortnight 4 4 [ 4 [ 1]
Once a month 5 5 5 5 5 q
A few times a year 6 6 6 6 6 0
Jery rarely 7 7 7 7 7 M
Never 8 8 8 8 8
Not applicable 9 9 9 9 9
1
WOULD YOU SAY THAT APART FROM VISITS TO THE SCHOOL YOU AND/OR YOUR
SPOUSE MEET MORE IRISH SPEAKERS NOW THAT YOU WOULD HAD YOUR CHILD 12 1
NOT ATTENDED THE ALL-IRISH SCHOOL?
Self: Yes 1. No 2. D.K. 3. Spouse: Yes 1. No 2. D.K. 3.
A HAS THIS CONTACT IMPROVED (a) YOUR GENERAL ABILITY AND (b) YOUR
GENERAL USE OF IRISH?
B HOW ABOUT YOUR HUSBAND? Self Spouse
Yes No D.K.} Yes No D.K. 1 15
l General Ability Level 1 2 3 1 2 3
General Use Level 1 2 3 1 2 3
e 17

HAVE YOU AT ANY STAGE SOUGHT TO INTEREST ANY OF YOUR FRIENDS OR
RELATIONS IN ALL-IRISH EDUCATION IOR THEIR CHILDREN?

Yes 1. No 2. > Q.63

Did you meet with any success? Yes 1. No 2. D.K. 3.

N.A. 4.

Who was involved and how did you go about it? Details:-

f

3.

HAVE YOU INTPODUCED ANY OF YOUR FRILNDS NOT CONNECTED WITH THE AIS TO
PEOPLE WHO ARE CONNECTLD WITH THE SCHOOL? YES |, NO 2.

IT" YES: details:

(who, how many, how, into what, etc.)
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65. @ IF EVERYONE IN IRELAND COULD SPEAK IRISH AND ENGLISH
EQUALLY WELL, WHICH WOULD YOU PREFER: TO SPEAK ENGLISH
ONLY, IRISH ONLY, OR BOTH?
English only . . . . ., 1 I ,37
; Irishonly . . . . . .5
® IF BOTH: ( ): WOULD YOU LIKE TO SPEAK IRISH MORE, LESS
OR AS MUCH AS ENGLISH?
Irish less . . . . . .2
as much . . .. .. .3
Irishmore . . . . . . 4
66 .WHICH OF THE FOLLOWING WOULD APPLY TO YOu?
Yes_? No (_—138
I am committed to using Irish as mucii as I can] 1 2 3
I wish T could use the Irish I know more often] 1 2 3 39
People in my circle just don't use Irish at all] 1 2 3 40
I will always speak Irish if spoken to in 51
Irish 1l 2 3 _—
I do not like people speaking in Irish when 42
others are present who do not know Irish 1 2 3
I do not like to speak Irish with people 43
who may know it better than I do 1 2 3
I do not 1like to begin & conversation in Irish| 1 2 3 Ly
I will sometimes speak in Irish if spoken to 45
in Irish 1 2 3 L]
67. NOW, FINALLY, HERLC ARE SOME STATEMENTS ABOUT ALL-IRISH SCHOOLS. I'LL
READ THEM OUT FOR YOU. PLEASE TELL ME WHICH OPINION ON THIS CARD IS
CLOSEST TO YOUR OWN. /CARD J7 AGREE DISAGREE
S . » .
trong Mild Mild Strong —
My child cannot keep up with the 46
level of Irish expected in the AIS 5 u 3 2 1
My child's English is suffering
throush over-exnosure to Irish in - L7
the AIS 5 L) 3 2 1
- Were it not for the fact of our
child being at the AIS, there 48
would be little or no Irish being
spoken in this house 5 4 3 2 1
L 4
. Primary AISs are a waste of time if
there are not sufficient 2nd level 49
AISs 5 L) 3 2 1
My child's attendance at the AIS
has opened up a whole new world 50
for me 5 ) 2 ? 1
The AIS has become one of my main 51
preoccupations outside the home 5 u 3 2 1
Most parents do not have the Irish
language as their primary concern
in sending their children to my 52
child's AIS 5 4 3 2 1

o END
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